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MISSION STATEMENT 
 
         ERHS is a learning community whose mission is to develop inquiring, knowledgeable, and 

caring young people, who help to create a better and more peaceful world through intercultural 

respect and understanding. To this end, the school works with communities and organizations to 

develop a challenging program of international education and rigorous assessment.  The school 

encourages students to become compassionate and lifelong learners who understand that other 

people with their differences provide valuable insights. 
 

VISION 
 
          The ERHS educational community is accountable for rigorous standards-based curricula in 

a safe, well-maintained learning environment, which provides a climate of respect for self and 

others.  The school provides an environment, which promotes intercultural awareness, holistic 

learning, and effective communication. 

 

EXPECTED SCHOOL WIDE LEARNING 
RESULTS 

 
 

I.  Communicate effectively in a variety of situations and forms 

II.  Demonstrate ethical, principled behavior and civic responsibility both on a local and 
global level. 

III.  Understand how to employ critical and creative thinking to problem solving in a variety of 
situations and evaluate the outcomes to modify future approaches. 

IV.  Apply acquired knowledge and skills at a personal, local and global level. 
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Principal’s Welcome 

      

     Welcome to Eagle Rock Junior and Senior High School.  

The accreditation self study document contained in this report 

describes the learning process and environment that exists at 

our school.  This document reflects the vision of the school 

community’s stakeholders who collaborate tirelessly to create a 

learning environment that promotes respect, academic 

achievement, and personal commitment to excellence.  

     Our school has gone through a transformation since our last 

accreditation.  The number of students attending our school 

decreased by four hundred students, and these students are now attending a brand new high 

school named Sonia Sotomayor in Glassell Park.  The loss of students resulted in twenty of our 

teachers being displaced to other schools.  Eagle Rock Jr./Sr. High has changed because of the 

impact of that loss to the school. 

     Most fundamental of all, our school has embarked on a quest to improve our instruction 

through a chosen instructional program.  We selected the (IB) International Baccalaureate 

Program to help us improve the delivery of instruction.  As we learn together to implement the 

design cycle and the three fundamental IB MYP (Middle School Years Programme) concepts: 

Intercultural Awareness, Holistic learning, Communications, the learning is becoming more 

collaborative among our teachers and staff in preparing students to succeed in an increasingly 

interrelated world. 

     These past six years have been full of arduous work that we hope will pay off in helping our 

school to go from a good school to a school of excellence.  The staff has come together in a 

focused effort to implement our school’s reform objectives with fidelity to achieve greater 

academic achievement for the benefit of our students.  

     One thing that is not apparent in the data charts, paragraphs of description in this document, 

but crystal clear to any observer is the uniqueness of the Eagle Rock relationships among its 

stakeholders. Beyond the concerted effort to achieve academically, the daily interactions of 
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student to student, teacher to student, and parent support for the school is something that creates 

a learning environment where each and everyone is valued for the contributions they bring to the 

learning process. Those daily interactions are the life long positive memories Eagle Rock 

students will cherish far more than the API numbers and letter grades that are earned.  

     To our visiting committee, thank you for putting your life on hold to help us improve our 

school.  To all teachers, staff, parents, students and administrators, thank you for contributing to 

this process and for all that you do for Eagle Rock Junior and Senior High each and everyday. 

 
 
Salvador Velasco 
Principal 
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Eagle Rock Junior/Senior High School (ERHS) is an urban neighborhood school located 

between the cities of Pasadena and Glendale in the northeastern area of Los Angeles.  Through 

the years, Eagle Rock has maintained a strong sense of community involvement, as multi-

generations of families live in the area, and continue to support the school’s college going 

culture.  Similarly, the faculty and staff are known for their stability and dedication to the success 

of the students.  The school is one of a few in the Los Angeles Unified School district with a 7 – 

12 grade configuration, as well as housing a 

highly gifted, gifted and highly gifted 

magnet which currently serves 7 – 10th 

grade, but in the following years it will 

expand one grade per year, by 2015 it will 

be a 7 – 12 magnet junior/senior high 

school.  It should be noted by the visiting 

committee that data from the Magnet school 

is integrated with the whole school, though they are deemed a separate entity.    Due to the 

opening of the new Sonia Sotomayor schools, our total enrollment dropped this year to 2720.  In 

addition to enrollment changes, and to better meet the needs of our students and the demands of a 

global economy, our school has undertaken the task of implementing the International 

Baccalaureate Middle Years Program (IBMYP).   ERHS is the first fully authorized IBMYP 

World School in the Los Angeles School District and is actively planning to apply to be an IB 

DP and an IB CC candidate school.  

 

 

 

 

Eagle Rock Jr/Sr High School 

Student & Community Profile: 
Supporting Data & Findings 
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Our Facilities 

          Established in 1927, our 40-acre campus has undergone many physical changes to 

accommodate enrollment increases.  In the 1960s, the main building and gymnasium facilities 

were built to serve 1700 students.  As enrollment increased we added modular classrooms, and 

converted the metal shop, auto shop and teacher’s lounge into classrooms.  Since 2003, our 

enrollment has remained at or above 3000 students.  However, due to the opening of the new 

school, our enrollment for the 2011-2012 school year has dropped by about 300 students, which 

includes the expanded enrollment of 370 in the Eagle Rock Highly Gifted, Gifted, High-Ability 

Magnet.  In addition to the student population decreased, we also lost 27 teachers.  In the past, 

we have had 12 to 18 traveling teacher, although we have no traveling teachers because of the 

population changes to the 2011-2012 school year. 

          In the last six years, our school has received various funds for school improvements.  In 

2006, our school began the process of implementing small learning communities (SLC), which 

provided money for campus beautification in the common areas for students, as well as creating 

additional office and workspace for teachers.  Improvements to the common areas are set to 

begin in the 2011-2012 school year.  In 2005, a grant was written for improvements to the 

lighting, rigging and general updates to the school auditorium, which finally began this fall. 

          In 2011-2012, the technology committee developed a plan to ensure that all students have 

technology access to gather, use, and communicate information in order to make responsible 

decisions as global citizens.  Therefore, in the fall of 2011, we opened two new drop-in labs in 

rooms S7A and S7B.  In addition, we have five other computer labs, but in the last few years, the 

Regional Occupation Program (ROP), vocational courses and the algebra-based ALEK computer 

program have been using them, which limited the drop- in access for all teachers.  Although, 

teachers have access to the library resources and technology, which has twelve desktop iMacs 

and two mobile carts with twenty laptop computers, and each teacher has at least one desktop 

computer in their classroom.  The yearbook class has approximately fifteen computers and the 

journalism class has approximately six computers.  Also, half of our faculty have projectors and 

or document readers in classrooms.  The learning center is a classroom for resource students and 

an elective credit class to support them in their general education requirements, which provides  

Demographic Data 
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six computers for students.  In the computer technology classes, which include robotics, graphic 

arts, and all basic computer courses, students have access to 20 or more computers.  

          The school has its own server that supports our network and our school website, which is 

all in-house and allows us the flexibility to add home folders for students and teachers.  Our IT 

coordinator recently completed a major overhaul of our website.  We are currently in the process 

of creating a homework page for each instructor, which they can update themselves with 

assignment links, and grades, so students and parents can easily access through the school 

website.   Training will be provided for parents, students and teachers to better utilize this feature 

of our website. 

          Our college office relocated in 2010 into a classroom sized college center with twenty 

computers, a full time college counselor and counseling assistant.  We have a parent center 

located between the library and attendance office.  We have two community representatives who 

serve as the liaison between the school and the community and parents.  They also process and 

coordinate volunteers for school events, supervision, classroom tutoring and organize parent 

activities on campus. 

Administration 

          Over the years, we have experienced a great deal of turnover in our administration.  

Although, our current principal, Salvador Velasco has been working at ERHS since August of 

2005.  In the past three years, we have had a new person in one of the assistant principal position 

each year. Delia Estrada, who had been our assistant principal in charge of instruction since 

2005, and was instrumental in our receiving IB MYP status, left in August for a principal 

position at another school.  Carmina Nacorda, previously in attendance, took over the Assistant 

Position for instruction.  Ruby Moten is new the newest member of our administration, taking on 

the position of Assistant Principal for the attendance office in the fall of 2011.  Diane Lewis, 

Assistant Principal of Secondary Counseling Services began in the fall of 2008.  Our other 

assistant principal, Dr. Koh Ikeda began working at ERHS in November of 2006. 

Staff 

          Unlike other schools in the district, there is typically little turnover in our faculty. 

However, due to the economic circumstances of education, our faculty has gone through changes 

in the past few years due to class size increases, displacements, RIFs and retirements. Currently, 

we have 119 certificated staff members.  110 are fully credentialed and are of 
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continuing/permanent status.   As a testament to the stability of our faculty, 58 of our teachers 

have been teaching on our campus 10 years or more, and 27 teachers have been here 15 years or 

more.  30 % of our teachers have been in the teaching profession for twenty years or more, 69 % 

have ten (or more) years of experience and only 15 % have less than five years.  According to 

most recent reports, 2 percent of our faculty holds Doctorates and 40% hold Master’s Degrees. In 

addition to our classroom teachers there are five guidance counselors, one full time discipline 

dean, a Pupil Services and Attendance (PSA) counselor, a College/Career counselor, a Title I 

Program Coordinator, a Special Education Coordinator, a part time EL Coordinator, a full time 

school psychologist and nurse.  LAUSD has provided ERHS with a full time Access to Core 

Instructional Coach with a focus on Mathematics. 

Community 

          The geography of Eagle Rock spread across four square miles and nestled against the 

mountains between Glendale and Pasadena creates the unique impression of being a small town 

amid the urban sprawl of Los Angeles, which gives our students an advantage offered in the 

stability of a close-knit community, while still affording them an opportunity to explore 

museums, music and sporting events, and the large central library.  Multi-generations of families 

live in the Eagle Rock community and maintain an active interest in and commitment to the 

school and its long-standing traditions.  Nearly 10% of our faculty and staff members are ERHS 

graduates.  The   school has a positive reputation within the community, reinforced by the 

involvement of the Alumni Association of ERHS, which awards $50,000 worth of scholarships 

to graduating seniors.  Throughout its history, the school has held its graduation ceremonies at 

Occidental College’s Remsen Theatre, which is within walking distance of the school.  In 

addition, each year, one of our top-graduating seniors receives Occidental’s four-year Centennial 

Scholarship, now valued at around $250,000.   

Students 

          Our student body demographics have remained fairly consistent with slight variations over 

the last six-years.  Though numbers show 20% increase in the Asian population in 2009/2010, 

the chart indicates a similar drop in the Filipino population, which suggests the test combined the 

Filipino and Asian populations. 
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Chart 1: ERHS Racial Ethnic History 

STUDENT RACIAL ETHNIC HISTORY 

Year 
Al/Alsk Asian Filipino Pac Isl Black Hispanic White 

Total 
# % # % # % # % # % # % # % 

2009-10 15 0.5 729 23.9 0 0 5 0.2 40 1.3 1998 65.6 257 8.4 3044 

2008-09 17 0.6 134 4.4 572 18.6 7 0.2 47 1.5 2031 66 267 8.7 3075 

2007-08 21 0.7 152 5 535 17.4 6 0.2 46 1.5 2031 66.2 275 9 3066 

2006-07 20 0.7 144 4.7 500 16.5 5 0.2 39 1.3 2032 66.9 299 9.8 3039 

2005-06 17 0.6 135 4.5 523 17.3 5 0.2 39 1.3 2007 66.4 295 9.8 3021 

 

Chart 2: ERHS Racial Ethnic API 

 
The low level of performance by our Hispanic, socioeconomically disadvantaged, students with 

disabilities and English learner populations continue to be of concern for our school. 
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Chart 3: ERHS Academic Performance Index, All Students 2007 – 2010 

 

Chart 4: ERHS Special Program Participation 

 

 

 

 

 

 

 



ERHS 2011/2012 
 

 8 

Chart 5: ERHS English Learners (EL) History 

 

Chart 6: ERHS Reclassified   
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Chart 7: Attendance Data 

 

We continue to have strong attendance rates. 

Chart 8: Opportunity Transfers  
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Chart 9: Suspensions  

 

Chart 10: Expulsion Referrals 

 

Transfer rates, suspension and expulsions have all seen a dramatic decline. 
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Chart 11: Dropout & Graduation Rate 

 

 

English Language Arts (ELA) Comparisons 

 

Chart 12: CST English Language Arts Comparison, All Students 2007 – 2010 

 

 

 

CST Comparison Results 
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Chart 13: CST English Language Arts Comparison, ELL 2007 – 2010 

 

ELL proficiency performance has shown a steady increase, with an overall 8% increase in 

proficiency over the last five years.  However, the high percentage of ELL students not meeting 

proficient levels remains a concern. 

Chart 14: CST English Language Arts Comparison, Latino Students 2007 – 2010 

 

Our Hispanic student, which makes up 66% of the high school population, has steadily increased 

their proficiency levels to 10 % over the last five years.  However, the achievement gap remains 

a concern. 
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Chart 15: CST English Language Arts Comparison, Asian Students 2007 – 2010 

 

Chart 16: CST English Language Arts Comparison, Filipino Students 2007 – 2010 

 

Chart 17: CST English Language Arts Comparison, White Students 2007 – 2010 

 

Our Asian, Filipino and White populations continue to perform well, and show continued 

improvement in proficient and advanced levels. 
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Chart 18: CST English Language Arts Comparison, Socioeconomically Disadvantaged 

Students 2007 – 2010 

 

Our socioeconomically disadvantaged population has demonstrated growth with a 13% increase 

in proficiency levels over the last five years. 

Chart 19: Five-Year Achievement Gap – English Language Arts  
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Chart 20: CST English-Language Arts – Percentage At or Above Proficient - 2007-2011 

 

Algebra Comparisons 

Chart 21: CST Math Algebra I Comparison, All Students 2007 – 2011 

 

Unlike our ELA data, fewer ERHS students are performing at proficient or advanced levels.  

Though there has been a 7% increase in proficient levels, the numbers remain low and are a 

continued concern.  
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Chart 22: CST Math Algebra I Comparison, ELL Students 2007 – 2011 

 

There was a 4% increase in 2010, but the numbers dropped back by 4% in 2011.  ELL 

performance levels remain significantly low.   

Chart 23: CST Math Algebra I Comparison, Latino Students 2007 - 2011 

 

Proficient levels increase similarly in 2010 for our Latino students, but overall performance 

remains a concern. 
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Chart 24: CST Math Algebra I Comparison, Asian Students 2007-2011 

 

Chart 25: CST Math Algebra I Comparison, Filipino Students 2007 – 2011 

 

Chart 26: CST Math Algebra I Comparison, White Students 2007 – 2011 
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Chart 27: CST Math Algebra I Comparison, Socioeconomically Disadvantaged Students 

2007 – 2011 

 

Chart 28: Five-Year Achievement Gap – Algebra I 

 

Overall, students increase proficient levels by 7%.  With the exception of our White population, 

in 2010 all subgroups increased proficient levels significantly. 
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Chart 29: CST Algebra I - 2007-2011 

 

Geometry Comparisons 

Chart 30: CST Geometry Comparison, All Students 2007 – 2011 

 

Chart 31: CST Geometry Comparison, ELL Students 2007 - 2011 
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ELL saw an increase in performance, but levels remain very low. 

Chart 32: CST Geometry Comparison, Latino Students 2007 – 2011 

 

Chart 33: CST Geometry Comparison, Asian Students 2007 - 2011 

 

Asian student performance dropped significantly by 15% in the last year. 

Chart 34: CST Geometry Comparison, Filipino Students 2007 – 2011 
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Chart 35: CST Geometry Comparison, White Students 2007 – 2011 

 

Chart 36: CST Geometry Comparison, Socioeconomically Disadvantaged Students 2007 – 

2011 

Mat 

Chart 37: Five-Year Achievement Gap – Geometry 

Co 
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Chart 38: CST Geometry - Percentage At or Above Proficient - 2007-2011 

 

Math Algebra II Comparisons 

Chart 39: CST Algebra II Comparison, All Students 2007 – 2011 

 

Chart 40: CST Algebra II Comparison, ELL Students 2007 – 2011 

 



ERHS 2011/2012 
 

 23 

Chart 41: CST Algebra II Comparison, Latino Students 2007 – 2011 

 

Chart 42: CST Algebra II Comparison, Asian Students 2007 – 2011 

 

Chart 43: CST Algebra II Comparison, Filipino Students 2007 – 2011 

 

 

 

 



ERHS 2011/2012 
 

 24 

Chart 44: CST Algebra II Comparison, White Students 2007 – 2011 

 

Chart 45: CST Algebra II Comparison, Socioeconomically Disadvantaged Students 2007 – 

2011 

 

Chart 46: Five-Year Achievement Gap – Algebra II 
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In each of the subgroups in Mathematics we have seen growth over the five years, however there 

are significant gaps in the advanced and proficient levels between Whites (52%) and Asian 

students (71.7%) and ELL (19.5%), Latino (32.1%), socioeconomic disadvantaged (37.5%) and 

students with disabilities (18%).  

Chart 47: Algebra II - Percentage At or Above Proficient - 2007-2011 

 

 

Science Biology Comparisons  

Chart 48: CST Science Biology Comparison, All Students 2007 – 2011 
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Chart 49: CST Science Biology Comparison, ELL Students 2007 – 2011 

 

Chart 50: CST Science Biology Comparison, Latino Students 2007 – 2011 

 

Chart 51: CST Science Biology Comparison, Asian Students 2007 – 2011 
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Chart 52: CST Science Biology Comparison, Filipino Students 2007 – 2011 

 

Chart 53: CST Science Biology Comparison, White Students 2007 – 2011 

 

Chart 54: CST Science Biology Comparison, Socioeconomically Disadvantaged Students 

2007 – 2011 
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Chart 55: Five-Year Achievement Gap – Biology 

 

Though each of the subgroups show growth, there continues to be a gap in the advanced and 

proficient levels of Whites (68%), Asians (74%), Filipinos (59%) and ELL (7%), Latino (33%), 

socioeconomic disadvantaged (37%) and students with disabilities (37%). 

Chart 56: CST Biology - Percentage At or Above Proficient - 2007-2011 
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Science Chemistry Comparisons  

Chart 57: CST Science Chemistry Comparison, All Students 2007 – 2011 

 

Chart 58: CST Science Chemistry Comparison, ELL Students 2007-2011 

 

Chart 59: CST Science Chemistry Comparison, Latino Students 2007 – 2011 
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Chart 60: CST Science Chemistry Comparison, Asian Students 2007 – 2011 

 

Chart 61: CST Science Chemistry Comparison, Filipino Students 2007 – 2011 

 

Chart 62: CST Science Chemistry Comparison, White Students 2007 – 2011 
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Chart 63: CST Science Chemistry Comparison, Socioeconomically Disadvantaged Students 

2007 – 2011 

 

Chart 64: Five-Year Achievement Gap – Chemistry 

 

In all subgroups over the last five years there has been a consistent and significant drop (19%) in 

the performance levels.   
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Chart 65: CST Chemistry - Percentage At or Above Proficient - 2007-2011 

 

Science Physics Comparisons  

Chart 66: CST Science Physics Comparison, All Students 2007 – 2011 

 

Chart 67: CST Science Physics Comparison, ELL Students 2007-2011 
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In Physics, ELL students increased proficient levels by 7%. 

Chart 68: CST Science Physics Comparison, Latino Students 2007 – 2011 

 

Latino students increased their proficient levels by 18% over the last five years. 

Chart 69: CST Science Physics Comparison, Asian Students 2007 – 2011 

 

Chart 70: CST Science Physics Comparison, Filipino Students 2007 – 2011 
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Filipino students achieved a 51% increase in performance in the last five years.   

Chart 71: CST Science Physics Comparison, White Students 2007 – 2011 

 

Chart 72: CST Science Physics Comparison, Socioeconomically Disadvantaged Students 

2007 – 2011 

 

Chart 73: Five-Year Achievement Gap – Physics 

With the exception of our 

White and Asian populations, 

all subgroups achieved 

increases in their proficient 

levels, with an averaged 30% 

increase among all subgroups.  

Performance levels of the ELL 

(10%), Latino (19%) and 

economically disadvantaged 
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(28%) subgroups still fall below the Filipino population (55%). 

Chart 74: CST Physics - Percentage At or Above Proficient - 2007-2011 

 

World History Comparisons  

Chart 75: CST World History Comparison, All Students 2007 – 2011 
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Chart 76: CST World History Comparison, English Language Learner Students 2007 – 

2011 

 

ELL increased performance by 6% though proficient levels remain low. 

Chart 77: CST World History Comparison, Latino Students 2007 – 2011 

 

Performance of Latino students remains consistent. 

Chart 78: CST World History Comparison, Asian Students 2007 – 2011 
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In World History, the proficient levels among the Asian population increased significantly (29%) 

in 2009 and decreased (25%) in 2011, but still performed higher than the other subgroups. 

Chart 79: CST World History Comparison, Filipino Students 2007 – 2011 

 

There was a significant increase (21%) in performance levels over the last five years for the 

Filipino population. 

Chart 80: CST World History Comparison, White Students 2007 – 2011 

 

White students dropped 23% in proficient levels.  Proficient levels varied greatly over the last 

five years. 

 

 

 

 

 



ERHS 2011/2012 
 

 38 

Chart 81: CST World History Comparison, Socioeconomically Disadvantaged Students 

2007 – 2011 

 

Chart 82: Five-Year Achievement Gap – Word History 

 

There continues to be a gap in the advanced and proficient levels of Whites (53%), Asians 

(52%), Filipinos (48%) and ELL (12%), Latino (26%), socioeconomic disadvantaged (27%) and 

students with disabilities (27%). 
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Chart 83: CST World History - Percentage At or Above Proficient - 2007-2011 

 

 

U.S. History Comparisons  

Chart 84: CST U.S. History Comparison, All Students 2007 – 2011 
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Chart 85: CST U.S. History Comparison, English Language Learner Students 2007 – 2011 

 

Chart 86: CST U.S. History Comparison, Latino Students 2007 – 2011 

 

Hispanic students increased proficient levels by 10% over the last five years. 

Chart 87: CST U.S. History Comparison, Asian Students 2007 – 2011 

 

Proficiency performance in 2007 – 2009 was drastically inconsistent, but leveled off in the last 

two years with a 26% increase in proficiency. 
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Chart 88: CST U.S. History Comparison, Filipino Students 2007 – 2011 

 

Chart 89: CST U.S. History Comparison, White Students 2007 – 2011 

 

Chart 90: CST U.S. History Comparison, Socioeconomically Disadvantaged Students 2007 

– 2011 
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Chart 91: Five-Year Achievement Gap – U.S. History 

 

Chart 92: CST U.S. History - Percentage At or Above Proficient - 2007-2011 

 

 

CST English Language Arts Grade Level Trends 
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Chart 93: CST English Language Arts Grade Level Trends – All Students, 2007-2011 

 

Chart 94: CST English Language Arts Grade Level Trends – Asian, 2007-2011 
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Chart 95: CST English Language Arts Grade Level Trends – Filipino Students, 2007-2011 

 

Chart 96: CST English Language Arts Grade Level Trends – Hispanic, 2007-2011 
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Chart 97: CST English Language Arts Grade Level Trends – White, 2007-2011 

 

CST Math Grade Level Trends 

Chart 98: CST Math Grade Level Trends – All Students, 2007-2011 

 

There is a considerable drop in performance from middle school to high school. 
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CST Math Grade Level Trends – Asian, 2007-2011 

Not Enough Data 

Chart 99: CST Math Grade Level Trends – Filipino, 2007-2011 

 

Chart 100: CST Math Grade Level Trends – Hispanic, 2007-2011 
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Chart 101: CST Math Grade Level Trends – White, 2007-2011 

 

 

Chart 102: STAR (CST) Testing Data Trends by Grade 2007-2011 

English Language-Arts 

  7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 

  2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 

% Advanced 
21 27 31 29 37 19 27 26 35 38 19 20 19 18 22 16 22 18 23 20 19 17 23 22 25 

% Proficient 
35 30 27 37 30 25 30 23 19 27 23 23 30 27 28 24 24 27 27 31 22 25 22 25 26 

% Basic 
24 24 25 18 24 27 23 26 26 23 29 28 29 26 30 32 32 30 31 34 29 27 24 25 34 

% Below Basic 
15 12 8 11 6 19 9 15 11 7 20 20 15 19 13 17 14 11 12 10 14 17 14 16 12 

% Far Below Basic 
5 6 8 6 4 10 11 10 9 5 9 10 8 10 7 11 8 14 7 5 15 14 16 12 3 

General Mathematics 

  7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 

  2007 2008 2009 2010 2011                     

% Advanced 12 16 19 19 5                     

% Proficient 31 29 31 34 23                     

% Basic 
28 28 20 24 45                     

% Below Basic 
20 21 18 16 21                     

% Far Below Basic 
9 6 12 7 6                     

Algebra I 

  7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 

  2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 

% Advanced 
19 28 38 73 15 2 6 9 14 5 1 1 1 2 1 0 0 0 1 0 * 0 0 3 * 
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% Proficient 48 35 31 23 48 17 33 31 38 36 13 7 12 10 11 4 2 1 9 3 * 0 0 10 * 

% Basic 
23 21 19 3 28 20 40 42 27 28 27 20 17 19 26 10 14 11 17 11 * 18 18 19 * 

% Below Basic 
8 16 10 0 7 38 17 16 18 26 36 46 44 46 38 54 51 57 41 57 * 53 35 41 * 

% Far Below Basic 
2 0 2 0 2 23 4 3 4 5 24 26 26 23 24 32 32 31 32 30 * 29 47 27 * 

Geometry 

  7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 

            2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 

% Advanced 
     14 35 16 36 42 12 5 3 5 3 0 1 0 0 0 1 0 0 0 0 

% Proficient      31 40 32 55 37 27 17 29 22 34 1 5 2 6 7 0 1 1 1 2 

% Basic      37 25 32 9 21 33 31 27 40 38 13 20 14 24 28 4 4 6 5 10 

% Below Basic      17 0 20 0 0 19 38 34 28 19 49 52 58 50 48 40 42 49 58 60 

% Far Below Basic 
     0 0 0 0 0 10 10 6 6 5 37 22 26 20 17 54 53 45 36 28 

Algebra II 

  7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 

            2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 

% Advanced 
     27 25 20 21 25 0 0 17 8 7 0 2 2 2 0 0 0 0 1 0 

% Proficient 
     27 50 45 46 36 22 47 37 49 37 4 23 11 14 8 1 1 3 3 3 

% Basic 
     18 25 15 17 33 50 22 27 32 37 38 34 27 42 33 13 16 19 13 17 

% Below Basic      18 0 15 17 6 25 25 17 11 20 34 23 40 32 37 39 24 42 45 46 

% Far Below Basic      9 0 5 0 0 3 6 2 0 0 24 17 21 11 22 47 59 37 39 34 

Summative Math 

  7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 

                      2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 

% Advanced           * * * 13 * 7 10 8 8 9 1 11 5 5 1 

% Proficient 
          * * * 33 * 32 23 30 32 33 19 18 17 19 20 

% Basic 
          * * * 47 * 34 50 38 24 40 28 23 33 32 32 

% Below Basic 
          * * * 7 * 25 15 24 35 16 38 45 38 37 40 

% Far Below Basic 
          * * * 0 * 1 3 0 0 2 15 3 7 8 7 

World History 

  7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 

                      2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 

% Advanced           2 2 4 1 1 11 15 15 16 15 10 8 12 8 7 

% Proficient           8 6 7 4 7 22 23 20 23 25 5 16 6 8 13 

% Basic           20 15 16 18 21 30 27 24 30 26 20 12 6 42 27 

% Below Basic 
          23 13 17 12 16 18 15 17 10 17 35 16 12 17 27 

% Far Below Basic 
          46 64 56 65 55 19 20 25 21 18 30 48 65 25 27 

U.S. History 

  7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 

  
                    2007 2008 2009 2010 2011 

% Advanced 
                    16 20 25 23 27 

% Proficient 
                    33 23 24 28 33 

% Basic                     26 26 22 22 24 

% Below Basic                     15 13 9 13 8 

% Far Below Basic                     10 17 21 15 8 

Biology/Life Sciences 
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  7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 

            2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 

% Advanced           8 8 12 13 16 7 10 16 15 14 24 8 12 10 16 

% Proficient           19 21 22 23 22 22 14 14 10 16 28 11 19 22 34 

% Basic 
          39 32 37 32 34 37 30 21 26 26 16 20 36 39 35 

% Below Basic 
          18 19 14 14 15 20 19 20 15 22 8 23 12 17 10 

% Far Below Basic 
          16 20 14 17 13 13 28 29 33 21 24 38 21 11 5 

Chemistry 

  7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 

  
          2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 

% Advanced 
          * 0 0 0 0 5 9 2 3 3 3 3 0 11 2 

% Proficient           * 8 0 0 1 32 15 15 13 8 13 9 6 5 5 

% Basic           * 8 17 20 15 42 35 33 39 33 37 37 38 32 31 

% Below Basic           * 13 13 13 32 15 14 20 23 34 14 15 18 21 33 

% Far Below Basic 
          * 72 70 67 52 5 27 30 22 23 33 36 38 32 29 

Earth Science 

  7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 

  
               2007 2008 2009 2010 2011 2007 2008 2009 2010 2011 

% Advanced 
               * * * * 45 16 29 11 11 11 

% Proficient 
               * * * * 24 55 39 28 36 43 

% Basic 
               * * * * 17 25 28 46 36 43 

% Below Basic                * * * * 3 3 1 22 21 10 

% Far Below Basic                * * * * 10 1 2 3 4 1 

CAHSEE test results 

Chart 103: CAHSEE ELA Pass Rates by Subgroups 2007 - 2011 
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ELL and students with disabilities have far lower pass rates on the CAHSEE than the other 

subgroups. 

Chart 104: CAHSEE ELA Combined Pass Rates 2007 - 2011  

 

Chart 105: CAHSEE Math Pass Rates by subgroup 2007 - 2011  
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Chart 106: CAHSEE Math Combined Pass Rates 2007 - 2011  

 

  

 

 

 

 

Special Programs 
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International Baccalaureate Middle Years Programme (IBMYP) 

          For many years ERHS has been considered a “good” school, and we have searched many 

paths to becoming a “great” school. As long as 10 years ago, the IB Diploma Programme was 

investigated and considered, but at that time was not feasible due to funding considerations. Our 

principal attended a District-sponsored IB orientation in January 2008, and in the fall of 2008 we 

were invited by the District to become part of the LAUSD IB “Interested Schools Group,” and to 

complete the IB Application A, which was submitted in May 2009 and approved in July 2009. 

Our next step, Application B was submitted in May 2010 and approved October 2010, resulting 

in an Authorization Visit in April 2010. In May 2010 we received full authorization to offer the 

IB MYP. 

          The Eagle Rock community has demonstrated tremendous commitment to implementing 

the IB. In the 2008-2009 school year, forty-one faculty members were Level I IB trained; in 

2009-2010, an additional thirty were Level I trained; and in January 2011, 5 new faculty 

members were Level I trained and forty-one faculty members were IB Level II trained. While the 

District was supportive financially, our Title I funds have been largely committed to the training 

fees and substitute coverage necessary to move the IB program forward, indicating the 

commitment of our school.  In 2012, ERHS faculty will continue in their commitment to IB 

through training: seven additional faculty members will be trained for Level II, nine for Level 

III, and six faculty members will attend the Diploma Programme training. 

          To fully implement the requirements of the IB MYP, our faculty voted in January 2010 to 

implement a block 4x2 schedule, with all students taking 4 of the 8 required IB subject areas on 

rotating days. In this new schedule, all students grades 7-10 take the required core classes of 

Language A (English), Math, Humanities (History), Science, and Physical Education; as well as 

Language B (Foreign Language), Arts (Visual and Performing), and Technology.  

          Parent participation has been key from the beginning. Parent outreach through PTSA, 

Eagle Rock Magnet Assistance Club, School Site Council and Compensatory Education 

Advisory Committee began in spring 2009. In fall 2009, the IB Parent Steering Committee was 

formed to keep parents informed of monthly progress of our IB journey, as well as a vehicle for 
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parents to give feedback on changes related to the implementation of the IB MYP.  

           As a 7-10 school, ERHS is a perfect fit for the IBMYP, an internationally recognized 

program that focuses on the student who develops all the attributes of a successful learner, who 

sees his classes as both inter-related and related to the world and cultures around him, and who 

develops strong communication skills to articulate his learning and understanding. The ongoing 

development of grade level Courses of Study and Unit Plans has strengthened our vertical and 

horizontal planning, and the use of common IB Assessment Criteria for evaluating common unit 

assignments, will continue to strengthen student understanding of what is expected in evaluation 

and help them to reflect on how to continue to improve their work. 

          The IB MYP also offers a strong pedagogical model for interdisciplinary study. In our 

movement to the Small Learning Community model at ERHS, the IB MYP provides the 

structure and rigor to support the development of our interdisciplinary Small Learning 

Communities.  

          We have a tremendous opportunity to use the eight-class schedule to provide opportunities 

for our upper grade students. We know that some of our students struggle with the relevance of 

the material they learn in high school. We also know that the relationships students have with 

their teachers, fellow students, and the school community are crucial to their desire to stay in 

school. Creating multiple Career and Technical Education (CTE) pathways will not only provide 

our students with much needed electives, but provide them with classes that are relevant and will 

build school relationships. The recent acquisition of over $350,000 of industry standard 

equipment and software will make these programs possible.  

         Our goal is to offer the IB Diploma programme, in addition to the IB Career Related 

Certificate (IBCC).  “The IBCC incorporates the educational principles, vision and learner 

profile of the IB into a unique offering that specifically addresses the needs of students who wish 

to engage in career-related education. The IBCC encourages these students to benefit from 

elements of an IB education, through a selection of two or more Diploma Programme courses in 

addition to a unique IBCC core, comprised of an approaches to learning (ATL) course, a 

reflective project, and community and service. This new qualification is designed to provide a 

"value added" educational offering to schools that already offer the IB Diploma Programme and 

are also delivering career-related courses to their students. The IBCC enables schools to widen 

participation to an IB education. Schools retain the ability to choose the career-related courses 



ERHS 2011/2012 
 

 54 

that are most suited to local conditions and the needs of their students. Schools gain the added 

flexibility in direct curriculum development as well as the IBCC core to create an educational 

pathway that puts us on individual student needs.  The IBCC enables students to develop a broad 

range of career-related competencies and to deepen their understanding in general areas of 

knowledge.” We proposed two new pathways for ERHS for the 2011-2012 school year. All CTE 

instructors will work together to design common lessons around job readiness/ college 

preparedness skill sets. Instructors will also work together to ensure that course work is 

academically rigorous, engages critical thinking skills, and provides students with opportunities 

to complete service learning projects. Students in our Pathways program will receive academic 

and career counseling to ensure their success in the program. Parents of enrolled students will be 

invited to presentations to learn about the program. All students enrolled in CTE classes will use 

an electronic portfolio. This will enable students to save their work for revision and share their 

work with instructors. This will also facilitate the multiple pathways aspect of our proposal, as 

students enrolled in Digital Imaging classes will be able to share their work with students in 

Graphic Arts so that the products created will be truly collaborative in nature. This will also 

allow our students to become comfortable with the technology they will need to use in the 

workplace.  Our articulation agreements with PCC and LACC will enable our CTE students to 

experience college level work while in high school. These agreements will also help our students 

who wish to enroll in community colleges by giving them a head start in their respective 

programs.  Our advisory boards will assist us by meeting with our instructors to discuss the 

relevance and rigor of the curriculum in our CTE classes. They will tour the facilities and make 

recommendations regarding future equipment or software upgrades. Additionally, they will serve 

as guest speakers in our CTE classes to help our students understand what it means to be 

employed in the pathways they are exploring. 

Advanced Placement 
ERHS currently offers 31 Sections of Advanced Placement classes in 17 different 

subject areas.  As stated earlier, the AP Program continues to grow in the number of sections 
offered and the number of students enrolled. In Social Studies we offer World History, U.S. 
History, U. S. and Comparative Government, Psychology, and Art History. In Science we offer 
Biology and Environmental Science, and Physics.  In Mathematics we offer Calculus AB and BC 
as well as Statistics.  In Language Arts we offer English Language and English Literature; in 
Foreign Language we offer Spanish Language and Spanish Literature.  We are two years into 
offering AP Studio Art and have experienced strong success in this area as well.  The College 
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Board featured our program as a good example of building a program in an urban setting, 
particularly our successes in AP Environmental Science. 

Because of our large number of AP classes offered, ERHS is consistently ranked in the 

top 500 out of the top 1000 schools in the national listing created by Newsweek’s Jay Mathews 

(who calculates the number by dividing the number of AP tests by the number of seniors, 

coupled with factors accounting for free and reduced lunch participation). We anticipate a rise in 

this year’s standing due to the addition of more sections of both AP Environmental Science and 

AP Biology as well as the addition of AP Art History. The program has grown from 110 tests in 

1996 to over 500 in 2001 to more than 1000 this past spring.  We had 66 participants in 1996 and 

this past test saw that number rise to more than 500 students.  

http://www.newsweek.com/feature/2010/americas-best-high-schools/list.html  

http://education.usnews.rankingsandreviews.com/listings/high-schools/california/eagle_rock_high_school 

Chart 107: AP Results 

 

 

 

 

http://www.newsweek.com/feature/2010/americas-best-high-schools/list.html�


ERHS 2011/2012 
 

 56 

 

 

Chart 108: PSAT Results 2010-11 

 

 

 Our PSAT scores are below the State and National averages by 4 -5 %. 

Gifted, Highly Gifted, and High Ability Magnet 
 The Eagle Rock Gifted/Highly Gifted/High Ability Magnet is part of the Los Angeles 

Unified School District voluntary Court-ordered integration program and attempts to ameliorate 

the five harms of racial isolation: Low Academic Achievement, Low-Self Esteem, Lack of 

Access to Postsecondary Opportunities, Interracial Hostility and Intolerance, and Overcrowded 

Conditions. The educational philosophy of the Magnet is to offer an educational experience with 

a strong academic emphasis in an integrated setting.  Accelerated and differentiated program 

content as well as a small and dedicated staff define this program.  The program provides an 

academically intense college preparatory program with honors and Advanced Placement- level 

classes in Language A (English), humanities (history), science, math, art, technology, and 

Language B (foreign language).  The subject/course offerings in the Magnet correspond to the 
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components of the International Baccalaureate Middle Years’ Program in grades seven through 

ten. Our Magnet Honors and Advanced Placement classes provide a faster pace with more 

complexity and depth in subject matter. Our pupils enter the Eagle Rock G/HG/HA Magnet as 

recognized achievers and are expected to progress well beyond what is encouraged of junior high 

and high school students in order to prepare them to be competitive in college admissions and to 

be active and globally minded adults.  

 The Magnet will serve 370 students in grades seven through ten for the 2011-2012 school 

year. During the next two subsequent school years, the program will expand through grade 

twelve and will serve 600 students by the 2013-2014 school year.  The ERHS Magnet currently 

has a dedicated staff of twelve teachers as well as a half- time program coordinator. 

Career/Vocational Education 
          The Career Advisor is responsible for bringing awareness of various career options to 

students.  She begins her outreach by meeting with the Life Skills classes and providing on line 

lessons for students.   These lessons allow them to determine their strengths and weaknesses, and 

explore their career interests.  In addition, lessons are provided on job hunting, resume writing 

and interview skills.  Speakers are often brought in to advise students on the application process, 

appropriate dress and conduct during an interview.   Presenters from various fields such as 

engineering or the fashion institute are brought in to present to the classes or different clubs, such 

as MESA. 

          The advisor posts all new jobs, internships, and work-study opportunities on the 

Career/Job Board.  She assists students in completing all the appropriate paperwork, and meet all 

legal obligations. 

          The Career Office coordinates an annual career fair in the spring.  Thirty to forty 

presenters from various fields are set up in booths that the students can visit.  A great effort is 

made to bring in presenters who work or live in the local community. 

Gifted and Talented Education (GATE) 
          GATE students are served through Honors and Advanced Placement classes which offer 

accelerated or advanced content through differentiated instruction. There are currently 557 

identified GATE students enrolled in ERHS and an additional 144 in the Eagle Rock Magnet 

School. These numbers have remained fairly stable in the last five years. Counselors and the 

GATE coordinator use the school’s Student Information System (SIS), My Data system, and 

http://www.ibo.org/�
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cumulative records to annually screen students. The Students who have consistently shown high 

intellectual abilities and score of 390 or above in the CST exams for the core subjects would 

qualify for the GATE process. New student's parents are notified, an application is initiated, and 

psychological evaluation is performed and the processed in the LAUSD office of Gifted and 

Talented Services. Socioeconomic status and ethnicity are not used in decisions regarding 

recommendations for the Gifted Program. We have been able to maintain a proportionately high 

ratio of GATE students (19%) and there are approximately 50 new students identified each year. 

 We continue to encourage and support students to challenge themselves with rigorous courses of 

study and we continue to expand our Honors and AP courses in preparation for university 

placement. 

Project Higher Learning – GEAR UP 
          The GEAR UP grant sunsets on June 30 2011.  We have had GEAR UP grant at ERHS for 

10 years, which has given us great opportunities. Some of the components of the grant have 

become part of the ERHS culture.   

          The GEAR UP program trained 200 ERHS students to be peer mentors. This training 

included mentor camp, a two-day workshop held on a college campus, and monthly two-hour 

training sessions to supplement mentor camp. The content of the trainings included strategies for 

academic success and organization, and information about high school graduation and college 

entrance requirements. 

          Our students utilized this training in two ways. Mentors teach lessons in 9th grade Life 

Skills and Health classes. The content of the lessons includes study strategies, school success, 

graduation requirements and college entrance requirements. This year mentoring expanded to 

include lessons in 12th Government and Economics classes.  Every student in 9th and 12th grade 

had a GEAR UP mentor. Mentors, classroom teachers, and the students receiving the mentoring 

lessons were surveyed to determine the effectiveness of the program. We plan to continue the 

mentor program by offering it as an elective class for our 11th and 12th grade students next year.  

          The GEAR UP coordinator supervised our in-class tutoring program. This program was 

funded through the GEAR UP and Title I programs. As part of the program, Occidental College 

recruited and trained college students who wished to work at the high school.  The college 

students were placed in classrooms and worked directly with students who were struggling 

academically. This year, 42 tutors were working in over 100 classes every week. Tutors were 
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evaluated in several ways. The tutors filled out a weekly log describing what lessons the 

teachers were working on and how they were assisting students, and each tutor was visited twice 

a semester and a tutor observation log was created. Teachers filled out an evaluation of the tutors 

mid-semester. At the end of the semester, tutors, classroom teachers, and the ERHS students 

were surveyed to determine the effectiveness of the program.  This data was processed and 

evaluated before the tutors were assigned to classes for the following semester.  

          Our school has elected to use Title I funds to continue our tutoring partnership with 

Occidental College for the 2011-2012 school year. Students who were involved in the mentoring 

program last year have started a mentor club on campus. These students wish to provide in-class 

mentoring lessons for our junior high students. 

 A third component of the GEAR UP program was our college visitations. GEAR UP 

funds enabled us to provide opportunities for every student in the class of 2011 to visit Cal State 

LA, UCLA, Occidental college, GCC, and ELAC. We were also able to take 70 students on a 

'College Road Trip" to northern California for three days. We also took 140 students to learn 

about the college admission process and spend a weekend at UCLA. We are not sure if we will 

be able to continue to provide college visits without GEAR UP funds.  

Special Education 
ERHS offers a full spectrum of special education services to meet the needs of a diverse 

student population. The program is dedicated to assuring that students with disabilities are able 

to participate and access the general education curriculum to maximum extent possible.  The 

following programs are currently in place: Resource Specialist Program, Special Day Programs: 

Specific Learning Disability, Autism, Community Based Instruction, Mild to Moderate Mental 

Retardation and Emotional Disturbance. 

           The Resource Program students are enrolled in general education classes and receive 

support from the Resource Teacher and special education assistants. Students who need 

additional support are scheduled for one period in the learning center.  Resource teachers 

collaborate with general education teachers to assure that accommodations and modifications are 

implemented in the general education classroom.  

          Special Day Program students are programmed into 4 academic classes and one study tech 

class taught by special education teachers. They participate in general education classes for 

electives and Physical Education. 



ERHS 2011/2012 
 

 60 

          The Special Education Program has a range of service providers to support our students. 

Support personnel include Designated Instructional Service providers, school psychologist, 

special education coordinator and special education assistants. The school psychologist provides 

counseling services and does special education assessments.  The special education coordinator 

is responsible to make sure students are receiving the appropriate services, to serve as a liaison 

between the district office and the special department and collaborate with other school staff. 

The supervisor for special education assistants ensures that personnel resources are appropriately 

managed. ERHS has one full time Transition Services Teacher who facilitates students being 

placed in jobs throughout the community. Transition lessons and services are provided to any 

student age 14 and older who has an Individualized Education Plan (IEP). 

          The Special Education Program is designed to support the special education students in 

accessing the general education curriculum and students are encouraged to actively participate in 

all school activities. 

English Learners Program 
          Our English Learner (EL) population in grades 7 through 12 has dropped from 335 

students in 2010 to 224 in the fall of 2011.  These students come from a variety of ethnic groups 

and languages.  Hispanics represent the largest ethnic group, making up approximately 67% of 

the total.  They are followed by Filipinos, who make up a almost 24% of the total.  The rest of 

the population includes students who speak a variety of languages, such as Thai, Vietnamese, 

Armenian, and Chinese.  Currently there are 62 students enrolled in the English as a Second 

Language (ESL) program, levels 1-4.  Most of these students have arrived in the United States 

within the past three years, but a small number have been here since elementary school.  72% of 

the English Learners are categorized as Preparing to Redesignate (PRP).  Out of the 162 students 

who are categorized as PRP, 73 (over 32%) also participate in the Resource and Special 

Education Program.  The school has had a good reclassification rate.  We have reclassified 

between 40 and 70 students each year over the past five years, (10%-15%).  This number has 

consistently been one of the highest in Local District 4 and the District as a whole. 

           English Learners who are currently enrolled in ESL levels 1-4 participate in a structured 

English Immersion program.  The program provides two periods of intense English (ESL), as 

well as classes in the content areas supported by SDAIE methodology.  ERHS continues to use 

the High Point program to offer a consistent, common and structured curriculum throughout the 

ESL program.  High Point also provides timely assessments at every level, allowing the teacher 
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to gauge the students’ progress, and evaluate the readiness of each student to progress to the next 

ESL level.  Students are expected to progress one level per year and reach reasonable fluency 

within three years.  Once students complete the ESL program if they have not yet met the criteria 

for reclassification they are categorized as PRP.  These students receive grade level courses 

supported by SDAIE methodology.  The criteria for reclassification as fluent English speaker 

include: 1) a score of 4 or 5 on the California English Language Development Test (CELDT), 2) 

a score of Basic or above, on the English portion of the California Standards Test, and 3) a grade 

of C or better in English. 

          We have several types of intervention strategies that we use to support our English Learner 

population: 

•In the past few years we have had Saturday school specifically for ESL students.  

•Students can receive after school tutoring through the World Fit for Kids program. 

•Students receive in class support in the core classes from bilingual teaching assistants or 

Title I tutors. 

•CAHSEE prep classes are set up to help students pass the CAHSEE. 

The English Learner program also offers parental support through parenting classes.                 

Geared specifically towards addressing the needs of adolescents, the program delves into the 

following issues: high school curriculum, requirements for graduation, college requirements, 

discipline in the home, and drip out prevention.  The course also covers setting and supporting 

academic and personal expectations, and the warning signs of alcohol and drug abuse.  Classes 

are offered on Saturdays to facilitate parent attendance and child care is provided for. 

School Improvement Program 
School improvements plans are reviewed through School-Site Council, Instructional Lead 

Team, and CEAC and English Learners Parent Committees.  The entire faculty, through 

departments, had the opportunity to evaluate and examine their overall progress at the beginning 

and ending of each school year.   Teachers work in department teams as well as mixed content 

groups to discuss, review practice and school policy to evaluate the effectiveness of particular 

school structures and practices.   

A variety of data sources are used to determine the needs of all students; Mydata reports, 

the School Accountability Report Card (SARC), the Data Summary Sheet, accountability reports 

for periodic assessments, categorical program reviews, and formal/informal visits and feedback. 
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The following are few examples of how this review procedure facilitated for responsiveness to 

student need.  

• The implementation, and reinstitution of COST process. 

• Intervention programs during the day for students at risk of not meeting 

proficiency targets. 

• Purchase computer software to facilitate tailored, individual intervention and 

support for students struggling in mathematics. 

• Upgrading computer labs and building additional labs to support the intervention 

software, and to increase student use of technology to enhance learning 

experience and increase student achievement. 

• Tutoring provided in the library after school by beyond the bell to give students 

support with homework assignments. 

• Provide students with Occidental college student tutors in their classrooms to 

provide additional support for teacher instruction. 

• Provide funding for curricular trips to enhance student learning. 

• Purchase Teacher assistance to support students that are English Learners to 

improve their understanding of the lessons. 

•  Based on the reflections of the Instructional Lead Team and Ninth Grade 

Academy teachers, Jane Schaeffer writing materials program were introduced 

schoolwide. This program was instrumental for improving writing skills and 

developing confidence in written expression. The Schaeffer material was helpful 

in how in addressing the needs of at-risk students including our English Learners 

and Resource and Special Education students. 

The current emphasis is to integrate and consolidate the various programs and initiatives 

into a targeted and consistent pattern of implementation and reflection.  The revised WASC plan 

will be the main fulcrum for this process.  
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Summary of Findings: 
 

Eagle Rock Jr./Sr. High School is committed to our mission of developing students into 

inquiring, knowledgeable and caring individuals who will help create a better and more peaceful 

world through intercultural respect and understanding.  In order to help our students become 

compassionate and lifelong learners in our ever-changing multicultural and global society, ERHS 

recently adapted the IBMYP philosophy to our vision and our ESLRs.  To meet the requirements 

of IBMYP and to better meet the needs of our students, ERHS has made a number of changes in 

the curriculum, course offerings, bell schedule and professional development (Appendices 2-6).  

The implementation of IBMYP meets many of the issues highlighted in the last WASC 

visitation, and has given the faculty opportunities for collaboration and the sharing of best 

practices in ways not experienced before. All communities and stakeholders have participated in 

the discussions surrounding the changes at ERHS.   

Although our student population has decreased this year, our demographics have varied 

little in the past six years.  The 2010-2011 school report card shows 66% of our students are 

Hispanic, 24% Asian/Filipino, 8% White and 2% African American.  There are 23% of our 

students identified as gifted and talented, although that number has most likely increased this 

year with the expansion of our magnet program (Appendices 7 - 8).  It is important to note that 

the magnet school demographics and testing scores are included with whole school data.   

ERHS prides itself on supporting a college-going culture, which is reflected in the 

number of students enrolled (24%) in at least one Advanced Placement (AP) course and the 

percent of those passing with “C” or better (90%).  In addition, 16% of our AP courses are 

unique subject courses, which is 5% more than the LAUSD average (Appendices 15).   In terms 

of rigor in the classrooms, out of the 67% ERHS students responding to a survey, 85% said they 

feel what they are learning takes a lot of thinking.  Overall, students (86%), parents (89%) and 

teachers (96%) feel the school is safe learning environment, which is reflected in our low 

expulsion numbers that dropped from 9 to 1, and our drop in suspensions from 22.6 % to 12.4% 

(Chart 8-10).   

We continue to be a Program Improvement (PI) school due to not meeting all the 

Adequate Yearly Progress (AYP) criteria (Appendices 10 -11).  We continue to struggle with our 
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students with disabilities, our socioeconomic disadvantaged, our Latino population and our 

English Language Learners.  Although intermittently over the past five years, we have met 

certain criteria, and we do show a steady upward trend in student achievement, we consistently 

fail to meet the federal growth targets.  The Academic Performance Index (API) and California 

Standardized Test (CST) data reveals that with the students identified as being at risk for not 

meeting the standards, we show growth but continue to miss federal targets (Appendices 11). 

In English Language Arts, our English Language Learners (ELL) have more than 

doubled in their proficiency and advanced levels from 6.8% five years ago to 16.7% in the 2010-

2011 school year.  Our ELL population has decreased by over 50% in the past five years due to a 

steady 10% reclassification a year.  Latino students have increased from 38.9% at the proficient 

and advanced level to 54.4% in the 2010/2011 school year.  The socioeconomic disadvantaged 

student population has increased from 389 to 427 and the achievement levels have increased 

from 39.3% in 2006/2007 to 58.1% in the 2010/2011.  Students with disabilities have gone from 

3% to 15% in the past five years. Although we have seen an overall increase in advanced and 

proficient percentages in all of the subgroups, there is still a higher rate of achievement among 

Asian and White students, who are 83% advanced and proficient.  

In each of the subgroups in Mathematics we have seen growth over the five years, 

however there are significant gaps in the advanced and proficient levels between Whites (52%) 

and Asian students (71.7%) and ELL (19.5%), Latino (32.1%), socioeconomic disadvantaged 

(37.5%) and students with disabilities (18%). In the past five years, to address the achievement 

gap, we have increased access to technology, implemented the IBMYP curriculum, we 

conducted SDAIE training for all faculty, we have an Access to Core Coach working with 

teachers, and we have integrated intervention within the school day, as well as continued support 

in after school programs. 

All subgroups show growth in Biology, but the advanced and proficient levels of our 

ELL (7%) population remains low.  Advanced and proficient scores in Chemistry for all students 

dropped by 19% with our Latino (6%), socioeconomic disadvantaged (7%) and ELL (0%) 

performing the lowest.  In Physics, our Filipino population increased advanced and proficient 

levels by 51%, the highest of all subgroups.  Overall, students improved advanced and proficient 

levels by 30%. 

           As a result of our data analysis, reflection and subsequent discussions in our focus groups 



ERHS 2011/2012 
 

 66 

with staff, parents and students, we feel the following issues need to be addressed in order to 

increase student performance, school climate and culture: 

MyData training provided faculty with an accessible and user- friendly source to analyze 

data by whole school overall performance, by department and grade-level, and by teacher.  Over 

the past two years, opening procedures included analysis of this data by whole school, and then 

grade level by department, which resulted in a lesson plan addressing an identified student need.  

Although teachers utilize the data to reflect on their current student achievement level and 

progress throughout the year, we need more professional development time allocated for teachers 

to collaborate on applying data to their teaching practice.  Also, we must continue revisiting the 

data through departments for progress with the quarterly assessments.  One solution informally 

discussed over the years has been the possibility of writing our own assessments, which may 

become possible with the implementation of IBMYP.  As MyData continues to add new features 

to the program, we need to be sure that teachers are informed of and trained on these new 

features, such as EL monitoring.  Although MyData is a valuable source of information, we must 

continue the teacher driven collaborative protocols in sharing student work, best practices and 

applying data analysis to develop and adjust units based on student needs. 

 Since there are shared skills in mathematics and science, departments should focus on 

strengthening the vertical and horizontal alignment through the development of common units 

and assessments.  Departments should also focus on effective strategies to engage students. We 

have seen a strong correlation between low math and physical science scores and feel early 

intervention for our students with low performance levels in mathematics, would increase their 

success in chemistry and physics.  We need to explore how our Study Tech classes can be 

utilized to support students with interdisciplinary vocabulary development.  Also, we need to 

find ways to increase student and parent participation in Family Math Night, and incorporate 

other content areas as we develop our interdisciplinary curriculum. 

We have two of the same critical academic needs from our last WASC report because 

even though we have made innovative changes and some progress, such as IBMYP, our bell 

schedule and embedding intervention during the school day, the results we want are not yet 

apparent in student performance.  Although we have seen increased performance in some areas, 

our 9th and 10th graders continue to have low advanced and proficient scores, as do our students 

with disabilities, Latino, socioeconomic, and ELL populations.  Departments will continue to 

develop the IBMYP units, begin development of interdisciplinary lessons, and focus on 
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integrating scaffolding/SDAIE strategies, intercultural awareness and other effective strategies 

that increase student engagement.  As noticed by the last visiting team, our Freshman 

Academy/9th grade houses were effective for early intervention and teacher collaboration, but 

teams were not programmed with common 

students or common conference period this 

year.  Teams will be reinstituted, along with 

the COST protocols.  Small intervention 

classes will be developed for core subjects, 

along with CST prep integrated into 

advisory, and study tech classes.  We need 

to develop better communication with 

parents and provide them with training so they feel confident in retrieving data from the parent 

module on ISIS and online grade reports, and can provide better support for students at home. 
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P ro g r e s s  R e po r t  
 
AREA FOR IMPROVEMENT #1: Institutionalize use of disaggregated data. 
           The Self Study revealed that we were not utilizing the potential of the data analysis tools 

available in order to initiate meaningful changes to the curriculum or instruction to better address 

the individual needs of our students, both within the classroom and as a greater learning 

community.  Data analysis is a key factor in being able to effectively address interventions 

within the school day in order to help close the achievement gap, as well as provide students with 

more academic rigor. 

 
UPDATE: 
           In the fall of 2008, fifteen teachers were trained on MyData, a data program that gives 

teachers access to current student CST and periodic assessment scores.  The program also allows 

teachers to track previous year students, as a means for self-assessment and lesson planning.  In 

the spring of 2009, the entire faculty was trained on MyData, and additional professional 

development time has been allotted for data analysis since.  In the fall of 2010 and 2011, we 

established an opening protocol of looking at whole school data as a faculty and identifying 

trends of strengths and areas of need regarding student performance by subject and subgroup.  In 

departments, we analyzed areas of need by specific strands, and developed a lesson based on our 

conclusions from the data analysis.  Teachers also use the data to analyze vertical trends.  

However, we need to continue to strengthen our vertical planning through the use of data 

analysis.   

          In developing the IBMYP units, teachers created common assessments and then, at the end 

of the unit, reflected on student performance, as well as strengths and weaknesses of the unit and 

made adjustments.  Common assessment evaluation is an integral part of the IBMYP curriculum 

development process and is ongoing.  

          Due to the loss district funding we were not able to keep our coordinator, so the COST 

process is no longer functioning.  Previously, however, MyData was an effective tool for the 

COST process and was used during discussions with teachers, parents and students.  We are 

committed to finding a way to implement COST protocols, even though we lack funds for a 
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coordinator. The Study Tech classes created the opportunity for students to analyze and monitor 

their CST scores and academic grades, which was facilitated by the study tech teachers.    

 

AREA FOR IMPROVEMENT #2: Increase the achievement of ninth and tenth graders in all 
subject areas. 
          Based on our reflections from the last self-study, we concluded that the academic success 

of our students greatly depended on their success in 9th and 10th grade.   Too many students were 

demoted and were not prepared to pass the CAHSEE.  We committed to helping the 

acculturation of students from feeder schools, but also those within our own junior high.   In 

order for students to meet the A-G requirements, pass the CAHSEE, increase college-going 

entrance and to exhibit the qualities expressed in our ESLRs, we resolved to investigate and 

develop organizational structures that embedded student interventions, increased rigor and 

academic engagement, as well as time for teacher collaboration. 

 
UPDATE: 
          In 2007, ERHS began the process of establishing Small Learning Communities (SLC), a 

district mandate, and by September 2007 the six teacher-developed proposals were approved: 

Junior High Academy, Freshman Academy and four 10th – 12th themed academies, including 

Academy for Leadership and Public Service, Design and Technology, Environmental Science 

and Awareness, and Cultural Studies: Media and Communication.  Teachers were provided 

professional development to collaborate on curricular options and provide a more personalized 

learning environment.  However, the Junior High Academy and the Freshman Academy proved 

more successful in the collaborative process over curriculum and student intervention because 

programming the same students into core classes was more consistent and complete.  A few 

teams within the SLCs began the process of interdisciplinary planning using the Pearson 

Learning Team protocols, but we struggled to implement units.   As stated earlier, we became an 

IBMYP approved school in May 2010, which offered us a better pedagogical model for 

interdisciplinary study within our SLCs, and collaboration time to development more rigorous 

units and common assessments, as well as offering more opportunity for intervention during the 

school day.  The units are structured around a “kid-friendly” question, an area of interaction and 

significant concept, which give departments a strong structure to collaborate departmentally and 

with interdisciplinary units.  Establishing ourselves as an IBMYP World school, with plans to 
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implement the IB Diploma programme has given us a structure for long-term professional 

development, in which we collaborate on lesson planning that expects and supports high 

academic achievements for all students.   

          Changing to a 4x2 block schedule, allows students to meet the A-G requirements more 

rapidly, as well as offers them more electives based on interest.  The Study Tech class was 

developed to meet the technology requirement for IBMYP, but we also embed interventions, 

such as ALEKS and Read180 into the school day.  During Study Tech, teachers support students 

with study and organizational skills, as well as monitor their progress on the 10th grade personal 

project, which encourages students to explore their passions and areas of interest.  The new 

schedule also allows us to offer new classes to junior high students, such as drama, leadership, 

yearbook and journalism.  By engaging the junior high students early, they become more 

invested their academic success.  Last year, the junior high drama even wrote and performed a 

musical, “IB Rockin,’” which they performed for the feeder schools.   

 
AREA FOR IMPROVEMENT #3: Reduce the academic disparities between significant ethnic, 
socioeconomic and low performing subgroups. 
           Analysis of the data from the last self-study revealed that we needed to better support our 

low-performing subgroups to ensure equity and access for all students.  Therefore, faculty 

committed to creating consistency in lesson design that used backward planning and 

scaffolding/SDAIE strategies, as well as criteria, rubrics and authentic assessment.  In order to 

accomplish this, professional development time would be used to collaborate on instructional 

practices, SDAIE training, and classroom visitations.  Parental support was identified as a critical 

factor in the success of our low performing students, and the WASC revisiting team suggested 

trainings for parents to better understand curricular expectations, and accessing postsecondary 

options for college and career pathways. 

 
UPDATE:   
          In the last five years, ERHS has focused much time and energy into restructuring our 

traditional school into Small Learning Communities, as well as applying for and becoming 

approved as an International Baccalaureatte Middle Years Programme School.  As stated 

previously, through the implementation of the IBMYP we actualized support for our low 

performing students through curricular and instructional planning, but we see this as still being 
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an area for concern. Our reform is still in the beginning stages, but we are beginning to see 

hopeful changes. For the last two years, faculty collaborated on creating two IBMYP units for 

each subject area, which utilize backward planning and scaffolding strategies.  All units have 

common assessments and criteria.  One of the most beneficial outcomes of converting to the 

IBMYP is the opportunity for teachers to share what they do, how they do it, and to reflect on 

what works, what doesn’t and why.  Though these conversations began in our process of 

converting to SLCs, IBMYP offers a structural organization that motivates more productive 

conversations and outcomes.   

           Through this process, teachers used a collaboration model that was developed by Steve 

Seidel of Harvard University’s Project Zero, in which teachers share, assess and discuss student 

work and best teaching practices.   We will continue to use these collaboration protocols in 

department meetings, as well as interdepartmentally.   Recently, the Instructional Lead Team 

decided to begin the process for classroom observations of best teaching practices.   In addition 

to sharing teaching strategies, the faculty was trained on SDAIE strategies over a series of 

professional development meetings.   

         The Parent Center and LAUSD offered class/workshops and trainings that provide parents 

with the necessary tools to better support their child.  In order to encourage more parent 

involvement and maintain communication between the school and the home, the ERHS website 

was recently redone to be more user friendly and includes helpful information, such as individual 

teacher homework pages, email and grade books, though this is a new feature to the site.  There 

is also an official ERHS Facebook link, which students and parents can “like” and receive event 

information and special announcements.  In 2010, an IB Parent Steering Committee was formed 

in order to help parents understand the IBMYP curriculum and the personal project, and to share 

information and receive feedback.  

 

AREA FOR IMPROVEMENT #4: Create programs that meet the needs of at-risk students in 
danger of failing (2009). 
          Though the WASC revisiting committee acknowledged our “innovative programs” that 

help meet the needs of our “at risk” students, they suggested more was necessary.  Initially, 

SLCs were seen as the way to better target and support students with low academic abilities or 

poor behavior.  However, the strength of an SLC comes from truly being small community 

programmed with the same student, which was not the case at ERHS.  This proved problematic, 
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since we could not collaborate on individualizing interventions for common students. 

Interdisciplinary units were still in the discussion stage not implementation.  Due to the success 

of the COST (Collaboration of Service Teams) process in the Freshman Academy, it was 

suggested to expand the program schoolwide. 

UPDATE: 
           As previously stated, we feel the IBMYP is a productive programme for meeting the 

needs of our students and providing equity and access to all.  Unit plans are thematic and focus 

on intercultural awareness.  The “kid- friendly” question, area of interaction and significant 

concept changes the way we approach interdisciplinary lesson planning.  In an interdisciplinary 

unit, teachers can address these same three areas in multiple content areas, and students will see 

how their classes are inter-related.  It is important to note that the IBMYP lesson planning is 

teacher driven, not mandated, which provides more creative freedom and engagement for the 

teachers.  Eventually, as we learn more about and apply the IB philosophy of international 

mindedness, students will engage and related to the world and cultures around them.  In this 

development process, teachers have had many opportunities to collaborate departmentally.  

ERHS faculty will complete one interdisciplinary unit per grade level in each subject area, and 

two more department units by grade level.  These units are developed to engage students through 

content and produce better learning outcomes through scaffolding and other effective strategies.   

           Some Instructional Lead Team members participated in LAUSD’s Response to 

Instruction and Intervention (RTI 2) trainings, which is a student-centered multi-tiered approach 

of structure and support.  The faculty was introduced to the concepts briefly because we were 

already implementing data-driven interventions and supporting engagement through instruction 

with IBMYP, but we still need to strengthen our strategic interventions for those “at risk.”  

Currently, we use the Study Tech classes for interventions in math (ALEKS), but recently lost 

both of our reading intervention (Read180) teachers.  We will need to have teachers trained in 

Read 180 or another reading intervention. 

          Unfortunately, due to District budget cutbacks, we also lost our COST coordinator.  This 

process was very effective in the Freshman Academy, and our goal was to implement it 

schoolwide.  We will need to find a way to reinstitute and expand the COST protocols.
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EAGLE ROCK JR./SR. HIGH SCHOOL 

SELF-STUDY FINDINGS 
A: ORGANIZATION: VISION & PURPOSE, GOVERNANCE, LEADERSHIP & STAFF AND 

RESOURCES 

A1: Organization Criterion 

To what extent a) does the school have a clearly stated vision or purpose based on its student needs, 

current educational research and the belief that all students can achieve high levels and b) is the 

school's purpose supported by the governing board and the central administration and further defined 
by expected schoolwide learning results and the academic standards? 

 Eagle Rock High School’s vision statement emphasizes a learning climate, which supports 

students academically by providing a rigorous standards-based curriculum, in a safe and well-maintained 

environment. By eliminating concerns about personal safety and needs, ERHS students are allowed to 

focus on learning and achievement without any unnecessary worries or distractions. The culturally diverse 

student population and its mirror to society plays an important role in the way that the ERHS’s faculty 

approaches learning. This diversity creates a mutual intercultural respect and embrace of student 

differences. By doing so, students are afforded the opportunity to learn and work with one another and to 

become more culturally aware. Ultimately, ERHS expects all students to respect each other and to learn to 

communicate with one another effectively. Additionally, as a result of our recently granted International 

Baccalaureate World School certification status, 

ERHS’s vision statement was amended to reflect the 

IB’s mission emphasis on intercultural understanding 

and respect. Undoubtedly, effective communication is 

essential in enabling students to achieve at high 

levels. With the implementation of the IBMYP, 

ERHS is working toward ensuring that all students 

learn via intercultural and worldwide issues in all 

subject areas.  

 ERHS’s four ESLR’s have also been 

revised not only to reflect the current academic and 

personal needs of its students but also to incorporate 

the IB scope. In order to promote academic and 

personal success there is a clear focus on student learning and achievement beyond the secondary 

educational setting. For example, our College Center was expanded and relocated to a more central 
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location in the student quad. Also, we are working toward further emphasizing the use of intercultural and 

global learning to improve student achievement, behavior and civic responsibility throughout all 

departments. The administrative team mandates all teachers display the ESLR’s in their classroom, so 

students become familiar with them.  

          ERHS student population is made up of 66% Latino students. Nonetheless, all ethnic groups are 

integral in impacting any changes of the vision statement, especially now with our IB World School 

status. As a result of the opening of the Sonia Sotomayor Learning Academies during the 2011-2012 

school year, ERHS’s population has decreased by approximately 250 students compared to the 2010-2011 

school year. However, the decrease in student population was accompanied by a decrease in faculty as a 

result of budgetary cutbacks. Federal stimulus funding was used to provide nine teaching positions for the 

last two school years. This funding which was offsetting the loss of state funding is no longer provided.  

The Single Plan for Student Achievement (SPSA) and the ESLRs are the living documents that guide our 

school.  These documents change with the change of our needs based on data.  When budgets are created 

and programs are implemented the SPSA and ESLRs are used as justification.  If these documents cannot 

justify the usage of specific resources then the plan must be updated based on new data or the resources 

may not be allocated.  Decisions regarding resource allocations are made directly based on needs 

identified by areas in which students did not meet or at risk of not meeting proficiency targets. 

 

A2: Governance Criterion 

To what extent does the governing board a) have policies and bylaws that are aligned with the school’s 

purpose and support the achievement of the expected schoolwide learning results and academic 

standards based on data-driven instructional decisions for the school: b) delegate implementation of 

these policies to the professional staff; and c) regularly monitor results and approve the single 

schoolwide action plan and its relationship to the Local Education Association (LEA) plan? 

          The School Site Council conducts a formal annual review of the SPSA. The review serves as a way 

to monitor the alignment of the Single Plan with the ERHS’s vision and ESLR’s. The purpose of the SSC 

is to make decisions, which help support student achievement based on data. Any new policies created by 

school administrators are then delegated to appropriate staff members so that they may be enforced; all 

policies are made available in hardcopy and online. Student results are monitored annually by the SSC 

when reviewing the Single Plan, which also includes the Schoolwide Action Plan. Recommendations 

made by CEAC and ELAC are considered by the SSC, which is the decision making body, and is 

comprised of 50% parents, community members and students and 50% faculty and staff. 

          School administrators and program coordinators meet weekly to review and discuss the 

effectiveness of current programs, significant calendar events and distribution of resources. The CEAC, 
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ELAC and ILT meet monthly to review and discuss current issues regarding student achievement and to 

construct recommendations that are reviewed by the SSC.  The SSC meets monthly to review any 

recommendations submitted by the CEAC and ELAC committees. All meetings are guided by agendas 

with key topics. All committees require a quorum in order to conduct a recognized meeting and to vote on 

topics. 

          The school community is informed about the governing board’s role via several methods of 

communication including: automated calls, digital marquee messages and Internet and mailed 

correspondence. We are aware that the effectiveness of automated calls is affected by the accuracy of 

erroneous information stored in the Student Information System (SIS). Community members are invited 

to participate in SSC, ELAC and CEAC initially by attending an annual informational meeting, which is 

recently changed to take place during Back to School Night to ensure that more parent participation. 

Then, a committee is formed, from which parent representatives are nominated and elected based on the 

committee’s majority vote. Additionally, parent involvement is further increased by the presence of our 

on campus Parent Center.  The Parent Center, led by two parent representatives, provides the staff with 

much needed motivation in the form of: faculty get-togethers, teacher and staff appreciation brunches, and 

managing grad night. 

          In the spring of 2011, during the formal annual review of the SPSA, which encompasses the 

school’s vision and purpose, the ESLR’s were adapted to the IB philosophy. Initially, the ILT and faculty 

aligned the ESLR’s to the IB philosophy, which was then disseminated to the SSC for ratification during 

the formal annual review. Decisions made by the leadership groups are communicated to the faculty 

during weekly professional development meetings, afterschool faculty meetings and monthly department 

chair meetings. Agendas reflect the information being disseminated.  

          In order to ensure clarity of evaluation and monitoring, data is provided to all stakeholders to 

support any decisions. Data, such as the School Accountability Report Card, the CST, AYP and API and 

budgetary reports, is presented in various methods to ensure a clear understanding of its content, trends 

and its affect on student performance. All data is issued in hardcopy and is reviewed during committee 

meetings.  

          The Uniform Complaint Procedures Form is distributed and discussed annually in all committees. 

The Educational Equity Compliance Office created the form for parents. Faculty and staff members use 

various instruments to provide feedback, complaints and concerns. Forms available to faculty and staff 

include but are not limited to:  

•Faculty spring survey 

• Weekly professional development evaluation forms 

• Annual principal review 
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• Facilities form  

•Union grievance forms 

 

A3: Leadership and Staff Criterion 

To what extent based on student achievement data, does the school leadership and staff make decisions 

and initiate activities that focus on all students achieving the expected schoolwide learning results and 

academic standards? 

          The SSC, ILT and administrative staff make sound decisions that focus on all students achieving 

the ESLR’s and academic standards by using student achievement data.  By analyzing CST, CAHSEE, 

CELDT, academic grades and other data, programs are created and funds allocated to support student 

achievement. Data analysis was used to inform various interventions: 

•Saturday math program  

• ALEKs  

•Double Block support classes 

•College Tutors classroom assignments   

          The SPSA was written and is updated with the most current available student data.  The ESLRs are 

included and are part of the language of the SPSA to ensure the achievement of all students giving added 

attention to areas of critical need discovered by the data.  There has been an increase in the 

institutionalized access of disaggregated data, specifically through the use of MyData, a web-based data 

program available to all faculty members. Since the implementation of IB, unit plans have served as a tool 

to improve the achievement levels of underperforming ninth and tenth graders. Departments analyze and 

identify specific strands or subgroups in which students need additional support are identified and address 

through the development of IBMYP unit plans. We are still in the process of using and analyzing data to 

further improve the development of IBMYP common assessments.  Three distinct PD opportunities were 

allotted specifically for SDAIE training with the sole purpose of reducing academic disparities between 

significant ethnic, socioeconomic and low performing subgroups.  ERHS’s Access to Core Coach trained 

staff in SDAIE strategies to help address issues that affect student learning.    

A4: Leadership and Staff Criterion 

To what extent does a qualified staff facilitate achievement of the academic standards and the expected 

schoolwide learning results through a system of preparation, induction, and ongoing professional 

development? 

          Staff members at ERHS posses a variety of experience levels and a wealth of knowledge and 

expertise that enhance student learning and achievement. Due to our low turnover rate we have 
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consistency in our staff, which adds to the stability of our programs.  In regards to hiring new staff 

members, candidates are selected based our needs and their expertise.  Most teachers have few preps 

allowing them to be more specialized in their content area.   

          In the Science department most teachers teach either life science classes or physical sciences and in 

some cases are even more specialized and teach only Biology. Professional development continues to be 

an important part in helping to, assess, analyze and adjust our progress, potential and our shortcomings, 

which is used to improve our instruction in order to better meet the needs of our students. Through the 

process of becoming an IBMYP school, within the last three years, the staff at ERHS has been provided 

with more opportunities for professional development and collaboration time for ongoing development of 

IB unit plans. During the 2009-2010 school year, representatives from each department received Level 1 

IB training and 2010-2011 school year, representatives from each department received Level 2 IB 

training. The information acquired was then disseminated to the entire staff via professional development 

and subject-specific hardcopy binders. ERHS’s alignment with the IB philosophy required increased 

department collaboration in preparation of the first MYP unit plan in the 2010-2011 school year. By 

ensuring that all staff members are fully qualified to execute their responsibilities as IB educators, all 

students are held accountable and in turn are capable of achieving academic standards as well the 

ESLR’s. 

          With the implementation of the IBMYP program our staff voted to adopt a 4X2 block schedule 

allows students who have already fulfilled the A-G requirements the opportunity to take supplemental 

elective courses. Although the 4x2 block schedule allows for longer class periods, which allows more in-

depth lessons, there is a loss of class time over the course of each semester when compared to the 

traditional schedule which was in place in 2009-2010. ERHS faculty is continuing to look at the 4x2 

block schedule and analyzing its pros and cons to determine how to make use of the allotted time and how 

to assist students with their workload. The longer blocks do however, allow for extended collaboration 

time for various groups including the ILT. 

A5: Leadership and Staff Criterion 

To what extent is leadership and staff involved in ongoing research or data-based correlation 

professional development that focuses on identified student learning needs? 

          In 2009, the staff voted on a professional development calendar and bell schedule that included 

weekly professional development meetings on Tuesdays, which exceeds the minimal district required PD 

time. During PD, some of the main focus areas include: 

•SDAIE strategies  

•Using and analyzing student data 

•IB unit plan development 
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          In addition to this regular scheduled time monthly faculty meetings are held monthly to disseminate 

important information to the staff members.  The ILT meets at least once a month to give feedback on 

recent PDs and discussion about future PD sessions.  Staff members are encouraged to attend various 

professional development sessions, like AP conferences, outside of district and school sponsored 

professional development and are provided with substitute coverage and conference attendance fees.  

LAUSD provides additional professional development via the Internet on the LAUSD Learning Zone 

website.  Staff members can enroll in various classes to address their individual needs anything from 

beginning teacher classes through our BTSA program to classes on how to access student data through 

MyData. 

A6: Resources Criterion 

To what extent are the human, material, physical and financial resources sufficient and utilized 

effectively and appropriately in accordance with the legal intent of the program(s) to support students 

in accomplishing the academic standards and the expected schoolwide learning results? 

          The general fund for the 2010 - 2011 fiscal year was less than prior fiscal years. Categorical 

funding on the other hand reached its peak due primarily to stimulus money. For the 2011-2012 fiscal 

year there has been a decrease of about 50% in categorical funding. Therefore ERHS will utilize the 

financial resources available through categorical funding to offset as much as possible any general fund 

shortcomings.  Human resources are undoubtedly lacking as a result of state budget cuts leading to the 

loss of personnel. Facilities remain adequate, safe and functional. As a result of severe cuts in custodial 

staffing, campus cleanliness has been affected. This, however, provides us the opportunity to promote 

civic responsibility, ESLR two, within our students by developing creative alternatives for student 

involvement like Clean-Up The Rock day.  Currently, there are no pending issues, which could potentially 

inhibit the school’s vision and purpose.  

           The current financial resources available have perhaps made the hiring process at the district level 

much more stringent than in years past. Generally, teachers that are extended an offer of employment are 

highly qualified and meet the NCLB requirements.  Due to our program improvement status we have 

continuously had a 10% set aside of Title I money for professional development. 

          Allocation of all school resources is done so with reference to the SPSA, which includes our 

schools action plan, and ESLR’s.  The SSC makes budget transfers and development decisions. Resources 

not mentioned in the SPSA cannot be purchased unless an update and justification is made to the plan.  

This enables the document to stay current with the changing of student needs to ensure the achievement 

of all students.  All stakeholders are welcome and encouraged to participate in meetings regarding the 

budget. All committee and councils agendas and minutes are posted on the school’s website.  The various 

committees and councils review the SPSA annually and changes are made to ensure alignment with 
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mission, vision, ESLR’s, and the needs of all students based on data.   

          Requests for supplemental instructional materials and equipment are made through the Title I 

office. Teachers have unlimited copy allowances on campus copy machines.   Teachers are allocated 

approximately $300 a year for Instructional materials to use.  Additional materials and equipment are 

available upon request if funds are available and justification is made by reference to the SPSA and 

approved by the SSC.  The technology committee has a written plan that outlines future equipment 

purchases as funds become available.  The plan was presented and approved by the SSC in the 2010-11 

school year.  Our on-site network administrator, created and maintain the school’s website. He also 

manages and maintains all technology on campus.  He keeps inventories, troubleshoots and repairs school 

equipment.  A computer drop in lab, the library, College Center, and portable laptop carts are available 

for teachers to use with students for enhanced research and instruction. 

 

Areas of Strength 

 
•Frequency of committee meetings 

 
•Number of hours allotted for Professional 

Development 
 

•Continued monitoring and revision of 
SPSA and ESLR’s 

 
•Dissemination of information to faculty 

and staff 
 

•Parental involvement in school governance 
committ

 

Key Issues 

•Effectiveness of automated phone 
messages 

 
•Low parental involvement in school 

activities 
 

•Analysis of student performance data 
 

•Campus cleanliness affected by budget cuts 
resulting in loss of custodians

 

Important Evidence 

•Committee agendas 
 

•School website 
 

•Single Plan for Student Achievement 
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•Expected Schoolwide Learning Results 

 
•Connect-ED phone dialer reports 

 
•My Data student performance data 

 
•PD Agendas 

 
•Access to Core Coach 

 
•IBMYP unit template 

 
•SARC profile data 
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FOCUS GROUP B: STANDARDS-BASED STUDENT LEARNING: CURRICULUM 

B1: To what extent do all students participate in a rigorous, relevant, and coherent standards-based 

curriculum that supports the achievement of the academic standards and the expected schoolwide 

learning results? 

All students at Eagle Rock Junior Senior High School participate in a rigorous, standards based 

curriculum. Course curricula for each department are aligned with state content and performance 

standards as well as IBMYP objectives. Curricular plans and the resulting student work are indicative of 

our school’s mission, vision and expected school-wide learning results.  Every aspect of Eagle Rock‘s 

curriculum is influenced by our recent conversion to the IBMYP.  One of the WASC concerns in the 2009 

reports was our lack of collaboration in the assessment of student work and sharing of best practices.  The 

process of implementing IB has fostered collaboration among all departments, since all departments use 

the MYP unit planner to design two common unit plans and assessments.  This process has strengthened 

our collaboration, made us a more cohesive group by sharing our best practice, and created accountability 

to each other. At the end of our common units, teachers are required to reflect on the effectiveness of the 

unit and share results in department meetings.  Through informal feedback, teachers expressed that this 

process was an effective and meaningful use of PD time.  Though we have just begin this protocol, IB 

requires interdepartmental units that use the same collabortive model, which will address the WASC 

recommendations.  We are committed to continuing our collaboration, sharing of best practices and 

beginning this process interdepartmentally.  We will increase to four department IBMYP units and one 

interdepartmental unit within the next five years to continue to increase student achievement, reduce the 

academic disparity between low performing subgroups, and meet the IBMYP requirements. These unit 

planners require teachers to integrate significant concepts, areas of interactions, and student-friendly unit 

questions.  The significant concepts are the overarching themes of the units and are based on the “big 

ideas” that the teachers would like the 

students to retain in the future.  Each 

concept is further broken down into a 

“student-friendly question“ that 

specifically addresses the goals of the 

significant concept.  The five areas of 

interaction (approaches to learning, 

community and service, human 

ingenuity, health and social education 

and envrionments) provide the focus 
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for developing  connections among the disciplines, so that students will learn to see knowledge as an 

interrelated, coherent whole.  For example, all 9th grade biology students utilize the approaches to 

learning (ATL) in order to further develop their scientific inquiry skills in the “Science is a Way of 

Knowing” Unit.  In 2011, our Instructional Learning Team designed, approved and distributed a common 

agenda poster that allows every teacher to post all aforementioned information every day. 

All 7th-12th-grade ERHS students are offered and encouraged to complete the A-G college 

preparatory curriculum.  This curriculum includes the following course work:  Language A (English 

Language Arts); Humanities (Social Studies); Math; Art (Visual and Performing Arts); Science; PE; 

Language B (Foreign Language) and Study Tech (IBMYP Technology).  The Study Tech Courses were 

designed, in part, to facilitate the IBMYP Design Cycle and Personal Project.  This past school year 

(2010-2011), ERHS adopted a 4x2 block schedule in order to accommodate our transition to this 

program.  Converting to the IBMYP has created a greater need for both vertical and horizontal planning 

both within and among departments.  Integrating the MYP Unit Planner has helped our teachers to define 

and plan more rigorous instruction for all students.  During our conversion to IBMYP we took a number 

of steps to achieve more continuity and congruence throughout the curriculum.  Much of our professional 

development time (about an hour a week) over the past three years has been dedicated to the design of 

thematic units of instruction using the IBMYP Unit Planner. These unit planners are used by every 

department, and provide a context for aligning the State Content Standards, Expected School-Wide 

Learning Results (ESLRs), specific IB objectives, Areas of Interaction, Approaches to Learning, the IB 

Learner Profile, as well as the significant, thematic concepts covered in the units themselves.  Based on 

discussions among faculty during PD, the collaborative approach to unit planning across disciplines has 

improved the consistency of our curricular program.   

In 2010, departments developed common IBMYP course outlines and these are available to the 

public via the ERHS website.  These course outlines have been helpful in our recent attempts to plan 

curriculum both vertically and horizontally, and, along with the completed IBMYP Unit Planners, will be 

useful as we develop interim IB objectives by grade level.  In addition, all departments have had to be 

mindful to integrate the State standards and our ESLRs into each IBMYP Unit Planner.  The challenge 

has been to design units that are thematic, international in scope, and that have cross-curricular potential, 

while at the same time adhering to the requirements of the content standards and ESLRs.   Recently, we 

revaluated and revised our ESLRs to better align with the international and global philosophies that are 

essential to the IBMYP.   

Also in 2010, all departments began using a reflective protocol for examining student work that 

was accomplished as a result of specific IBMYP unit plans.  We were interested in seeing the results of 

our new approach to curriculum design.  This protocol is based on the work of the Collaborative 
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Assessment Conference developed by Steve Seidel of Harvard University’s Project Zero, and has been 

conducted several times during regular department meetings.  The process not only promotes the sharing 

of best instructional practices, but also provides meaningful feedback to be considered by teachers during 

lesson reflection and redesign.  Such feedback is a critical part of the IBMYP approach to lesson and unit 

design, and ensures that all lessons and units contain the requisite State standards, Areas of Interaction, 

specific IB objectives, and relevant ESLRs.  

When we converted to Smaller Learning Communities (SLCs) in 2007, we began to meet not 

only by department, as had been traditional, but in interdisciplinary SLCs.  This shift provided a context 

for discussion among teachers in different disciplines.  Our middle school and 9th grade SLCs developed 

several interdisciplinary lesson plans and units during this time, while our SLCs in grades 10 through 12 

had more limited success in designing cross-curricular lessons, however.  These early interdisciplinary 

discussions were helpful when we made the conversion to the IBMYP as this program also focuses on the 

development of cross-curricular and holistic learning.  We did meet a number of times during professional 

development meetings with this objective in mind, but soon realized, that before we could be successful 

designing interdisciplinary unit plans, we would have to spend more time in departments developing 

discipline-specific unit plans as well as vertical and horizontal course planners.  We agreed that once 

these departmental objectives were met, we would then turn our attention to the development of realistic 

interdisciplinary units. 

The vast majority of our course offerings meet the A-G college preparatory requirements.  Any 

new curricular course offerings is reviewed, evaluated, and ultimately approved or rejected by the ILT, 

CEAC and SSC Committees to ensure that they either meet the A-G requirements, or if not, that they 

support the IB Programme.   

In 2010-2011, various courses such as Study Tech, Language B for all 7th through 10th grade 

students and art and drama electives were added to our curriculum to enrich our overall program and to 

satisfy the requirements of the IBMYP Programme.  Several elective courses were added as well such as 

Broadcast Journalism, Marine Biology, Women in Literature and Anthropology.  In 2011 the IBMYP 

Authorization Team reviewed our curriculum to ensure that it met IBMYP requirements; they approved 

our curricular program.  As we evolve towards becoming a fully integrated IBMYP school, we expect that 

our curriculum will be frequently reevaluated and adjusted by the relevant committees to better fit the 

thematic and holistic aspects of the program. 

Language A: 

The Language A curriculum in grades 7 through 8 is broken into four standards-based units:  

Narrative, Exposition, Response to Literature and Persuasion.  In grades 9 through 10 the Language A 

curriculum focuses on Persuasion, Exposition and Literary Analysis.  These units also culminate with 
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common summative assessments.  In 11th grade, students take AP English Language or a semester each 

of Contemporary Composition and American Literature.  All 11th graders take the  Early Assessment 

Program (EAP) exam, an early college placement test that focuses on expository composition and is taken 

into consideration by City Colleges and California State Universities.  In the 12th grade, students take AP 

English Literature or Expository Composition and an elective such as Shakespeare or Women in 

Literature.  

Most Eagle Rock Language A teachers have been trained  in the Jane Schaeffer writing method, 

which provides a systematic approach to writing expository, persuasive and literary analysis 

compositions, and has provided our students with a common set of terminologies and strategies for 

tackling more challenging writing tasks.  Conversion to the IBMYP has led to units that are more 

thematic and that are moving toward becoming more international in scope.  Likewise, the Language A 

Department has had to be mindful that the units comply with the CA State Standards and District 

expectations.  Our work with the IBMYP has also forced us to think about our Language A curriculum in 

terms of its vertical and horizontal progression and has led the Language A department  to develop grade-

level course guides.  All Language A unit plans also incorporate the IB Learner Profile and the 

Approaches to Learning.  Also, the IBMYP Areas of Interaction are considered when designing Language 

A curriculum. 

Humanities: 

Most of the Humanities faculty teaching the MYP grades (7, 8 and 10) has been trained in Phase I 

and Phase II of the IB MYP. The department continues to convert existing unit plans to conform to 

IBMYP model, while maintaining adherence to the California standards. The international nature of the 

Humanities curriculum makes this transition relatively effortless in that most of the underlying themes in 

the Framework mirror the Areas of Interaction.  

Humanities offers World History, Culture and Geography: The Modern World for 10th graders 

and US History and Geography: Continuity and Change in the 20th Century for 11th graders, while all 12th 

graders take one semester each of Principles of American Democracy and Economics.  AP classes in 

World History, US History and US Government replace the 10th, 11th and 12th grade requirements, and 

they satisfy the A-G college preparatory requirements for students.  AP US Government is paired and 

blended with Economics to fully satisfy these requirements for seniors. Human Geography, Art History 

and Psychology are AP electives available to students in grades 9-12.  Also, all 11th grade Service 

Learning Projects are monitored through the Humanities department as well. 

The majority of the department’s professional development time over the past two years has been 

dedicated to learning and implementing the IBMYP processes and terminology. The training and 

discussion have enhanced the dialogue among Humanities teachers across all grade levels.  Pacing plans 
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are more uniform, discussions are more focused, and productive. Many teachers teach multiple grades so 

the vertical coordination is relatively ‘natural.’ The department has successfully planned two unit plans 

for each grade level in the IBMYP as well as an outline for a full year of unit plans. Our goal is to use the 

IB design cycle to evaluate the units, assess the students, revise the units, and develop more units; we also 

plan to coordinate our efforts in developing more interdisciplinary units. 

Technology: 

The Technology Department offers classes in Graphic Arts, Robotics, Horticulture, Floriculture, 

Computer Operations, Woodworking, and General Construction. The Graphic Arts course provides 

students with skills in the use of computers to solve real world problems through the use of hardware and 

software to meet California standards and IBMYP objectives through project based learning. Students 

also develop and refine skills in the manipulation of digital imagery.  The Horticulture and Floriculture 

courses provide students with activities involving plant propagation techniques, plant identification, soils, 

nursery management, irrigation, pest and disease control, safety, tools and technology, careers, 

conservation, landscape design and construction, and other topics related to the applied science and art of 

horticulture, including organic and sustainable farming. A former ERHS teacher recently donated a 

chicken coop the current horticulture program and a senior student is going to make that his spring project 

in the garden.  The student hopes to raise and care for a number of chickens and will utilize their 

droppings for fertilizer and harvest their eggs as well. Courses in Computer Operations provide students 

with technical instruction, including computer operations, word processing, electronic spreadsheets, 

emailing and integrating applications. Several aspects of the World Wide Web are also covered, including 

web page design, searching on the Internet and newsgroups. The competencies in this course are aligned 

with the California High School Academic Content Standards and the California Career and Technical 

Education Model curriculum standards. Woodworking is a competency-based course related to 

woodworking and mass production, and prepares students for entry level-employment.  The course on 

General Construction includes hands-on training in the field of carpentry and drywall repair. Finally, the 

Robotics course curriculum is developed by Joanne Goode from the University of Oregon and Gail 

Chapman of UCLA and is funded by National Science Foundation.  It aims to address the needs of under-

represented groups in science and engineering (African American, Hispanic, and female). Learning 

objectives are Animation, Binary numbers, computer operations, web page development and design 

(HTML), programming languages and algorithms (Python), electronics and electronic logic circuits, 

ethical and social issues relating to computer science and today’s technology, computer data analysis, and 

Lego Robot programming. This curriculum is project-based and is designed to attract students to the 

fields of computer science and engineering incorporating fun and hands-on activities to acquire problems-

solving skills.  In all of the vocational technology courses offered at E.R.H.S, students develop personal 

qualifications, interests, aptitudes, knowledge, and skills necessary to succeed in technology-oriented 
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careers. 

Mathematics: 

Eagle Rock High School’s middle years math curriculum offers three college preparatory math 

courses consisting of Algebra 1, and Geometry. Most teachers have received training and use a 

constructivist approach to teach these courses. By using College Preparatory Mathematics texts as a 

supplemental resource in 7th Grade and a primary resource in Algebra, students are provided with a 

mathematics education that will make them competitive and successful in college and in the global 

marketplace.  At the completion of Algebra and Geometry, students are expected to demonstrate 

proficiency on either a District-provided end-of- course exam or on the California Standards Test.  They 

must also receive a grade of “C” or better in these courses in order to enroll in the subsequent course.  In 

the 9th grade, students are enrolled in the successive courses: Geometry or Algebra 2.  All 9th grade 

students who re-enroll in 9th grade Algebra, are programmed into a support class in addition to their core 

mathematics class. The curriculum used in the support class is a web-based program, ALEK, and is 

intended as a math intervention program. 

In grades 10 through 12, Eagle Rock High School offers students a choice of the following 

courses: Math Analysis/Trigonometry; Discrete Mathematics; AP Statistics; AP Calculus AB and AP 

Calculus BC. All of these are aligned with State standards and College Board AP course guidelines. The 

Mathematics Department strives to develop students’ mathematical concepts and problem solving skills 

through a variety of teaching methodologies, including lecture, class discussions and the use of 

manipulatives. Basic skills and procedures are integrated into challenging application problems, 

investigations and end-of-unit projects that incorporate listening, reading, writing and speaking skills that 

are practiced by students during “problems of the week” activities and District–provided Concept Tasks 

such as our CST incentive program in which the students statistically analyze their performance and that 

of their classmates on the CST. 

The recent development of IBMYP units by the Math Department has served as the foundation 

for collaboration and continuous reflection within the department.  The IBMYP process has given math 

teachers the structure necessary for a more holistic approach to curriculum planning and implementation. 

The conversion to the IBMYP has required the Math teachers to reflect on assessments and the use of 

criterion-based rubrics as a means of achieving consistency in grading and evaluation.  It is through the 

IBMYP process that Math teachers have collaborated to produce horizontal and vertical mapping of 

course outlines that address the IBMYP required areas of interaction and learning objectives. 

Arts: 

The Arts Department offers a broad variety of practical, theoretical and technical arts courses that 

engage students with diverse needs and learning styles.  Three art forms, Music, Theatre and Visual Arts 
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offer articulated programs that span grades 7-12 in Beginning, Intermediate and Advanced courses.   

The music program offers choral music, which consists of four choral groups: middle school 

choir, concert choir, senior chorus, and chamber singers.  The primary goal of all the ensembles is to 

achieve choral music excellence through music theory and ear training, active listening and performing, 

and exposure to standard choral music literatures.  Instrumental music incorporates General Music, 

Beginning Instruments, Intermediate Instruments, and Advanced Instruments.  Band and Jazz Band are 

also offered in the music program. 

Theatre Arts includes: Middle School Theater Laboratory, Introduction to Theater HS, 

Improvisation, Stage Design and Theatre Production.  These courses offer articulation across the technical 

theatre spectrum as well as production and playwriting spheres.  Theatre Arts serves many students with 

special needs, especially in the beginning and technical courses.  The basic challenge for theatre students 

is to make something from   nothing.  Deciding how to choose is where skills sets are developed in the 

theater curriculum.  Such student choices involve a combination of experimentation and responsibility.    

As a team, all students in a production are aware that an individual's choice impacts the team; therefore 

collaboration is essential in decision making and aesthetic valuing.  Leadership positions are earned 

through student choice and endorsed by the drama   teacher.   

In terms of real-world connections, theater students are well aware that the conceptual 

development must be evidenced   in practical terms.  The art form lives in the physical, and therefore 

performance assessments are given on a quarterly basis.  Whether working from a text or through 

improvisation, students are charged to impact their audience and deliver performances that have value and 

make an aesthetic statement.  From a design perspective, theater students produce garments, construct 

scenery and renderings, produce light and sound, and compose marketing and business proposals.  From a 

performance perspective, students practice persuasive techniques in rhetorical speech, and develop 

dramatic and comedic physical language.  They develop psychological   endurance, and the ability to 

filter information with enhanced listening foci.  

In terms of recent productions performed, the middle school show, “IB Rocking” explored the 

theme of community and   service.  Issues of gender equality, racial tolerance, social responsibility, and 

international awareness were explored.  The concept   that the "world existed in our village" was central 

to honoring a multicultural ethos.    

In the high school production of Shakespeare’s “Henry V,” the unit   began with the military 

model of "hearts & minds." Students explored the concept of   treating enemies with dignity, with the 

goal of achieving territorial objectives without losing honor and humanity.  Students   compared the 

Battle of Agincourt with the Tet Offensive in Vietnam and   Fullujah in Iraq.  What would King Henry 

have done, if he was Viet Cong or   Iraqi Sunni?  Such comparisons and questions make actors aware 
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that their own   communities have "unknown soldiers" who serve in and perpetuate the   challenge 

of humanity in a time of war.   

 ERHS offers a variety of Visual Arts courses that include Drawing, Painting, Design, 

Photography, Digital Imaging, Design, and AP Studio Art (2D, 3D).  All of the aforementioned courses 

are 2D, 3D and/or computer based.  These classes provide many opportunities for learning the necessary 

core content skills through reading, vocabulary development (artistic terms), lectures, demonstrations, 

guided and individual practice.  

There is a present need to develop a Dance Program with a view to providing students with a 

complete IBMYP arts articulation across all art forms.  This would address the students’ strong demand 

for a musical theatre experience. 

Science: 

The Eagle Rock High School science curriculum is comprised of 7th grade Life Science, 8th grade 

Physical Science, 9th grade Biology and 10th-12th grade Physics and/or Chemistry.  Beginning in grade 10, 

students are also able to choose from a wide variety of AP, Advanced or elective course offerings 

including, but not limited to, AP Biology, AP Environmental Science, AP Physics, Advanced Biology, 

Medical Technology, Geology, Vertebrate Zoology and Marine Biology.  Unfortunately, both the 

Advanced Biology-CSI and Medical Technology courses are not currently being offered during the 2011-

2012 academic year because of district budget cuts that resulted in the loss of school personnel qualified 

to teach these courses.  All courses are aligned with state standards, College Board AP course guidelines 

and IBMYP learning objectives. Adopting the 4x2 block schedule in order to accommodate the IBMYP 

program has facilitated student access to these courses, particularly higher-level science electives. 

The science department emphasizes that students utilize critical thinking skills (analysis, 

synthesis and evaluation) in the 7th-12th-grade curriculum. These skills are developed as part of a course-

specific laboratory program requiring students to keep and maintain a laboratory notebook in which they 

take notes, record, organize and analyze data as well as discuss or present their findings and results.  Most 

laboratory assignments and activities are conducted in collaborative groups requiring students to 

communicate effectively with one another while enhancing their writing and verbal skills.  Additionally, 

in some courses students are required to conduct independent research projects or topic specific projects 

to be displayed and/or presented utilizing varying multi-media technology.  Furthermore, implementation 

of the IBMYP program has provided teachers with an opportunity to begin developing more 

collaborative, project based units that utilize the IBMYP assessment criteria, and that better support 

student project-based learning that is more global in its scope and breadth.  The IBMYP process will 

assist the science department in improving the quality, quantity and scope of its projects, activities and 

laboratory assignments.  The department has been working on a cohesive program through the 
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implementation of course outlines, vertical and horizontal course alignment, approaches to learning 

mapping as well as integrating IB learner profile activities.  This has allowed teachers to organize the core 

curriculum in a more purposeful manner that ensures access by all students as well as alignment with the 

CA state standards and the ERHS ESLRs.  For example, in the science department, the Chimera Project 

requires biology students to manipulate the “DNA code” in order to synthesize a variety of different 

proteins that determine phenotypic traits unique to the organisms that the students create.  The students 

then determine whether or not those traits allow the organism to survive in a variety of different 

environments. 

Physical Education: 

The Eagle Rock High School physical education curriculum prepares students for the California 

Fitness Gram in the late spring and the department implements standard-based instruction while touching 

on the components that will prepare the students for the fitness Gram.  Using pacing plans to build 

gradually on a students’ prior knowledge allows them to be as well versed in content as possible. 

The Eagle Rock intermediate physical education program (grades 9 and 10) offers students 

numerous opportunities to understand that physical activity provides a deeper personal reward by 

increasing challenges, self-discovery, and peer interaction. The program emphasizes the rules/procedures 

for our facilities and safety, once again, is paramount. At this level, the program focuses on the use of 

equipment, spatial awareness, and understanding the importance of positive interaction with others 

regardless of personal difference. 9th and 10th graders work on personal fitness goals, and concentrate on 

team sports in an effort to build cooperation and teamwork skills. 

          The department has continually worked to adapt and implement the IBMYP. This process has 

provided us with a chance to collaborate on the building of units that meet the IBMYP criteria. 

Implementation of the IBMYP has provided a foundation to build more thematic units.  As a way for 

students to better understand their performance, they are asked to maintain a journal notebook as part of 

the class.  This allows us to support the core classes as students record their experiences, which include 

weekly writing prompts and reflections.  As a result, students are better able to evaluate their progress in 

order to make more informed decisions when modifying their physical activity and nutrition as they 

develop their own personal fitness goals.  

Language B: 

 Foreign language courses currently being offered for 2011-2012 include: Spanish I, II, III, IV; Spanish 

for Spanish Speakers I, II; AP Spanish Language (open to those completing Spanish III or Spanish 

Speakers I & II; AP Spanish Literature; German I, II, III; French I, II, III. 

          The Language B curriculum follows the 2009 World Language Content Standards for California 

Public Schools and focuses on all four communicative skills: listening comprehension, reading 
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comprehension, oral and written communication.  Instructional content focuses initially on the self and 

subjects typical of those most immediately applicable to young people: greetings, likes and dislikes, 

sports and activities, school, family, clothing, food, house and home, chores and responsibilities, etc.  As 

students progress through the program, teachers draw constantly bigger circles exposing them 

linguistically to the larger world around them.  Communication progresses from memorized chunks to 

individually created language, while questions and answers become more probing and “below the 

surface.”   Students learn to express more complex thoughts and opinions while using more descriptive 

language and learning the use of tense.  IBMYP thematic units and/or IBMYP unit projects are being 

phased in to give instructional content a pragmatic focus, and so that students may know how their new 

knowledge and skills will be applied. 

Special Education: 

Eagle Rock High School offers a full spectrum of special education services to meet the needs of 

a diverse student population. The program is dedicated to assuring that students with disabilities are able 

to participate and access the general education curriculum to maximum extent possible.  The following 

programs are currently in place: Resource Specialist Program, Special Day Programs: Specific Learning 

Disability, Autism (2), Community Based Instruction, Mild to Moderate Mental Retardation and 

Emotional Disturbance  

The Resource Program students are enrolled in general education classes and receive support 

from the Resource Teacher and special education assistants. Students who need additional support are 

scheduled for one period in the Learning Center, and this class serves as their Study Tech Class for the 

IBMYP.  Resource teachers collaborate with general education teachers in the classroom to assure that 

accommodations and modifications are implemented in the general education classroom.  Examples of 

such accommodations are providing additional time to complete assignments, scaffolding reading 

materials and providing times tables in the math classroom.  Special Day Program students are 

programmed into four academic classes and one Study Tech class taught by special education teachers. 

They participate in general education classes for electives and Physical Education. 

Both programs support students by implementing the IEP supports and accommodations in order 

to meet the grade level standards and A-G graduation requirements.  Special Education teachers attend all 

professional development meetings where curricular lessons and units are developed and discussed.   

Special Education students are an integral part of the IBMYP and held to the same standards as the 

general population. 

The Special Education Program has a range of service providers to support its students. Support 

personnel include Designated Instructional Service providers, the school psychologist, a special education 

coordinator and special education assistants. The school psychologist provides counseling services and 
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conducts special education assessments.  The special education coordinator ensures students are receiving 

appropriate services, serves as a liaison between the District office and the Special Education department 

and collaborates with other school staff. The supervisor for special education assistants ensures that 

personnel resources are appropriately managed.  ERHS has one part-time Transition Services Teacher 

who facilitates the placement of students in jobs throughout the community. Transition lessons and 

services are provided to any student age 14 and older who has an Individualized Education Plan (IEP). 

The Special Education Program is designed to support the special education students in accessing 

the general education curriculum and students are encouraged to actively participate in all school 

activities. 

Study Tech: 

Study Tech is a required course for all 7th through 10th graders at ERHS and is composed of 

three essential elements:  Approaches to Learning, Time on Task and Design Technology. 

The Approaches to Learning component of the course focuses on students seeing themselves as 

learners and discovering what kind of learners they are.  Each 88-minute class session begins with a 10-

15-minute mini-lesson in which the teacher guides students through explicit strategies and habits of 

thinking that will assist them with, among other things, studying for tests, completing homework, 

working collaboratively, working independently and preparing at home for their academic day.  These 

daily lessons are informed by the IBMYP Approaches to Learning (ATLs) which include working well, 

collaborating, communicating, using information, reflecting, thinking and connecting ideas. Through 

these lessons, students begin to develop a realistic, metacognitive understanding of how they learn best.  

These ATLs are not only used as a basis for daily study skills lessons, they are utilized when teachers 

assist students during the Time on Task portion of the course. 

Due to the rigor of our IBMYP program and curriculum, students will need time every other day 

to work independently on schoolwork from their various classes.  Time on Task provides 40-45 minutes 

for students to work on class work, projects, and other academic activities from other classes.  While this 

is generally a quiet time and a time for students to concentrate independently, collaborative study sessions 

and discussions may be useful to some students as well.  During Time on Task the teacher provides 

academic assistance and encourages students to practice some of the ATL study skills they have learned. 

Most Study Tech classes are provided with the assistance of a college student from neighboring 

Occidental College, and they function as coaches and tutors for our students. During this time teachers 

also conduct systematic and daily checks of student agendas, backpacks, and binders, and help students 

set daily goals and meet daily objectives for progress in their academic classes.  As the name implies, 

students during this portion of the class are, in one way or another, on task. 

The IBMYP requires all students in grades seven through ten to complete 50 hours of technology 
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training per year.  Seventh and eighth grade students will receive this training in Study Tech as they 

complete two technology-oriented design tasks per semester.  

 

 

 

B2: To what extent do students have equal access to the school’s entire program and assistance with a 

personal learning plan to prepare them for the pursuit of their academic, personal and school-to-

career goals? 

ERHS meets and articulates regularly with local feeder elementary schools.  Our middle school 

counselor visits each of these schools, explains the middle and high school curricula and collects 

preference forms from all incoming 6th graders. These same 6th graders attend a one-day orientation on the 

Eagle Rock campus in May.  The Gifted and Talented Magnet offers a separate orientation.  In the spring 

of 2011, IBMYP informational meetings were conducted at our feeder elementary schools, and several 

other articulation meetings were offered to local families during the evening on our campus.  In spring of 

2011, our middle school drama class performed “IB Rockin,” a theatrical presentation that articulated the 

essential concepts of the IB Programme at all three of our feeder elementary schools.     

In order to assist our students with their academic, personal and school-to-career goals, ERHS 

employs a full time college counselor who is able to bring all of our students into contact with local 

colleges, city colleges and universities.  His responsibilities include ensuring that all students meet the A-

G University of California requirements, making AP courses available to all students, and explaining 

various college financing options, as well as assisting students with completing college applications.  The 

college counselor and his staff also set up regular collegiate workshops in which representatives from 

colleges and universities nationwide visit the campus and meet with our students.  ACT and SAT 

workshops are also offered, and we offer testing on site.  Collegiate level courses are also offered on our 

campus through community colleges such as LAC and East Los Angeles College. 

All of our students have full access to the school’s entire program, including our Advanced 

Placement.  Additionally, all of our students must meet the requirements of the A-G University of 

California preparatory curriculum, and their progress in meeting these requirements is monitored on a 

regular basis by our grade level and college counselors. 

Our elective offerings were also expanded recently when we converted to the IBMYP and 

adopted an eight-period block schedule.  Such elective offerings as Film Making, Advanced Biology, 

Advanced Bio Medical Tech, Broadcast Journalism, Anthropology, Vertebrate Physiology, and Advanced 

Horticulture allow students to explore subjects that can enrich and inform their own personal and school-
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to-career goals.   We also encourage speakers from various fields and industries to visit and speak with 

our students.  We have had professional artists and performers, a JPL Climatologist and an agronomist 

visit ERHS. 

Assistance with our students’ personal learning plans is addressed in a number of ways.  One 

advantage of adopting the IBMYP is that all students, grades 7 through 10, will be able to make more 

informed academic and career choices.  Our recent transformation to the IB MYP has allowed us to 

personalize each student’s educational experience in ways that we were not able to before.  For example, 

all ERHS Study Tech Courses have incorporated the IBMYP Approaches to Learning Design Cycle 

components and Learner Profiles into the curriculum, thereby requiring students to undergo self-

discovery and metacognitive reflections upon their own academic strengths and weaknesses.   After 

studying the different Learner profiles, students are able to practice and implement a variety of learning 

styles (e.g. collaborative, reflective, compassionate, balanced, etc.) on specific grade level projects 

utilizing the Design Cycle protocol.  Through this process, students will discover their own profile(s).  

This process of discovery and reflection will guide each student through the completion of their 10th grade 

personal project, a project will provide insights to the student and provide transitions to post-secondary 

options and endeavors.  The 10th grade personal project, for example, gives 10th grade students the 

opportunity to exhibit aptitude and passion for a topic of their choice.  Some students may choose to write 

a short novel or musical composition; others might design a building or bridge or a software program.  

The choice of what each student will accomplish during this yearlong endeavor is entirely up to the 

student and is, therefore, very personal.   To assist with the personal project, all students are assigned a 

faculty advisor or mentor who will guide them through the process of developing ideas, conducting 

research and design and finally exhibiting the project. The faculty mentor, in conjunction with the 

student’s 10th grade Study Tech teacher, helps to assess each student’s over all performance using 

formative and summative rubrics. 

All students must complete a service-learning project, which is an LAUSD graduation 

requirement. Students complete a classroom-based project that meets instructional objectives and benefits 

the community.  The service learning coordinator monitors projects and ensures that all students are 

provided with multiple opportunities to complete a project.  The coordinator works with instructors to 

ensure that the projects are high quality, and with the counseling office to make sure that all students 

complete a project. 

ERHS grade level counselors meet with each student at least two times a year in order to develop 

an academic program that is based on the academic and career goals of the student.  Students wishing to 

change their program during the semester must consult with their counselor prior to any adjustments.  

Changes are based on teacher recommendations and/or student-parent requests.  The Los Angeles Unified 
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School District mandates that grades are made available every 5 weeks in order to inform the counselors, 

resource specialists (when applicable) and parents of current student progress as well as to facilitate 

intervention prior to semester grades.  The school server was recently updated to allow grade accessibility 

through our website.  This software allows teachers to upload grades through the school server to the 

ERHS website where students and parents can check and the most recent grades using the child’s student 

ID number.  Furthermore, counselors frequently meet with the parents and teachers of students who are 

struggling academically in order to provide them the assistance they require.  For example, students with 

a failing grade in either their Language A and/or Math course(s) may be reprogrammed, receive 

remediation during or after school and/or be required to enroll in course specific Saturday classes.  

Additionally, the College Office advises and informs students of academic and career pathways as well as 

provides information on forthcoming college visitations, application deadlines and testing dates.   

A review of past disaggregated CST data demonstrated an ongoing need to improve our 

curriculum and make it more accessible to our significant ethnic, socioeconomic and low performing 

subgroups as well as our special needs and at-risk students.  In order to facilitate this need, all study tech 

classes were designed with a 45-minute “Time on Task” component intended to allow students to 

complete homework and/or work collaboratively with one another, the Study Tech teacher and an 

Occidental College tutor assist students with particular skills that require improvement or remediation.  

 

B3: To what extent are students able to meet all the requirements of graduation upon completion of the 

high school program?  

Students in grades 9-12 are assigned to a single counselor for the entirety of their four years of 

high school and through graduation.  Incoming 9th grade students are invited to an orientation where they 

receive information about Eagle Rock.  The 9th grade counselors visits the feeder middle schools to 

discuss class options and opportunites with incoming students. Students who are failing courses or 

lacking credits receive individual counseling and parent contact is made. 

The 11th  grade counselor visits classrooms each spring to plan fall programs. The counselor 

meets individually with each student to ensure that all remaining graduation requirements are carefully 

explained and understood.  The progress of 12th grade students is monitored through conferences and 

letters sent home at the end of each marking period.  Some 11th  and 12th  grade students in the special 

education program attend off-campus vocational education classes where they earn credits and acquire 

skills to enhance post secondary success. 

Over the past four years, the school’s graduation rate has steadily improved with over 90% of 

Eagle Rock High School seniors graduating this past year, making us one of the most successful high 

schools in the LAUSD in this regard.  We also offer more Advanced Placement courses than many high 
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schools in the District.  We feature a full-service College Office that is open every school day, all day.  

This office is supervised by a full-time, credentialed counselor and staff, and is equipped with state of the 

art technology that provides students with access to a variety of resources to explore career and post-

secondary pursuits.  ERHS is proud of its college-going culture, which results in 45% of our graduates 

attending 4-year colleges and 53% choosing community college options. 

  The adoption of the 4x2 block schedule this past year has allowed some students to make-up 

missing credits for courses they either failed or had yet to take due to scheduling conflicts or 

programming errors.  This schedule has made it possible to accommodate student needs in a variety of 

ways; for instance, students needing to remediate specific skills (Math and Language A), are able to do so 

while remaining at grade level, and in many instances, students are actually able to meet their graduation 

requirements earlier than expected.  Consequently, this has led to a reduction in students needing 

adult/night school and summer school courses.  Lastly, due to the flexibility of the block schedule, 

students are able to take other courses of interest offered at ERHS that may not fulfill specific A-G 

graduation requirements, but may be of great personal interest to the students.  Likewise our AP 

curriculum is now more accessible (i.e. open access) to our students. 

All ERHS students are first administered the CAHSEE in 10th grade.  Multiple administrations of 

the exam are offered for 11th and 12th grade students.  Students that have not passed either the 

LANGUAGE A and/or Math components of the CAHSEE are enrolled in a CAHSEE Saturday Course as 

well as a CAHSEE Study Tech course that meets during the school day.  In addition,  “at risk” CAHSEE 

students are identified based on their CST scores following their 9th grade year and are also enrolled in the 

aforementioned courses.   

Follow-up studies of our graduates are limited, and nothing is done institutionally at the school 

site.  We do receive placement test information from UC, Cal State and community colleges, but any 

additional information pertaining to our graduates is variable.  GEAR UP had use of statewide databases 

and was able to track college enrollment rates. For example, our college enrollment rate for 2009 was 

78%.  However, the funding for GEAR UP was provided by a federal grant that ended in June of 2011.  

Our college counselor would like to do more in this regard, but the data is difficult to access and 

analyze.  A student state identification number does exist, but currently it is not something that we are 

able to utilize.  However, graduate feedback is provided to the college office through a variety of informal 

means.  The college counselor has regular postings on Facebook to allow current ERHS students to 

connect with and access former graduates enrolled in schools or pursuing degrees and/or careers in which 

they may be interested.  Furthermore, the college office also regularly schedules ERHS graduates to 

conduct college informational seminars/meetings either in person or through electronic media. 

Areas of Strength 
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•All departments incorporate the IBMYP 

vision and philosophy into their 

curriculum planning and design for 

grades 7 through 10. 

 

•All departments use a common template, 

the MWP Unit Planner, to plan and 

design curriculum for grades 7 through 

10. 

• All departments are moving towards using 

a common protocol, the CAC, to reflect 

upon and improve lessons and units. 

•As a result of adopting the 4x2 block 

schedule, we are able to provide more 

and varied course offerings. 

•Teachers, more than ever, are collaborating 

and having meaningful dialogue within 

and across departments. 

Key Issues 

  

•By focusing most of our attention on the 

IBMYP, which spans grades 7 through 

10, we have focused less attention on 

the 11th and 12th grade curriculum. 

•Our IBMYP interdisciplinary unit plans are 

underdeveloped. 

•While we are mindful of the ESLRs during 

curriculum design, there is no place in 

our unit planners to explicitly indicate 

which ESLR is being addressed in a 

lesson or unit.  

•There exists an incongruity between the 

thematic, project-based learning 

prescribed by the IBMYP and preparing 

students for high-stakes, standards-

based tests such as the CST and 

CAHSEE 

•Due to budget cuts and teacher 

displacement, we have had to eliminate 

several popular course offerings

Important Evidence 

 

•Faculty Meeting and Professional Development 

Agendas 

•MYP Inquiry Driven Instructional Units 

•Course Offerings 

•Student Work 

•School Library 

•Tenth Grade Personal Project Work 

•Personal Project Mentor-Mentee Meeting 

Agendas 

•Beyond the Bell Program 
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FOCUS GROUP C: STANDARDS-BASED STUDENT LEARNING: INSTRUCTION 

 

C1: To what extent are all students involved in challenging learning experiences to achieve the 

academic standards and the expected schoolwide learning results.  

          Eagle Rock High School is fully authorized as an IBMYP school.  Students participating in the 

program develop a broad and balanced base of knowledge through the study of eight subjects: Arts, 

Humanities, Language A, Language B, Mathematics, Physical Education, Science, and Technology.  

These course offerings reflect the district’s emphasis on providing all students access to higher levels of 

competency while preparing them to meet A-G subject area requirements for college admission upon 

graduation. ERHS students engage in activities that involve higher order thinking skills, in which they 

formulate and solve problems, plan and collaborate to master skills, and evaluate their own work to 

modify future approaches.    

          In the fall semester of 2010, to reflect the IBMYP philosophy and vision, ERHS revised its ESLRs, 

which teachers display in their classrooms.  Since this revision, teachers have begun modifying and 

developing instructional units to meet the IB philosophy of shaping students’ intercultural, international 

awareness.  Our faculty aims to develop our students’ communication skills, to promote ethical behavior 

and civic responsibility – both locally and globally, to incorporate instructional activities that require 

critical and creative thinking to problem solving, and to expect students to apply acquired knowledge and 

skills at a personal, local, and global levels, evaluating the outcomes to modify future approaches. Our 

school continues to emphasize effective communication, as teachers frequently require student 

collaboration, writing, presentations, simulations, speeches, and discussion, often in the form of 

accountable talk and Socratic Seminars, which give students opportunities to explain their thinking and 

learning and to ask for and furnish evidence to support their statements.  In these experiences, students 

connect their learning to existing knowledge, construct meaning, elaborate beyond content, and monitor 

their own learning.  The implementation of IBMYP at ERHS has established the need and importance of 

developing our students’ intercultural and global awareness, and teachers are making an effort to make 

this a focus of their unit designs.  

In Study Tech classes, which all students take in grades seven through ten, students participate in 

processes that employ critical and creative thinking to problem solving through the repeated use of the 

IBMYP design cycle, an inquiry driven process involving four main steps: investigating, designing and 

planning, creating, and evaluating.  Through following this cycle, students develop an array of techniques 

to organize, access, and apply their knowledge in the form of a project.   They actively take part in and 

monitor their learning. This helps students develop a positive attitude and a sense of personal and social 
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responsibility.  Though this class was created to ensure students understand the design cycle, as well as 

monitoring the 10th grade personal project, we also saw this as an opportunity to use the time on task 

section of the class to address the 2009 WASC concerns of meeting the needs of at risk students and 

reducing the academic disparity.  Though we have not fully realized the potential of this class, our goal is 

to develop better skill building curriculum. We acknowledge that our current 11th and 12th grade students 

are not as familiar with IB philosophy as our younger students, but as our school continues to implement 

the IBMYP and our 11th and 12th grade students matriculate through the program, they will have learned 

how to monitor their learning because they will have gone through the IB design cycle several times and 

completed a personal project. We plan to apply for certification as an IB Diploma Programme school by 

the 2014 school year. 

The skills learned in the content areas and through the design cycle culminate in a final product, 

the Personal Project completed by all 10th grade students at the end of the IBMYP.  This project affords 

students the opportunity to demonstrate the skills they have developed through the approaches to learning. 

It offers students an opportunity to complete an extended piece of work that challenges their own 

creativity and thinking about issues of their concern.  This project is flexible and allows much room for 

differentiation, as each student works individually with a mentor/supervisor.   

          Through professional development, all ERHS teachers were trained to design units using a common 

template, which calls for units to be inquiry driven, rigorous, standards based, and meaningful. All 

teachers contributed to at least one course level collaborative unit for a class they teach.  Currently, 9th 

and 10th grade classes are inquiry based; this is expanding to 11th and 12th grade classes as well, as ERHS 

will soon apply for the IB Diploma Programme to provide continuity for our students who complete the 

IBMYP.  Across the board, teachers at ERHS are working to redesign and modify their courses so that 

inquiry is the norm and students monitor their own learning.  It is ERHS’s goal to employ this innovative 

method in designing a total of four inquiry-based units for each course offered. Furthermore, ERHS has 

adopted a common agenda format, which includes posting the unit’s student-friendly question to help 

students see the connection between course content and their lives.   

Professional development also provides ERHS faculty with the opportunity to discuss and plan 

for alignment of the various academic standards tests and rigorous inquiry based assessments specific to 

all subgroups.  ERHS has begun to implement a professional development protocol in which teachers 

share and discuss best practices to ensure all students are achieving the standards.  This is an important 

step ERHS has taken, and we need to continue to implement it on an ongoing basis to inform our 

instructional program, to guide us in redesigning and modifying our units, and most importantly, to help 

all students meet the academic standards and the ESLRs.  Furthermore, the continual training of our staff 

on accessing MyData to evaluate our students’ progress has been instrumental in helping teachers 
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discover areas of instructional need for students.  Though training has taken place, our teachers are 

continuing to work toward understanding how to analyze the available data and apply it to instruction.  

For example, we recently looked at our current year students’ standardized test results and examined their 

performance on specific content strands from the previous year’s CST scores to discuss instructional 

changes we can make this year to ensure students meet the academic standards.  

The staff at ERHS makes a conscious effort to include all students in a variety of activities to help 

them meet the academic standards and achieve the ESLRs.  To meet the needs of our diverse student 

population, each department focuses on the standards using a wide variety of instructional strategies to 

adequately differentiate instruction.  The following is a list of a few of the instructional approaches 

teachers use to actively involve students as learners:  

•Inquiry based 

discussions 

•Group projects and 

structured 

cooperative group 

activities 

•Socratic Seminars and 

accountable talk 

•Essay writing and peer 

editing 

•Speech writing and 

delivery 

•Note taking (Cornell 

Notes as well as 

other methods) 

•Reciprocal teaching 

•Reading 

groups/literature 

circles 

•Think-pair-share  

•Synthesizing 

information 

•Simulations  

Additionally, our faculty employs the following scaffolding techniques to support student learning:  

•SDAIE strategies, 

including writing 

templates, thinking 

and concept maps  

•Graphic organizers 

•Mixed ability pairing 

•The use of 

manipulatives 

•Modified lessons 

•Visuals 

Instruction is differentiated both in course selection and in individual classrooms.  Students with 

special needs who have Individualized Education Plans (IEPs) and students with 504 plans receive 

inquiry driven standards based instruction tailored to their needs.  Students in the Resource Specialist 

Program (RSP) at ERHS are integrated in general education with a few exceptions. Because students with 

moderate and severe disabilities take general education classes, they are exposed to IB content and 

instructional strategies.  It is ERHS’s goal to have the special education and general classroom teachers 

work collaboratively to address the academic needs of all students.  Through continual professional 

development, we need to increase this collaboration. Also, as delineated by some IEPs, several students in 

the special education program are programmed into a Learning Center class, which provides them 
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additional academic support in areas of need.  Furthermore, students in the EL program are enrolled in 

appropriate Language A courses to assist them in gaining English fluency as soon as possible.  The High 

Point curricular program and CELDT redesignation test are two tools used to assess student progress.  

Read 180 literacy courses target skill development in phonemic awareness, fluency, comprehension, 

academic vocabulary, spelling, writing, global perspectives, and college and career readiness for students 

reading two or more years below grade level.  Despite the program’s benefits in previous years for “at 

risk” students, a shift in our staff has resulted in a limited course offering.  Currently, the course is only 

available to students in the special education program; ERHS is in the process of reinstituting it for all 

students who need this support.  

Teachers of Arts classes at ERHS refer to the Visual and Performing State Standards to define 

their curricular content and to ensure that all students apply their knowledge across disciplines.  The 

Visual arts program incorporates the elements and principles of design with creative and skill building 

activities. These courses engage students within three basic genres: landscape, portraiture, and still life to 

provide consistent themes for students who take them.  Some arts classes offer students the opportunity to 

construct a visual timeline and create an original work of art based on a specific art movement within the 

timeline. AP Visual Arts, a self-guided course in which inquiry is the norm, offers students the 

opportunity to select a theme and create a portfolio of work reflecting that theme. Students who take AP 

Studio Art explore multi-media art, specifically in 2D, draw images and manipulate them digitally to 

result in a mixed media work.  

The Theater program has developed into vertically aligned multi-skill program for students with 

diverse skills in grades seven through twelve.  Students work closely with the three local elementary 

feeder schools.   The technical theater students mentor the Middle School theater students after school, 

enabling our middle school students to become proficient in beginner level skills in sound and lighting 

design/costume and make up design resulting in touring productions at feeder schools.  This 

mentor/mentee instructional model is duplicated for high school students who are guided three days a 

week after school by industry professional mentors in the fields of Fashion Design, Stagecraft, Stage 

Combat, and Dance.   Support for these mentors has come through grants (The Flourish Foundation) as 

well as the World Fit for Kids Program, a part of LAUSD’s Beyond the Bell Department.   

The Arts and Technology departments have begun to collaborate to create interdisciplinary units.  

As we continue to implement the IBMYP, the Arts department aims to collaborate to modify courses to 

ensure an increased use of technology and to collaborate with other departments to increase the number of 

interdisciplinary units to help students make connections and construct meaning. Furthermore, Stage 

Design AB, an A-G course, has been added to students course offerings at ERHS, not only to provide a 

balanced visual and performing arts program to achieve the standards, but also to emphasize 
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interdisciplinary connections and to aid students in exploring their career options. 

To reflect the IBMYP intercultural and global emphasis, ERHS Choral Music program, 

consisting of four choral groups: concert choir, senior chorus, middle school choir, and chamber singers, 

has begun to embed productions with international themes, often singing songs in diverse languages.  The 

primary goal of all the ensembles is to achieve choral music excellence through music theory and ear 

training, active listening and performing, and exposure to standard choral music literature. Students are 

assessed through an end of semester concert and through reflection essays.  

The Humanities department has also worked on developing common inquiry based IBMYP units, 

using both the standards from the state curricular framework and the intercultural IB focus as a guide. 

Humanities teachers make a conscious effort to incorporate innovative methodologies to support learning 

for all students.  Some challenging learning experiences for students in Humanities classes often take the 

form of creative assignments:   

•Enlightenment Philosophers Rap Song,  

•Arab – Israeli Pen Pal Project,  

•Twitter History (condensing sections into 

tweets) 

•Facebook   

          Humanities teachers employ various instructional approaches in their courses to reinforce inquiry as 

the norm as students connect the learning to their existing knowledge.  Some of the assignments students 

engage in are: 

•Persuasive and research 

writing 

•Historical simulations 

•Current events and 

presentations 

•Mock trials of historical 

figures 

          Foundation assignments that provide scaffolding for all students to actively engage in their learning 

include but are not limited to:  

•Note taking (Cornell Notes and other 

methods) 

•Map work,  

•Study techniques,  

•Graphic organizers for studying and 

writing 

Furthermore, teachers in this department incorporate technology in their instruction, through the use 

of power point presentations, audio-visual components, ELMO document readers and LCD projectors.  

Since the adoption of the IBMYP at ERHS, teachers have begun the collaborative process of developing 

some common inquiry based units; we need to continue this process to ensure that inquiry is the norm at 

all levels.     
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The Language A department at ERHS implements instructional practices to develop students’ 

ability to effectively communicate in a variety of situations. Language A classrooms repeatedly use 

approaches that require students to be actively involved in their learning. Teachers have begun to 

collaborate to develop common inquiry driven IB unit plans and to reflect on the effectiveness of these 

plans to modify their instructional approaches. Furthermore, all teachers of 9th and 10th grade Language A 

classes use district required periodic assessments as a common assessment, and informally discuss 

students’ success on them.  With the Institute for Learning Lessons promoted through the district, 

students repeatedly engage in multiple reads of texts, each time for a different purpose.  This practice 

helps students focus on text structures and its effect on the reader resulting in students developing this 

strategy as lifelong readers.  Students also learn to experience literature as “equipment for life,” as they 

explore the themes in texts and think about them critically.  Increased use of assignments involving 

synthesis and evaluation skills is evident in each grade level.  Ninth grade Language A teachers assign a 

project in which students must conduct research to gather reliable evidence to synthesize in the form a 

persuasive argument (letter of advocacy).  Tenth grade Language A courses build on the skills developed 

in 9th grade Language A. Tenth grade Language A teachers require students conduct research on a 

controversial issue, synthesize the information, and construct a persuasive speech to deliver in front of an 

audience.  AP English Language classes and AP English Literature courses repeatedly engage students in 

Socratic Seminars in which discussions are student led.  This builds on the inquiry-based discussions that 

are a common part of Language A classes beginning in the 7th grade.  Advanced Placement courses such 

as AP English Language And Advanced Composition for 12th grade students provide students with 

various opportunities to develop these skills as well.  Some Language A classes provide students with 

opportunities for active involvement in literary circles, which allows students to direct their own 

discussion of texts.  Furthermore, Language A courses offer students various opportunities to engage in 

analysis, synthesis, elaboration, and evaluation.   Classes in the special education department teach 

students to find the main point in paragraphs, along with life and social skills.   

Language B classes use the State’s Foreign Language Learning Continuum Framework to align 

instructional inquiry based units with the World Language Content Standards for California Public 

Schools.  All teachers of Language B courses use the district approved/adopted textbooks along with 

department generated unit plans on a regular basis to define their curricular content and guide their 

instructional activities.  In these courses, students work on developing both linguistic and cultural literacy.  

Language B teachers have collaboratively developed IBMYP units for their specific courses and are 

continuing to create more as professional development time allows.   Instructional approaches in 

Language B courses reinforce the skills of organizing, accessing, and applying knowledge, requiring 

students to be actively involved in their learning. Examples of this include a French and Spanish 1st year 

MYP unit project in which students combine acquired vocabulary and grammar to prepare a family photo 
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album with target language descriptions of real or imaginary family members.  They work on learning to 

communicate in culturally appropriate ways in a variety of settings and have several opportunities for 

collaboration, intercultural awareness, and communication using analysis and synthesis.  Third year 

French students, for example, use their acquired vocabulary sequencing abilities and interpretive skills to 

synthesize two to three paragraphs comparing and contrasting two different French masters’ paintings to 

one another as an assessment activity.   

The foundation offered in the Math department throughout the middle school years is designed to 

prepare students to meet the challenges of high school and beyond.  Grade 7 and grade 8 students at 

ERHS learn through lessons that embed the “Mathematical Practices” of the Common Core Standards 

released in June 2010.  The curriculum is oriented toward exploration and discovery methods designed to 

ensure that all math students not only understand the basic principles of math, but also possess the ability 

to apply those skills to real world situations. Math teachers have begun to incorporate more writing and 

reflection in their lessons to prepare students for district provided subject specific “Concept Tasks,”  

“Constructed Response” questions on Periodic Assessments, and End-of-Course tests.  Homework 

generally includes problem solving and periodically includes problems requiring analysis or synthesis. 

For example, teacher created mini-projects and “Problems of the Week” (POWs) are used to encourage 

the application of mathematical knowledge and the development of problem solving strategies.  

Furthermore, the IBMYP end of unit projects, technology, and math games used in math classes promote 

higher-level thinking among students.    

In Physical Education classes, students are challenged to monitor their learning and progress 

based on their individual needs and skills levels.  Some of the department activities clearly require 

communication, encouraging collaboration and teamwork on the part of students.  To help our students 

become better IB Learners and meet our ESLRs, the Physical Education department have incorporated 

more innovative methods to engage students in their learning process.  They have begun to integrate 

journal writing and research assignments into their curriculum to promote effective communication and to 

encourage reflective exercises.   Following are a few sample journal prompts students respond to in their 

journal: 

•When did you feel that your heart rate 

was most elevated during today’s 

workout? 

•Why do you think it was most elevated 

at that time?  

•What did you do today that made the 

biggest contribution to your team?  
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•Set a specific goal for next class. 

     Physical Education teachers teach students about movement and personal goals.  Athletic team 

coaches reinforce the need for personal goals, academic success, collaboration, and effective 

communication. Our school’s adoption of the block schedule has benefited physical education students in 

that they are able to accomplish a variety of tasks in one class session; however, the block schedule 

provides a challenge for students, as they are not able to exercise and improve fitness levels daily.   

Currently, the Science department is in the process of aligning lab-based assessments to meet the 

IBMYP criteria.  All Science classes at ERHS engage students in the scientific method through lab 

activities, research projects, oral presentations, and other collaborative activities.  Science lab-based 

activities are guided by inquiry and involve research, data analysis, and synthesis. All students in 9th grade 

Biology courses work on a Chimera Project in which they demonstrate their understanding of DNA 

replication and protein synthesis to create a chimera.  In completing this assignment, students practice 

problem solving, model building, and essay writing skills.  Student success in this project is assessed with 

a rubric tied to both the state content standards and IBMYP criteria.   The implementation of this project 

across the department exemplifies ERHS’s commitment to ensuring all students are involved in 

challenging learning experiences. It is ERHS faculty’s goal to continue to develop this collaboration of 

common units and assessments with common criteria in all core subject classes, as we have seen how this 

practice benefitted our department, and ultimately, our students.  

The Technology Department offers vocational studies in Horticulture, Floriculture, Graphic Arts, 

Exploring Technology, Computer Science, Digital Imaging, and Introduction to Computers. The 

department has been active in the grant writing process to offset the restrictions in available budgets.  As 

a result of successful grant submissions, we are able to offer many opportunities for instruction that would 

have otherwise been unavailable.   Recently, we received a technology and careers grant.  With this 

funding, we purchased equipment to provide us with more current technology and to ensure technological 

recency and relevance for all students. While instructional resources such as textbooks are limited in the 

technology department, teachers pool their resources and alternate the order of their units to help all 

students develop a variety of skills.  Our most recent Career and Technical Education (Perkins) grant 

submission enhanced technological instruction at ERHS. Some future plans for this funding include 

making a connection between Environmental Science and Horticulture.  Also, this money will help draw 

connections between academic content and career-technical content for students, as well as provide 

collaboration opportunities for teachers across the curriculum. 

Our school library supports the classroom instruction and facilitates students’ ability to acquire 

and evaluate information critically and competently from a variety of sources, including print and 

electronic. The teacher-librarian and classroom teachers coordinate to provide students with academic 



ERHS 2011/2012 
 

 107 

experiences that further their understanding of the course content through extensive inquiry, analysis, and 

reflection. Information literacy units are taught beginning in the 7th grade to foster students’ grasp of 

information acquisition, evaluation, and usage.  Students are taught to access print information using the 

Online Public Access Catalog for our school library.  For electronic information, students are instructed 

on how to evaluate websites on the Internet using a number of search engines, and they are also taught 

how to navigate the district’s digital library databases to find reliable information.  To support our 

school’s direction of helping students have a more global perspective for students through the IBMYP, 

our library has a growing collection of books in languages other than English. 

 

C2: To what extent do all teachers use a variety of strategies and resources, including technology 

and experiences beyond the classroom, that actively engage students, emphasize higher order 

thinking skills, and help them succeed at high levels?   

ERHS teachers consciously plan a variety of learning experiences employing various research 

based instructional strategies.  The following are some of the common research based methods:  

•Vocabulary instruction 

•Summarizing and note-

taking 

•Comparing  

•Contrasting  

•Classifying 

•Cooperative learning 

activities  

•Generating and testing 

hypotheses 

•Questioning 

•Graphic organizers  

 

As part of our effort to increase the academic achievement in our low performing subgroups, all 

teachers attended SDAIE training in the last school year (2010-2011).  The training focused on 

implementing SDAIE activities as instructional methods for all students to succeed:  

•Quick-writes 

•Think-pair-share 

•Prediction 

•Brainstorming 

•Reader response charts 

•Jigsaw reading activities 

•Learning logs 

•Writing templates 

•Reading guides 

With the implementation of the IBMYP at ERHS, teachers have also begun to employ process 

journals as a strategy to engage students actively in their own learning.  Teachers continue to reflect on 

their teaching practices and on the effectiveness of their instruction in reaching the objectives of the 

lessons and units, both individually and collaboratively.   

In the Arts department, students are exposed to a variety of strategies that actively engage them in 

their learning.  Theater Arts students have the opportunity to attend weekly after school workshops with 

professional industry mentors in areas of stagecraft, fashion design, and stage combat to tie their learning 

to real life experiences. LAUSD’s World Fit for Kids afterschool program makes this possible.  Also, our 
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choral program has expanded to include more than 200 students, and the last few choir concerts have 

focused on global themes and languages to support the global and intercultural focus of the IBMYP.  

ERHS’s Visual and Performing Arts department provides students learning opportunities that extend 

beyond the classroom.  One example of this is our Arts students’ involvement with The Memory Project, 

a non-profit initiative in which arts students create portraits for children and teens around the world who 

have been orphaned, neglected, or disadvantaged. The Instrumental Music program is particularly 

successful in having students apply acquired knowledge at personal, local and global levels. Its ensembles 

perform regularly at venues such as The Hollywood Bowl and the Disney Concert Hall.  Our Jazz band is 

regularly invited to play as entertainment for receptions and events for both the City of LA and LAUSD 

in a professional setting, as well as student festival showcases.  A professional mentor who brings a 

unique cultural skill set and aesthetic to the Our Latin Jazz band is supported by a professional mentor 

who brings a unique cultural skill set and aesthetic to the students’ musical development supports our 

Latin Jazz band.  In addition, our middle school jazz band has performed at the Monterey Jazz Festival in 

three out of the last four years.  

Common IB units within the Humanities department ensure that all students have challenging learning 

experiences.   In addition to the collaborative work on IB units, students participate in activities that 

require active involvement in their learning.  The following are some examples of this:  

•Common projects 

•Research projects and presentations 

•Persuasive essay writing 

•Comparison contrast essays 

•Campaigns 

•Power point presentations 

•Historical simulations  

To ensure rigor for all students taking AP coursework in Humanities, 

teachers use the College Board’s AP generated writing prompts and 

rubrics.  Students learn to assess their own writing, as well as that of 

their peers’, while strengthening their own writing skills.  Among the 

different forms of technology used in humanities classes are Elmo document readers, projectors, videos, 

and computers for online sources.  Furthermore, AP US Government students participate in online 

simulations, such as the “Redistricting game,” which provides them the opportunity to understand the art 

of politics surrounding a controversial issue. 

Language A teachers, in addition to collaboratively modifying their courses, increasingly use 

resources beyond the textbook.  The following is a list of some of these resources: 

•Internet sources •Video clips 
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•Current newspaper articles 

•Periodical articles 

•Visuals 

•Interviews 

•Primary and secondary source documents 

•Guest speakers 

•Music 

          Most Language A teachers employ an LCD projector and a document reader to help students learn 

not only analysis skills but writing skills as well.  Also, one resource that takes our students into their 

community to make connections between their learning and the real world is The World of Education 

course.  This class prepares ERHS students to tutor and places them in elementary classrooms to function 

as teacher assistants.  Inquiry is the norm in Language A classes.  Students further apply this skill when 

they go out into their community to interview people about issues what they are studying in their 

classroom and then integrate that information into their writing.   

Language B teachers have also developed some common IB units.  Our school’s adoption of an 

eight period block schedule has allowed for earlier instruction of Language B to aid students in becoming 

fluent in the second language.  Department members currently employ a wide variety of strategies and 

techniques to help students achieve the academic standards.  Some of the strategies evident in Language 

B classes include the following:   

•Collaborative activities 

•Think-pair-share 

•Reciprocal reading 

•Analysis of reading material 

•Graphic organizers 

•Mime and rhyme charts 

•Structured video clips 

•Synthesis activities 

          Teachers also use a variety of resources for enrichment to help students review concepts learned. 

The following are a few: 

•Various texts 

•Visuals 

•Audio recordings 

•Authentic and internet realia  

•Slides from foreign travel 

•Current events from foreign countries 

•Political cartoons across cultures 

•Idiomatic expressions across cultures.  

          One example of a beyond the textbook and classroom experience that actively engages Language B 

Spanish 2 students is the production of a video simulation of a news broadcast about an accident or 

disaster.  As a part of the IBMYP program, all 7th through 10th grade students are required to take 

Language B each year, in order to ensure students learn a second language.  ERHS Language B teachers 

will continue to collaborate to develop more interdisciplinary units to make learning more meaningful for 

students.  

Math department teachers have begun to develop IBMYP interdisciplinary units, incorporating a 

reading and writing component.   Math teachers have begun to move away from teacher led instruction 
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and are now moving toward assigning more collaborative projects.  With College Prep Math (CPM), 

students practice multiple representations of problems and end of unit reflections.  ERHS Math teachers 

are working toward motivating students and differentiating instruction through challenging warm-ups and 

openers based on the previous nights’ homework assignment to reinforce the State Content Standards. 

Students work in structured groups to experience learning in cooperative environments as well as 

independently.  This fosters dialogue and mathematical discourse among the students while enhancing 

long-term learning. Students convey their knowledge of material and thinking processes through written 

and oral presentations, which give teachers insight into student progress.  Math teachers have increased 

their use of a variety of technological tools to assist student learning:  

•Elmo document readers 

•LCD projectors 

•Calculators 

•Computer software 

•Graphing calculators 

•Online programs, such as ALEKS 

          Additional instructional support for low performing subgroups includes the use of ALEKS 

(Assessment and Learning in Knowledge Spaces), an internet resource students may access from campus 

computers and off campus. Since it can be accessed outside of school, some math teachers assign ALEKS 

to students for homework as a review tool.  Tutoring is available to students in the school library before 

and afterschool, and during lunch, depending on teachers’ schedules. The eight period block schedule has 

resulted in math teachers redesigning and modifying their courses to include tutoring support and 

collaboration as part of students’ daily math activities. 

Most instructional strategies in Physical Education involve hands-on activities useful in real-life 

situations, including lifelong health and fitness, responsible and ethical behavior, and lifetime athletic 

activity.  In Physical Education, students frequently work in group or team situations, which develop 

skills that adapt to activities in the real world. Teachers of Physical Education courses have begun to 

modify and redesign their instruction to place more emphasis on reflection, as evident in student journals. 

Unfortunately, recent budgetary cutbacks resulted in the loss of a dance instructor; however, our Physical 

Education department gives students the opportunity to participate in the Drill and Cheer program to build 

both kinesthetic and aesthetic skills. The Physical Education and Arts departments plan to collaborate to 

design interdisciplinary kinesthetic instruction in which aesthetics are the core focus.   

In the Science Department, teachers are developing units aligned to the IB philosophy.  A variety 

of teaching strategies such as cooperative learning, reciprocal teaching, and SDAIE strategies (visuals, 

manipulatives, vocabulary charts, accountable talk) are used to engage and help students succeed in the 

course objectives. Science teachers are continuing to improve the use of technology (online sources and 

projectors) to display realia and virtual realia to improve students’ understanding of concepts and to 

develop inquiring minds about science.  Some forms of beyond the textbook resources the Science 
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department employs to help students construct meaning are as follows:  

•Guest speakers 

•Tops 

•Agile mind 

•Gizmo 

          Teachers in the Science department also integrate innovative instructional activities that go beyond 

the classroom to reinforce learning for their students.  For example, students who take Advanced 

Placement Environmental Science course visit a cemetery and collect data to study survivorship curves by 

examining the difference between human longevity and human life expectancy.    

The Technology department uses various strategies, habits of thinking, and other resources to 

help students succeed at high levels. Study Tech classes incorporate strategies that focus on study skills, 

organization, collaboration, and independent work. A major component of these classes is informed by 

the IBMYP Approaches to Learning (ATLs) which include working well, collaborating, communicating, 

using information, reflecting, thinking, and connecting ideas.   In these classes, students create and 

evaluate products and/or solutions to various problems and challenges by repeatedly learning through the 

design cycle.  Some of intended goals of this course are to encourage and enable students to develop an 

appreciation for the significance of technology for life, society, and the environment, as well as to 

develop problem solving, critical and creative thinking skills through the application of the design cycle.  

Furthermore, students in special education classes practice using computers as training for life skills.  

Students with low vision or fine motor skills difficulties use computers as assistive technology.  Other 

examples of experiences beyond the classroom offered to students in the Community Based Instruction 

(CBI) class is the coffee delivery program as well as on campus errands and scavenger hunts.     

The Advancement Via Individual Determination (AVID) program has continued to grow in student 

enrollment at ERHS.  This college readiness program is designed to increase school-wide learning and 

performance.  Writing, inquiry, collaboration, and reading strategies drive AVID curriculum. AVID 

students learn both organizational and study skills, work on critical thinking and questioning, get 

academic support from peers and hired college tutors, and participate in enrichment and motivational 

activities that make college more attainable. Our school’s AVID program subscribes to AVID Weekly, an 

online resource that publishes expository articles monthly to promote critical reading, discussion, and 

writing.  Occasionally, guest speakers are invited to share information about their field and to promote 

college.  Through the tutorial process, in which AVID students engage at least once a week, students 

participate in inquiry driven groups and take an active role in their own and in their peers’ learning. 

Reflection is a key strategy that is interwoven into many activities, including grade checks, goal setting, 

time management, team building, and others.  Periodically, AVID students in the upper grades have 

opportunities to visit college campuses to further familiarize themselves with their goals. For example, 

recently a group of 12th grade students sat in on a graduate level university class at Cal State University 
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Los Angeles.  They participated on a panel discussion for aspiring teachers.  Opportunities of this type, 

among others, give students real life experience that goes beyond the classroom.   
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•Areas of Strength 

•ERHS teachers have resolved to adapt a 4 

by 2 block schedule to incorporate IB 

curriculum.  This was a rigorous, 

reforming, and reflective process for the 

entire staff.   

•In turn, the process of seeking IB 

certification resulted in increased 

departmental collaboration in 

developing common inquiry driven units 

of instruction. 

•Our staff began the school year by 

examining overall student test scores to 

evaluate what areas we needed to 

address in our lesson designs.  This 

information was used to develop 

common lessons to address those needs.   

•During Professional development, a 

protocol for discussing instruction and 

student learning was put into place.  

This encouraged positive exchanges and 

respect for fellow staff members.   

Key Issues 

 

•ERHS needs to make programmatic efforts 

to assess data to guide us toward student 

achievement.   

•Structuring grade level instruction with 

thematic connections across subject 

areas will help to reinforce the IBMYP 

Areas of Interaction and form a process 

whereby teachers can assess their own 

instruction. 

•We need to promote interdisciplinary unit 

planning and correlate core content 

curriculum with electives to make 

learning meaningful for students.   

•We need to continue to increase the use of 

technology as a means to improve 

student learning. 

 Important Evidence 

 •Faculty Meeting and Professional 

Development Agendas 

 •MYP Inquiry Driven Instructional Units 

 •Course Offerings 

 •Student Work 

 •School Library 

 •Tenth Grade Personal Project Work 

 •Personal Project Mentor-Mentee Meeting 

Agendas 

 •Beyond the Bell Program 
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CATEGORY D: STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND 

ACCOUNTABILITY 

D1 To what extent does the school use a professionally acceptable assessment process to collect, 

disaggregate, analyze and report student performance data to the parents and other shareholders of the 

community? 

      The Eagle Rock community regards assessment as integral to providing important feedback to the 

educational process and driving changes in the educational system to better serve the learning needs of all 

students relative to the academic standards and learning results. Parents receive reports cards every five 

weeks throughout the academic year and standardized test results annually including the CST, CAHSEE, 

PSAT, EAP, and Advanced Placement among others. Administrators and staff recognize the importance 

of this data and use it to inform everyday practices. 

           In order to improve communication between teachers, parents and students, ERHS has created a 

school website, which includes among other information access to reports of student performance. In 

November of this year, parents were invited for a training on how to use the new school website. In 2008, 

the district chose Eagle Rock to be a pilot school for the district data warehouse program called MyData. 

The program allows administrators, counselors, and teachers access to data from benchmark tests and 

other student data. All staff has been trained to access and disaggregate the student data by subgroup in 

order to make informed changes in curriculum, instruction and assessment. 

One of Eagle Rock’s action plan items was to focus on the achievement of our 9th graders. In order to do 

this the Freshmen Academy implemented monthly COST (Coordination of Services Team) meetings 

during common planning time. These meetings used student data from multiple sources including 

attendance, academic and behavior to address the student’s progress toward successfully achieving the 

academic standards and learning results. The meetings included input from the student, parents, and staff 

members and resulted in identifying services for student improvement. The success of this protocol in the 

9th grade led to its implementation in the 10th grade in 2008. However, due to the conversion to block 

schedule the 9th grade houses configuration was dismantled. As a result of the WASC reflection process 

we have decided to reinstate the Freshman Academy and the COST protocol. 

           Six years ago, the WASC accreditation team challenged ERHS to increase the rigor of the 

educational process. To address this action plan item ERHS applied for and was authorized to be an 

IBMYP school. Currently, all Eagle Rock staff is involved in converting curriculum, instruction and 

assessment to the IBMYP format. In 2009, all staff met in departments during PD time to create 

standards-aligned (academic and career technical) IBMYP unit plans that include informal assessments 

and one formal common assessment. All departments collected, analyzed and evaluated the student 

performance from the common formal assessment. A share out protocol organized by department for the 
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entire faculty followed this process. Teachers reflected on the effectiveness of the unit plan and made 

adjustments to the unit strategies and activities in order to improve the instruction for the following 

school year. The goal is in four years to make this cyclic process of planning, implementing, and 

reflecting systemic. In addition, we plan to have an IBMYP unit plan for each unit described in each 

subject area course outline. As stated in our current action plan, this will help with the institutionalization 

of the analysis of data concerning student work. 

           With the implementation of IBMYP, student performance is measured using criterion-referenced 

rubrics. However, we are in the initial stages of being trained to use these rubrics. Last year, IB instructors 

trained representatives from each department, and this year, additional faculty are going to be trained. 

This core of IB assessment trained teachers will provide on site training to the rest of the faculty.  

           Eagle Rock has been diligent in starting each academic year with PD focused on the analysis of the 

disaggregated CST data, as stated in our action plan item of “institutionalizing the use of data.” With the 

implementation of IBMYP common assessments we will have additional assessment data from all subject 

areas. The main intent of this annual analysis is to look first at the whole school and then at grade levels 

within departments for vertical trends. We will also identify academic standards and subgroups to be the 

focus of curriculum, instruction and assessment for the year. It will also be a way for us to reflect on what 

worked and what did not. Informal discussions among staff inspired us to include students in the analysis 

of CST data. Starting in 2009 9th and 10th grade students annually analyze their own CST scores in their 

Study Tech classes to track growth over time. As part of this data analysis students also analyze their 

academic grades every five weeks. The implementation of our program was followed in 2010 by our 

participation in a district implemented incentive pilot program for students who improve their CST scores 

from FBB, BB or B to proficient and advanced.  Such students received a raise in their grade based on 

their success on the CST. 

   

D2. To what extent do teachers employ a variety of assessment strategies to evaluate student learning? 

To what extent do students and teachers use these findings to modify the teaching/learning process for 

the enhancement of the educational progress of every student? 

          All teachers incorporate a variety of formative and summative assessments into instruction to 

stimulate thinking and learning to analyze, plan, interpret, explain, synthesize evaluate and communicate 

important ideas aligned with the California State academic and career technical education standards.  

              Formative assessments evident on a regular basis include teacher questioning, “walk-about,” 

“think-pair share,” “quick writes,” and student demonstration. Generally summative assessments take the 

form of written tests (multiple choice, true/false, short answer) and are used to assess student progress at 

the end of a unit of study. A majority of teachers use performance assessments (lab reports, research 

papers, oral presentations, technology projects, posters, models etc.) to assess student performance level 
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for critical standards one to two times per semester.  

        Language A 

All 9th grade Language A teachers assess the unit on persuasion by having their students research and 

advocate for one side of an argument by writing a letter. These skills are further assessed in the 10th grade 

where the students write and present a speech. All 11th grade students are assessed with the EAP to 

determine their level of preparedness and placement for college English. Writing a personal statement for 

college, scholarship and employment applications assesses twelfth grade students’ expository writing 

skills.  

           English Language Development teachers use the High Point Textbook assessments that test 

student’s level of mastery in 3 unit sections. Students must master all three units to move to the next level 

in the curriculum. 

Science 

The entire science department assesses students in scientific inquiry and processing data through 

the writing of lab reports. The different science subjects have common grade level projects such as the 

Chimera Project in Biology. 

 Math 

The math department is currently in the process of developing projects that will incorporate the 

practical application of math.  The Algebra 1 teachers have adopted a common unit project: Problems in 

Air Traffic Control. The activity is very interactive and engaging to students of all needs.     

Language B 

Students are assessed in four main areas: speaking, reading, writing, and understanding culture. 

 For example: the students in French create and present a menu (in French) and make an authentic dish to 

share.  

Special Education CBI: CBI students make and deliver coffee to teachers for their community-

based instruction project. As part of this the students take inventory of products, shop for and stock 

supplies, make the coffee and keep track of finances.  

Physical Education 

Ninth and Tenth grade students’ cardiovascular endurance, upper body strength, flexibility and 

core strength are assessed in all physical education classes with a pre and post-test at 5 and 15 weeks. 

Sport specific skills are assessed using criteria. For example, peers and then the teacher use the same 

criterion chart to assess the free throw shot.  
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Visual/Performing/Vocational Art 

Horticulture uses an authentic pruning assessment to test student knowledge of the tools and 

process of pruning.  Visual art classes use a variety of materials and a technology standards aligned rubric 

to assess students. Students are able to use a variety of techniques to demonstrate mastery of the elements 

and principles of composition, scale, perspective, and color. 

With the implementation of IBMYP, each subject area (Language A, Language B, Mathematics, 

Science, Art, Physical Education, Humanities, Technology) has a set of objectives and accompanying 

criteria, which determine the levels of achievement for each IBMYP unit assessment. These same 

objectives and criteria are assessed from 7th grade through 10th grade to lead to sustained achievement 

and excellence in each area over the four years. Beginning this year, the ESLRs are explicitly included in 

each IBMYP unit planner through the IB student profile and areas of interaction. 

All departments have designed and administered one criteria aligned IBMYP unit assessment. 

The IBMYP assessment-criteria cycle culminates in a 10th grade personal project where students develop 

and conduct their own assessment of their individual interests and learning. As part of the personal project 

students are called upon to analyze their own work and reflect on their progress. 

For the last two years the Eagle Rock faculty have met in the fall to analyze CST data for the 

purpose of evaluating student performance and then identifying appropriate instructional strategies and 

activities to improve instruction. This institutionalization of data analysis has resulted in CST score gains 

including gains in courses taken by 9th and 10th graders (LANGUAGE A Grade 9th, Geometry, Life 

Science and Biology), whose achievement was an identified area of need. 

California 

Standards 

Test 

% Proficient and Advanced    

 2008-2009 2009-2010 2010-2011 Gain 

LANGUAGE A Grade 9 48% 45.0% 49.8% +1.8% 

LANGUAGE A Grade 11 45% 46.6% 51.6% +6.6% 

Geometry 14% 11.7% 15.0% +1.0% 
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US History 49% 50.5% 59.7% +10.7% 

Life Science (10th) 38% 43.8% 50.4% +12.4% 

Biology (9th) 33% 34.5% 40.9% +7.9% 

Earth Science 75% 73.3% 80.8% +5.8% 

Physics 9% 23.2% 32.6% +23.6% 

 

D3. To what extent does the school with the support of the district and community have an 

assessment and monitoring system to determine student progress toward achievement of the 

academic standards and the expected schoolwide learning results? 

ERHS continually assesses student progress through a comprehensive assessment program that 

includes CST, CAHSEE, CELDT, district established Periodic Assessment (math, LANGUAGE A, 

science and Humanities) the end of the year exam in mathematics and IBMYP common assessments. 

These evaluations together emphasize student knowledge, performance, and depth of application of the 

academic and career technical standards as well as the schoolwide learning results.  Although our ESLRs 

are not explicitly stated we continually teach our students communication, problem solving skills and 

knowledge application, which are three of our four ESLRs. Disaggregated data from the above 

assessments are presented annually to the entire faculty as well as the decision-making bodies on campus, 

which include the SSC, LANGUAGE AC and CEAC. The faculty also monitors student progress on these 

assessments during regularly scheduled professional development time. Other indicators of student 

success that are identified and reviewed are PSAT summary of answers and scores (SOAS), API, 

attendance, discipline, graduation rate, college entrance rate as well as parent/student/teacher surveys. 

Since our last accreditation visit, Eagle Rock has implemented weekly PD Tuesdays. We cycle through a 

series of three work groups, entire faculty, interdisciplinary and discipline specific. Currently, during the 

discipline specific PD, teachers are working on evaluating IBMYP unit plans based on the analysis of 

student performance. Whole group meetings are used for departments to present their IBMYP unit 

findings to the entire faculty.  

 

D4. To what extent does the assessment of student achievement in relation to the academic 

standards and the expected schoolwide learning results drive the school’s program, its regular 

evaluation and improvement and usage of resources? 
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One of the big changes at ERHS is the change to a block schedule. This change was implemented to 

facilitate our conversion to an IB school. An additional benefit of the block schedule is the ability of our 

students to make-up failed classes, which helps to continue to move our graduation rate higher. In order to 

graduate, students must pass the CAHSEE. Eagle Rock implemented a CAHSEE Boot camp class to help 

11th and 12th grade students who have not passed the test. This has resulted in a continued increase in the 

number of students passing the CAHSEE. 

In order to address the low Algebra CST scores the math department will implement a district end-of 

course exam in Algebra.  Eighth grade CST math scores are used to place students in 9th grade Math 

Intervention Study Tech classes. The district provided funds for an “Access to Core Coach” who works 

with the math department to improve Algebra instruction and with the whole staff on the district designed 

SDAIE lesson planning template to address the needs of our low performing LEP and EL students.  Ninth 

grade students who were identified as low performing on the LANGUAGE A portion of the CST were 

placed in an English intervention class, which uses the Read 180 curriculum. Two faculty members were 

trained to deliver this curriculum. Beginning last year funds have been allocated to allow teachers to 

further develop the IBMYP common units. 

In an effort to increase academic rigor and backed by the success of our students on AP exams, Eagle 

Rock has increased the number of AP class offerings. 

2006-2009 

AP Biology     

AP Physics C 

AP US History 

AP Government  

AP English Language 

AP English Literature 

AP Spanish Language 

AP Spanish Literature 

AP Statistics 

 

2009-2011 

AP Environmental Science 

AP Studio Art 

AP Art History 

AP World History 

AP Human Geography 

AP Calculus AB 

AP Psychology

 

Areas of Strength

•School community considers assessment 

feedback integral to its education 

process. 

•MyData is an effective data tool for 

communicating disaggregated data to 

individual teachers. 
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•The use of professional development time 

to reflect on student achievement and 

school improvement.  

Key Issues 

 

•Integration of the ESLRs into the IBMYP 

Unit assessment and corresponding 

rubrics. 

•Increase the number of faculty trained in IB 

assessment. 

•Maintain the expanded programs despite 

budget and staffing cuts. 

•Continue to expand the institutionalization 

of data analysis.

Important Evidence 

 

•Eagle Rock Website and newsletter 

•PD Agendas 

•Academic Test Data: GPA, CST, AP, 

PSAT, CAHSEE, EAP 

•IBMYP Unit Plan: Student work, 

Assessment and Reflections 

•School Report Card 

•Course Offerings 

•Committee Meeting Minutes: SSC, 

CEAC, LANGUAGE AC 
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CATEGORY E: SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND 

ACADEMIC GROWTH 

E1: To what extent does the school leadership employ a wide range of strategies to encourage parental 

and community involvement, especially with the teaching/learning process? 

Based upon the state objectives in the 2006 and revised Action Plan of 2009, Eagle Rock High 

School has a comprehensive system for communicating with parents and the school community.  

Communications conducted in English and Spanish include:  

•CONNECT ED (automated phone 

message),  

•Direct mail, 

•School monthly newsletter,    

•Student Led and Parent Conferences, and  

•Back to School Night

          Also, the school recently updated its website so that it is easily navigated by all members of the 

school community.  This allows parents to have easy access to information regarding the school such as 

sports, school contacts, school bulletin, school calendar, and graduation requirements.   Beginning this 

2011 fall, a feature includes teacher posted student grades that can be accessed and viewed by parents and 

students.    

Eagle Rock High School parents activity participate as decision-makers in school leadership and 

on advisory committees:  

•School Site Council (SSC),  

•Compensatory Education Advisory 

Committee (CEAC),  

•English Learner Advisory Council 

(LANGUAGE AC), and  

•International Baccalaureate (IB) Parent 

Steering Committee.   

In all committees the parents, community members, and students help by being active members and 

in some cases hold elected positions.  The SSC meets formally on a monthly basis to discuss, design, and 

make decisions regarding funding and policies affecting ERHS.  LANGUAGE A specifically addresses 

the needs of our limited or non-English speaking population.  This committee is facilitated by our 

school’s English Language Coordinator and consists of parent members of students in the English 

Language program.  To ensure that all parents clearly understand what is taking place during the meeting, 

the meeting is simultaneously translated into Spanish, and Tagalog on request to ensure that all parents 

understand.  The IB Parent Steering Committee, which began meeting monthly in January 2010, shares 

information and activities that help parents better understand the IB Middle Years Programme.  For all 

committee meetings, parents receive a phone call or an agenda delivered prior to the meeting.   
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As reported in the 2006 and updated in the 2009 WASC reports, parent involvement is 

understood as critical to the academic success of ERHS students.  Therefore, the Parent Center has been 

located next to our campus library.  There are approximately 15 parents who consistently assist with 

various tasks and activities within the school. Parent classes/workshops and training opportunities are 

offered through the Parent Center and LAUSD to support parent participation and instructional support 

for their children. A few parents volunteer for about three and half hours a week in the attendance office 

performing clerical tasks.  Other parents help set up extracurricular activities, while others help celebrate 

faculty, staff, and student achievements by providing food and beverages to faculty and staff during 

nutrition, lunch, or after school. The previous PTSA president created a Facebook page, which provides 

school based information to parent members.  There is also a parent Yahoo Group, which has about 400 

members.  Both sites can be accessed through the ERHS website.  

The Parent Center located next to our library, has approximately 15 parents who consistently 

assist with various tasks and activities within the school. Parent classes/workshops and training 

opportunities are offered through the Parent Center and LAUSD to support parent participation and help 

parents provide instructional support for their children. A few parents volunteer for about three and half 

hours a week in the attendance office performing clerical tasks.  Other parents help set up extracurricular 

activities, while others help celebrate faculty, staff, and student achievements by providing food and 

beverages for faculty and staff during nutrition, lunch, or after or before school. The previous PTSA 

president has created a Facebook page, which provides school and PTSA information to members.  There 

is also a parent Yahoo Group, with about 400 members.  Both sites can be accessed through the ERHS 

website.  

The school is very effective in its use of community resources to support students, such as 

professional services, business partnerships, and speakers.  ERHS has strong alumni involvement.  The 

Alumni Association provides scholarships, recognizes past athletes, attends homecoming events, sponsors 

Senior Awards Night, pays for plaques, and supports for school remodeling and upgrades.  On occasion 

alumni, share their knowledge of industries and life experiences in classroom and in the College Center.  

In addition, the college counselor has linked students with alumni who have work experience and or 

academic background in the field of study that the student wishes to pursue.  EHRS hosts a Career Fair 

annually organized by our school career advisor and parent representatives, in which community colleges, 

trade/technology schools, and military forces attend. Students have the opportunity to not only take 

pamphlets and brochures regarding various colleges, trades, and skills, but also have the chance to talk to 

professionals and or representatives of these careers and schools.  ERHS has a partnership with 

Occidental College, in which 40 Occidental College students, trained to be classroom tutors, work with 

students on a one on one basis or in small groups, which helps provide positive role models to our 

students.  Occidental College provides one ERHS student their Centennial Scholarship celebrating the 
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colleges first 100 years.  This scholarship covers all costs associated with attending Occidental and is 

obviously extremely competitive. 

ERHS is able to augment equipment used by the Wood Shop, Stage Design, and Graphic Arts 

instructors through Perkins funding.  As part of this funding, ERHS established a board of industry 

professionals to advise students regarding the current industry standards and practices they feel students 

should be familiar with in order to be competitive in today’s workplace.      

Another community resource is Solheim Lutheran Community Home, a local community 

retirement center. Students in the Community Based Instruction (CBI) program visit Solheim Retirement 

Center and use its facilities to learn skills and gain work experience.  Students have the opportunity to 

assist the activity director plan and organize games for the residents.  Students in this program also have 

the opportunity to visit and use community resources such as public transportation, the fire station, and 

the laundromat, to learn how these systems work and apply skills learned in the classroom.    

A World Fit for Kids, a LAUSD-supported afterschool program, currently has 17 adult and 13 

student employees.  Some of the adult employees are also teachers at ERHS and some of the students 

employed attend school at ERHS. These students completed 24 hours of community service, were 

interviewed, required to submit an résumé, and attend a mentor program hosted by a partnership with the 

People in Progress.  Along with People in Progress, A World Fit for Kids is in partnership with several 

other local community organizations.  These organizations include:  

•Department of Recreation and Parks, share 

field and gymnasium with ERHS for 

sports events   

•Aguilas Academic Athletics Program, 

summer soccer league for students at 

ERHS 

•The S-G-S (Shapiro, Gilman, Sandler) 

provides afterschool snacks  

•Riordan Volunteer Leadership 

Development Program  

•Teen Youth Advisory Board    

          With the assistance of these community organizations, A World Fit for Kids is an effective program 

that hosts 17 high school and 12 middle school programs and serves approximately 130 students each 

day.   

The public librarian visits ERHS to provide students pertinent information regarding how to 

access information in the public library.  Information shared includes how to use the library catalog, 

checkout process policy, library accounts and fees, and how to find information in the library computers.  

The school librarian provides tutorials to students regarding how to access the ERHS website, how to use 

their student email accounts, information regarding the IB program, and how to conduct research on the 
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World Wide Web.  Students are also given an introduction on how the school library is set up in terms of 

call numbers and subject matter.     

 

E2: To what extent is the school a safe, clean, and orderly place that nurtures learning? To what 

extent is the culture of the school characterized by trust, professionalism, high expectations for all 

students, and a focus on continuous school improvement? 

Eagle Rock High School continues to build on a its history of been a safe campus community, as 

noted in our previous WASC reports.  ERHS promotes a learning environment that is safe, clean, and 

orderly through routine and regular custodial staffing, campus safety staffing through the Dean’s Office, 

one uniformed LAUSD Police officer, and school-wide policies posted in the daily bulletin and 

distributed to parents. Entrance to the campus is restricted to the main building where all visitors are 

required to sign in with an adult staff member.  Hallways are closed during nutrition and lunchtime, 

monitored and supervised by administrative staff and instructional aides.  

Earthquake and other environmental emergency drills are performed school-wide every semester.  

Every school year faculty staff members are provided with an emergency handbook by school site 

administration, which details specific safety policies and procedures so that all teachers are kept up to 

date on their roles and responsibilities in supporting a safe school environment.  District mandated 

professional development on blood borne pathogens, chemical safety, and child abuse reporting protocols 

are held annually for faculty and staff. Certified faculty members hold CPR trainings on campus for 

physical education and sports personnel.  District and school dress code and safety regulations are 

approved and adopted by school site council. Policies are communicated directly to students through the 

daily school bulletin and monthly newsletter mailed to every parent’s 

home. 

Our custodial staff quickly removes tagging, and anti-graffiti 

is supported by the student led program “Catch a Tagger,” which has 

been very successful in reducing the incidences of tagging.  In 2009, 

the Student Leadership started the “Catch a Tagger” program, which 

provides an individual student with a free dance ticket for identifying 

taggers.  Student Leadership was responsible for the creation of the 

program as part of its efforts to promote school pride.  Overall, the 

student leadership at ERHS has become a significant and “popular” 

club for students at ERHS.  This past year over 500 students applied 

to become part the leadership class/cohort.  This represents 17% of 

our student campus population.  Students at ERHS have made school 
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the center of their social and cultural life.  During the school day at lunch, student leaders can be seen 

engaged in specific positive social activities in the quad.  In addition, student leadership created Club 

Day, in which booths with banners are set up in the quad to help motivate more club involvement.  

Leadership students also wear business attire every Thursday as an example of professional attire.   In 

addition, these students are involved in honoring teachers when they retire, building school pride, 

decorating teachers’ classrooms in appreciation of that teacher, conducting activities to show appreciation 

of student academic and athletic excellence, and leading campus tours during special events such as 

WASC and IB accreditation.  ERHS and its leadership club realize the importance of honoring student 

achievement through a variety of regular events, such as posting perfect attendance and academic success 

in the main hallway, in the school bulletin, and in rallies during lunch in the quad. Students at ERHS have 

truly embraced school involvement and campus activism.    

One of the major areas of concern identified in our last three-year review was that our faculty had 

a tendency to be complacent in regards to addressing the needs and the achievement gap of 

underrepresented and high needs students.  Our school was mandated by LAUSD to reorganize itself 

based upon the Smaller Learning Communities model.  By Spring 2007 proposals were developed and 

approved to establish six SLC; Middle School Academy, 9th grade Academy, Academy of Leadership 

and Public Service (ALPS), Environmental Studies, Design and Technology, and Cultural Studies.  This 

process helped to foster greater communication across disciplines and helped to create creative discourse 

about possible elective classes to accommodate student interest in specific areas identified through 

student interest surveys and faculty discussions.  Collegiality evolved through the SLC process, and 

significant developments include the 9th Grade COST teams, an Advanced Biology class (utilizing CSI 

techniques to make discoveries), Film Literature English class, review of best instructional practices 

across content areas, and campus beautification through SLC funding.   

The weekly professional development schedule is of positive significant in providing a consistent 

venue for our faculty and staff to access, plan, express and resolve concerns, and implement important 

ongoing initiatives. As required in the IBMYP application, faculty participated in designing instructional 

units based upon the IBMYP model.  The IBMYP process has helped create a cultural shift for our faculty 

as teachers and as learners through the following initiatives: 

•4x2 block schedule 

•Addition of a Study Tech Class for students 

grade 7-10 

•Continued professional development on 

curriculum and assessment 

•Promotion of the IBMYP definition and 

expectations for all students  

•Posters in every classroom displaying the 

IB Learner Profile and Approaches to 

Learning 
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•Posted standardized agendas in each classroom. 

The goal of all these initiatives is to have students see themselves at the center of their own learning, 

and to explicitly understand and express how and what they are learning. This process was a risk for our 

faculty.  Taking on this risk, teachers have had to model the IB profile, and by so doing so embody what 

is expected of our students. 

Since the IBMYP ends at the 10th grade, we recognize the need to address continuity of the IB 

model, and therefore the school is pursuing the IB Diploma Programme, along with ongoing professional 

development on career pathways for our graduating students. Faculty from our Vocational Education 

department are creating collaborative teaching and project based learning models for students, using 

resources from a Perkins Grant, which is directed at developing appropriate career pathways for students. 

 

E3 & E4: To what extent do all students receive appropriate support along with an individualized 

learning plan to help ensure academic success? E4. To what extent do students have access to a system 

of personal support services, activities and opportunities at the school and within the community? 

Based upon the 2006 Action Plan and the 2009 update, greater energy and resources have been 

assigned toward supporting 9th grade students academic success.  All ERHS students are assigned one 

counselor who follows them throughout their high school career.  Academic programming is based on 

communication with the student’s previous school and/or program, direct student/parent conferences, 

State and District requirements, and the student’s personal/career interest. Consideration is given to 

students with IEPs, 504 plans, and EL students. Classes include mandated courses in grade level 

Language A, language B, mathematics, humanities, science, physical education, technology, and the arts.  

Additional course offerings include Advanced Placement courses, music instruction both instrumental and 

voice, dramatic arts, leadership, journalism, peer tutoring, film production, and other elective courses.  All 

students have access to the full course offerings and opportunities at ERHS, provided the student meets 

minimal course requirements and that schedule permits.  

As identified in the 2006 WASC report, Eagle Rock successfully established a 4x2 block 

schedule for classes.  The implementation of the 4x2 block schedule has allowed students to meet the A-G 

requirements faster by taking eight classes per semester and provides students with in depth instructional 

time per class period. The schedule also allows students more options to take courses based on interest.   

ERHS is a vibrant campus community that offers students a broad array of opportunities for 

academic and personal development.  The school’s website lists the curricular and extracurricular 

programs, clubs, and associations open to our student.  One of our strengths at ERHS is the variety of 

clubs and programs we offer, and the number of students involved in them.  Our students have a wide 

range of options to choose from that include the Academic Decathlon and MESA programs to the very 
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popular Battle of the Bands, Leadership, Key Club, the Street Dance Workshop, as well as many smaller 

clubs such as PAWS (an animal rights club), a knitting club, anime club and a creative writing group 

(Appendices 17).

          All of these groups are open to all students and contribute greatly to an atmosphere of strong civic 

engagement and school pride.  Each school day, during nutrition and lunch, students engage in various 

sport, social, or cultural activities in the main quad of ERHS. 

The 2009 WASC update to ERHS Action Plan stressed the need to develop creative programs to 

meet the needs of at-risk students who are in danger of failing, not graduating, or who may drop out from 

school due to poor behavior and a lack of academic skills. This is been addressed in the following ways:  

ERHS has referral services to support students in areas of health, career and personal counseling, and 

academic assistance, such as Assistant Principal in charge of the Special Education Program, Special 

Education Coordinator, DOTS provider, Pupil Services and Attendance (PSA) Counselor, grade level 

counselors who monitor students from 9th grade until they graduate, a dean, career advisor and college 

counselor, and various DIS itinerant providers.  Students with exceptional needs have a case carrier and 

additional adult assistants within classrooms for monitoring and support. There is a supervisor for the 

adult assistants to ensure appropriate classroom support for our students with exceptional needs. In prior 

years the school has had a full-time school nurse and school psychologist, but due to budget cuts they are 

now part time.  ERHS also has a non-public referral services to entities such as the Asian Pacific 

Counseling Center (APCC) and the Hathaway Family Services.  The APCC, based upon faculty/staff 

referral, provides individual and family counseling at the school site for students who qualify.  Hathaway 

Family Services is a camp program in which students were sent for character development during the 

summer of 2011.   

The District Office of Transition Services (DOTS) helps students with special needs with adult 

living by connecting them with community businesses, in which they are hired to work, develop 

experience in the workforce, and receive monetary compensation.  Students in the previous years had the 

opportunity to work in the community’s local Vons, Super A Market, Shakey’s, and Footlocker.  

For academic assistance, ERHS has a broad range of options for students such as re-taking 

courses in either Saturday and or summer school; receiving tutoring after school from Occidental College 

students or through our school’s World Fit for Kids.  Students may also re-take courses on-line, at an 

adult school, or at a skill center that is approved by the school. 

The school also has an AVID program, which is designed to increase school wide learning and 

performance for mid level students. It ensures that students are capable of completing a college 

preparatory path, such as succeeding in a rigorous curriculum, enrolling in four-year colleges, and 

becoming educated and responsible participants and leaders in society. 
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In the 2006 and revised 2009 Action Plans, identified the need to Increase and implement 

systemic, school-wide academic and social interventions/programs for all arriving 9th grade students.  

This has been addressed in the form of the Coordination of Services Team intervention model (COST) for 

9th grade students.  The 9th grade COST was established in the Fall of 2008, consists of four teams of four 

members (Language A, math, Humanities teachers, and the 9th grade counselor), who then identify ten 

students that are lowest performing or have significant behavior concerns, for a total of 40 high need 9th 

grade students. Using a triage approach, the Coordination of Services Team analyzes both academic and 

behavioral data, including office referrals and truancy reports. Supports are allocated to meet the needs of 

students.  Such supports included assigning a mentor to a student or referral him or her to a specific 

program.  This team provides students with a safety net, one that is designed to match them quickly to 

supports and services to assist them in getting re-engaged in learning.  Support staff also makes direct 

referrals to this team.  As a result of this program, 9th grade articulation have increased, while dean 

referrals have decreased.  Due to the effectiveness of this program we have identified it in our action plan.   

Student Study Team (SST) meets when a student is referred due difficulties in school 

behaviorally or academics.  The team discusses what the child’s behavior and or academic performance is 

and what interventions have been done and what other interventions can be conducted. If those 

interventions do not work, then they will recommend testing for special education services.  

ERHS conducts various academic support services to assist students with learning disabilities.   

The Resources Special Program (RSP) Learning Center, in which RSP students and, at times, students in 

the regular education program with low academic performance, are programmed, is an example of these 

support services.  In this program, students receive assistance with assignments pertaining to core 

curriculum classes or areas of weakness.  RSP teachers and aides visit regular education classroom to 

assist teachers and students with instruction.  Students in need of more assistance and a smaller class size 

are programmed into the Special Day Program (SDP)(following an IEP meeting decision), but have 

access to regular education elective classes.  ERHS also has two Autism Classes.  One class provides 

alternative curriculum at the student’s individual level and IEP goals, while the other class, which began 

this year, provides support to students with autism who take part in the general education population.  

These students receive instruction in social, life, and study skills. Students in the special education 

program also receive accommodations and modifications based on the IEP team recommendations.  

As the first LAUSD school to receive IBMYP status, our students are required to develop a 

personal project mentored by either a faculty or staff member.  The student and mentor meet at least once 

a month to discuss progress, issues, and provides guidance and support.  In the near future students may 

choose to have a community member as a mentor. In order to support students with their personal project, 

students are scheduled into a Study Technology class in which the Study Technology teacher also 



ERHS 2011/2012 
 

 128 

provides guidance on how to do research and complete the project.  Time in this class also provides 

students the opportunity to receive assistance on other assignments they are struggling with in other 

classes. Students with disabilities are programmed in a Study Technology class taught by their IEP case 

carrier. 

The school adopted the Read 180 and the ALEK program to assist students who scored far below 

basic in both English Language Arts and mathematics respectively.  Due to teacher reassignments, Read 

180 is only offered to SDP students for 2011-12, but will become available in fall 2012 for any student 

assessed in need of the program. Other approaches include advisory classes held once a week to update 

students on school-wide activities and for test preparation for the PSAT, CST and/or CAHSEE. After 

school tutoring is provided for students in need of additional support through the World Fit for Kids 

program. 

Eagle Rock’s work with the English Learner student population continues to be an area of 

priority.  Currently, 10% of our students are identified as English Learners. Within our overall student 

population, 31% are identified as Reclassified (RFEP).  As required by LAUSD, every ER teacher is 

CLAD certified (two faculty members are currently on waiver and will meet the mandate this year).  

Every classroom teacher has been trained in SDAIE and is able to provide “sheltered” instruction to any 

of their EL students.  EL students receive direct English Language instruction by a qualified ESL English 

teacher for their Language class.  These EL students also participate in our general education classes in all 

core and elective areas.  Additionally, for the past two years, Eagle Rock has a full time Access to Core 

Coach who has been instrumental in providing individual and schoolwide support to teachers in SDAIE 

methods and specific support to math instruction. The Access to Core Coach helps build a culturally 

relevant and responsive learning environment incorporating the different ways our students learn, behave, 

and use communicative language patterns. 

Areas of Strength

  

Grade Level Academic Counseling services  

Intervention 9th grade COST, SST, and RTI  

Exceptional needs services 

Student leadership  

Discipline and dean’s office 

Referral services - psychological 

counseling  

Extracurricular student activities 

Updated School Website 

Magnet and AP courses  

Student Led, Parent Conference, Back to 

School Night 

Regular committee meetings (SSC, CEAC, 

IB and PTSA meetings) 

Parent Center 

Facebook and Website 
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School Community Activities - Career Fair, 

Math Night, Art Night 

College awareness day 

High attendance rates 

High graduation rates 

World Fit for Kids 

Magnet and AP classes 

SDAIE training 

AVID class 

Special Education Services-DOTS, DIS 

services 

Block Schedule 

Professional Development Tuesday 

Standards Based Curriculum 

Decrease suspension and OT

 

Key Issues 

Standardized test performance of English 

Learners  

Standardized test performance of 

Exceptional needs students (Special 

Education)  

Continue to use data to determine student 

instruction 

Continue to monitor at risk students 

Increase students with special needs API 

and APY scores 

Ensure that students with special needs 

have a plan after high school and is carried 

out 

Important Evidence 

Counselors follow their students throughout 

high school 

Graduation and college rates 90% 

Attendance rate 97% 

Increased AP and magnet classes   

Regular Parent Involvement 

Various groups and organizations 

District survey results – safe and clean 

school environment 

Students can make up credits 

Students are able to take more electives 

Approximately four hundred Yahoo Parent 

Group members 

Block scheduling allow for in-depth 

instruction 



 

 

 
E a g l e  R o c k  J r / S r  H i g h  S c h o o l  

Focus on Learning 
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School-Wide Action Plan  

The Action Plan described on the following pages is an effort on the part of the Eagle Rock Learning 
Community to support our mission by ensuring alignment with school-wide init iatives and District such as the 
Single Plan, LAUSD’s mandated curriculum, instructional practices, structural in itiatives, as well as the IBMYP 
pedagogy.  The Critical Academic Needs targeted by the faculty and staff, reflect the goal of academic excellence 
for all students.  The Instructional Lead Team, staff, parents and students met prior to and during the writing of this 
progress report to revise the School-Wide Action Plan, which addresses the targeted growth areas, or Critical 
Academic Needs, and the WASC team recommendations.  

ACTION PLAN OVERVIEW: CRITICAL ACADEMIC NEEDS 
AND ACTION STEPS 

I.   CO NTINUE TO  INCREAS E TH E ACHIEVEMENT O F 9TH AND 10TH GRADERS 
1.Develop and improvement on IBMYP units . 
2.Reinsti tution of 9th grade house and COS T protocols. 
3.Small  intervention classes for core subjects. 
4.CST prep through advisory classes, study tech and Saturday classes. 

II. CO NTINUE TO  REDUC E TH E ACADEMIC DISPARITIES B ETW EEN SIGNIFICANT ETHNIC, SOCIO ECO NO MIC 
AND LOW PERFO RMING SUBGRO UPS 

1. S mall  intervention classes for core subjects. 
2.  Mentor support class for EL s tudents. 
3. Provide training to equip parents with the skills necessary to understand the expectations of 

student progress and achievement. 
4. Develop scaffolded units that are culturally relevant. 
5.Continue to develop the Perkins Secondary Career and Technical Education curriculum 

III. CO NTINUAL PRO FESSIO NAL DEVELO PMENT FO R DATA DRIVEN INS TRUCTIO N AND DECISIO N MAKING 
1.Institutionalized and ongoing training for faculty to analyze data, identify trends and apply to 

instruction  
2.Apply data analysis to develop and adjust lessons to better meet the needs of all students 
3.Create time for teacher collaboration on best practices, sharing student work and teacher driven 

development of interdisciplinary lessons 
4.Strengthen vertical and horizontal alignment in core classes. 

IV. INCREAS E TH E ACHIEVEMENT O F ALL S TUDENTS IN TH E PHYSICAL SCIENC ES AND MATH EMATICS   

1.Develop or select an intervention program that will increase the success in chemistry and physics. 
2.Continue and increase participation in Family Math night and various content area events. 
3.Continue to develop and implement common units and assessments. 
4.Develop interdisciplinary vocabulary source for S tudy Tech classes 
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CRITICAL ACADEMIC NEED I:  CONTINUE TO 
INCREASE THE ACHIEVEMENT OF 9TH AND 10TH 
GRADERS 

Expected School-wide Learning Results (ESLRs) – Communicate Effectively; 
Understand how to employ crit ical and creative thinking to problem solving in a variety of situations and 
evaluate the outcomes to modify future approaches; Apply acquired knowledge and skills at a personal, local and 
global level. 

Goal BY 2015, WE WILL INCREAS E THE NUMBER AND RIGOR OF THE IBMYP 
UNITS TO ENGAGE AND S UPPORT INS TRUCTION; INCREAS E 
COLLABORATION ON ASSESSMENT OF STUDENT WORK AND EARLY 
INTERVENTION STRATEGIES; IDENTIFY AND PROVIDE S TUDENTS WITH 
ACADEMIC INTERVENTION. 

Rationale STUDENTS MUS T BE PREPARED FOR THE RIGOR IN THE A-G 
REQUIREMENTS FOR COLLEGE READINESS, AS WELL AS FOR READINESS 
IN THE MULTIPLE PATHWAYS. 

Growth 
Target 

WE WILL INCREAS E THE MEETING OR EXCEEDING OF THE TARGETS  OF 
PROFICIENT AND ADVANCED STUDENTS IN 9TH AND 10TH GRADE FOR 
CORE S UBJECTS. 

 

TASK: Timeline Resource Persons 
Responsible 

Measure  Review 
Date 

Report to  
Stakeholders 

1. 
Development 
and 
improvement 
of IB MYP 
Units & 
Assessments 
 

8/2014 Professional 
Development 

IB 
Coordinator, 
Dept. Chairs 

Increase to 
four total IB 
MYP units; 
teacher 
evaluation of 
common 
assessments 

Annually CEAC, SSC, 
LANGUAGE 
AC, ILT 

2. Reinstitute 
of 9th grade 
houses and 
COST 
protocols 

8/2013 SLC lead; 
Study Tech 
Teacher  

Assistant 
Principal 

Increase 
matriculation 
rates; 
monthly 
COST 
meetings 

Annually; 
Monthly 
for COST 

CEAC, SSC, 
LANGUAGE 
AC, ILT 

3. Small 
intervention 
classes for 
core subjects 

8/2013 Reading 
programs such 
as Read180 
and ALEKS; 
allocate 
professional 
development 

Assistant 
Principal, 
Dept. Chairs   

Increase 
matriculation, 
CAHSEE 
pass rates, 
increase CST 
scores 

Annually CEAC, SSC, 
LANGUAGE 
AC, ILT 
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funds for 
training of 
teachers and 
license 
renewals. 

4. CST prep 
through 
advisory 
classes and 
study tech. 

8/2012 Advisory; 
Study Tech; 
CST release 
questions 

Testing 
Coordinator 

Increase at 
least 5% - 10% 
CST prof/adv 
scores for 9th 
and 10th 
graders 

Annually CEAC, SSC, 
LANGUAGE 
AC, ILT 
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CRITICAL ACADEMIC NEED II:  CONTINUE TO REDUCE 
THE ACADEMIC DISPARITIES BETWEEN SIGNIFICANT 
ETHNIC, SOCIOECONOMIC AND LOW PERFORMING 
STUDENTS 

Expected School-wide Learning Results (ESLRs) – Communicate Effectively; 
Understand how to employ crit ical and creative thinking to problem solving in a variety of situations and 
evaluate the outcomes to modify future approaches. 

Goal BY 2017, WE WILL ENS URE THE EQUITY AND ACCESS FOR ALL 
STUDENTS IN ORDER TO RAIS E THE ACHIEVEMENT OF ALL SUBGROUPS. 
 

Rationale STUDENTS MUS T BE ENGAGED AND S UPPORTED BOTH ACADEMICALLY 
AND EMOTIONALLY IN ORDER TO CLOS E THE ACHIEVEMENT GAP. 
 

Growth 
Target 

WE WILL INCREAS E THE PROMOTIONAL RATE, CST PERFORMANCE IN 
ALL AREAS, CAHSEE PASS RATE AND INCREAS E OUR FOUR-YEAR 
GRADUATION COHORT RATE.  
 

 

TASK: Timeline Resource Persons 
Responsible 

Measure  Review 
Date 

Report to  
Stakeholders 

1. Small 
intervention 
classes for 
core subjects  

8/2012 Block 
Schedule 

Assistant 
Principal SCS 

Increase at 
least 5% - 10% 
CST prof/adv 
scores for all 
subgroups 

Annually CEAC, SSC, 
LANGUAGE 
AC, ILT 

2. Mentor 
support 
classes for 
EL students  

8/2013 Avid, Study 
Tech and 
language 
specific 
support; 
Peer mentors 

Assistant 
Principal SCS 

Increase of 
reclassification 
by 2% - 3%; 
increase 
prov./adv. 
levels 

Annually CEAC, SSC, 
LANGUAGE 
AC, ILT 

3. Provide 
training to 
equip parents 
with the 
skills 
necessary to 
understand 
the 
expectations 
of student 

6/2012 Parenting 
classes in 
computer lab 
on accessing 
grade reports, 
parent module 
on ISIS 

 
Principals, S. 
Torres 

Increase 
attendance at 
parent 
meet ings and 
participation in 
parent survey 

6/2012; 
ongoing 
each 
spring 

CEAC, SSC, 
LANGUAGE 
AC, ILT 
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progress and 
achievement. 

4. Develop 
scaffolded 
units that are 
culturally 
relevant  
 
 

8/2013 Professional 
Development 

IB Coordinator, 
Dept. Chairs 

Use the IB 
MYP areas of 
interaction to 
develop one 
unit throughout 
all grade levels 
and content 
areas 

8/2013; 
annually 

CEAC, SSC, 
LANGUAGE 
AC, ILT 

5.  Continue 
to develop 
the Perkins 
Secondary 
Career and 
Technical 
Education 
curriculum 

8/2013 Perkins Funds Principal, 
Coordinator; 
district Career 
and Technical 
Education 
Advisor 

Students 
acceptance to 
programs of 
further 
education in 
the career 
focus 

Annually CEAC, SSC, 
LANGUAGE 
AC, ILT 
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CRITICAL ACADEMIC NEED III:  CONTINUAL 
PROFESSIONAL DEVELOPMENT FOR DATA DRIVEN 
INSTRUCTION AND DECISION MAKING  

Expected School-wide Learning Results (ESLRs) – Understand how to employ critical 
and creative thinking to problem solving in a variety of situations and evaluate the outcomes to modify future 
approaches; Apply acquired knowledge and skills at a personal, local and global level. 

Goal  US E DATA ANALYS IS TO REFLECT ON PREVIOUS  YEAR PERFORMANCE, 
INFORM FUTURE INS TRUCTION AND LESSON PLANNING, IDENTIFY 
SUBGROUPS AT RIS K OF NOT MEETING PERFORMANCE GOALS, AND 
INFORM PROFESS IONAL DEVELOPMENT  
 

Rationale DATA ANALYS IS IS A MEAS URABLE MARK OF PERFORMANCE AND WE 
NEED TO CONTINUALLY REFLECT ON INS TRUCTIONAL PRACTICES 
INDIVIDUALLY, BY DEPARTMENT, AND AS A WHOLE SCHOOL FOR 
PROFESS IONAL GROWTH.  
 

Growth 
Target 

INCORPORATE MONTHLY DATA ANALYS IS THROUGH PROFESS IONAL 
DEVELOPMENT INCLUDING STUDENT WORK, LESSON STUDY, 
QUARTERLY ASS ESSMENTS AND CST SCORES 
 

 

TASK: Timelin
e 

Resource Persons 
Responsibl
e 

Measure  Review 
Date 

Report to  
Stakeholder
s 

1. 
Institutionalized 
and ongoing 
training for 
faculty to 
analyze data, 
identify trends 
and apply to 
instruction 

8/2012 Professional 
Development
; MyData 

D.Steiner, 
Assistant 
Principal, 
Dept. Chairs 

Professional 
developmen
t agenda  

Continuousl
y 

CEAC, SSC, 
LANGUAGE 
AC, ILT 

2. Apply data 
analysis to 
develop and 
adjust lessons to 
better meet the 
needs of all 
students 

8/2012 CST, 
Period ic 
Assessment, 
Student 
Work, 
MyData 

Faculty, Dept. 
Chair, 
Assistant 
Principal in 
charge of 
instruction 

Professional 
developmen
t agenda; 
Increase in 
CST score, 
academic 
marks, 
CAHSEE 

Continuousl
y 

CEAC, SSC, 
LANGUAGE 
AC, ILT 
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pass rates 
and 
graduation 
rates 

3. Create time 
for teacher 
collaboration on 
best practices, 
sharing student 
work and 
developing 
interdisciplinar
y lessons 

8/2013 Professional 
Development 

Faculty, Dept. 
Chair, 
Assistant 
Principal in 
charge of 
instruction 
 

Professional 
developmen
t agenda; 
Increase in 
CST score, 
academic 
marks, 
CAHSEE 
pass rates 
and 
graduation 
rates 

Continuousl
y 

CEAC, SSC, 
LANGUAGE 
AC, ILT 

4. Strengthen 
vertical and 
horizontal 
alignment in 
core classes. 

Ongoing Professional 
Development 

Faculty, Dept. 
Chair, 
Assistant 
Principal in 
charge of 
instruction 
 

Final results 
of increased 
achievement 
of all of our 
student and 
the 
achievement 
gap 

Continuousl
y 

CEAC, SSC, 
LANGUAGE 
AC, ILT 
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CRITICAL ACADEMIC NEED IV:  INCREASE THE 
ACHIEVEMENT OF ALL STUDENTS IN THE PHYSICAL 
SCIENCES AND MATHEMATICS 

Expected School-wide Learning Results (ESLRs) – Understand how to employ critical 
and creative thinking to problem solving in a variety of situations and evaluate the outcomes to modify future 
approaches; Apply acquired knowledge and skills at a personal, local and global level. 

Goal TO INCREAS E THE S KILLS NECESSARY FOR S UCCESS IN SCIENCE AND 
MATHEMATICS 

Rationale DUE TO THE CORRELATION BETWEEN LOW MATH AND PHYS ICAL 
SCIENCE SCORES, AND FOCUS ING ON THE RELATIONS HIP OF SHARED 
SKILLS, WE HOPE TO S IMILTANEOUS LY INCREAS E THE ACHIEVEMENT 
FOR ALL STUDENTS. 
 

Growth 
Target 

MEET AND EXCEED THE S TATE WIDE AYP TARGETS 
 

 

TASK: Timeline Resource Persons 
Responsible 

Measure  Review 
Date 

Report to  
Stakeholders 

1. Develop or 
select an 
intervention 
program that 
will increase 
the success in 
chemistry 
and physics. 

8/2013 Study Tech AP in charge 
Science and 
Mathematic, AP 
SCS, Dept. 
Chairs 

Increase 
student 
achievement 
to proficient 
and 
advanced, 
increase 
academic 
marks in 
math and 
science 

6/2014; 
annually 

CEAC, SSC, 
LANGUAGE 
AC, ILT 

2. Continue 
and increase 
participation 
in Family 
Math night 
and various 
content area 
events. 

8/2014 Math Dept. Dept. Chair, AP 
in charge of 
Mathematics 

Increase 
parent and 
student 
participation 
rate 

Annually CEAC, SSC, 
LANGUAGE 
AC, ILT 

3. Continue 
to develop 
and 
implement 

8/2014 Professional 
Development 

Math & Science 
Dept 

Professional 
Development 
agenda; Unit 
archive 

Annually CEAC, SSC, 
LANGUAGE 
AC, ILT 
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common 
units and 
assessments. 
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Appendix: 
1:  Map 
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2:  Bell Schedule 

Regular Bell Schedule G reen/G rey D ays  

PPeerriioodd  SSttaarrtt  TTiimmee   EEnndd  TTiimmee   

First Bell 7:54 

Period 1/5 8:00 9:28 

Nutrition 9:28 9:48 

Passing 9:48 9:54 

Period 2/6 9:54 11:28 

Passing 11:28 11:34 

Period 3/7 11:34 1:02 

Lunch 1:02 1:32 

Passing 1:32 1:38 

Period 4/8 1:38 3:06 

Revised: 2.15.11 - SSC Approved 2/15/11�Professional Dev. Tuesdays Green/Grey Days 

Professional Dev. Tuesdays Green/Grey Days 

PPeerriioodd  SSttaarrtt  TTiimmee   EEnndd  TTiimmee   

First Bell 7:54 

Period 1/5 8:00 9:13 

Nutrition 9:13 9:33 

Passing 9:33 9:39 

Period 2/6 9:39 10:52 

Passing 10:52 10:58 

Period 3/7 10:58 12:11 

Lunch 12:11 12:41 
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Passing 12:41 12:47 

Period 4/8 12:47 2:00 

HOMEROOM Schedule   

PPeerriioodd  SSttaarrtt  TTiimmee   EEnndd  TTiimmee   

First Bell 7:54 

Period 1/5 8:00 9:24 

Nutrition 9:24 9:44 

Passing 9:44 9:50 

Homeroom 9:50 10:05 

Passing 10:05 10:11 

Period 2/6 10:11 11:35 

Passing 11:35 11:41 

Period 3/7 11:41 1:05 

Lunch 1:05 1:35 

Passing 1:35 1:41 

Period 6/8 1:41 3:06 

Friday�  

  

Minimum Day Schedule Green/Grey Days 

PPeerr iioodd   SSttaarrtt  TTiimmee   EEnndd  TTiimmee   

First Bell 7:54 

Period 1/5 8:00 8:58 

Passing 8:58 9:04 

Period 2/6 9:04 10:02 
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Nutrition 10:02 10:22 

Passing 10:22 10:28 

Period 3/7 10:28 11:36 

Passing 11:26 11:32 

Period 4/8 11:32 
12:30 

 
 

3:  Block Schedule Calendar 

ERHS GREEN AND GREY 
BLOCK SCHEDULE CALENDAR 2011-2012 

   December 12 (32) March 26 (17) 

September  6 PUPIL FREE 
DAY 

December 13 PRO F. DEV 
(33) 

March 27 PRO F. DEV 
(18) 

September 7 OPENING 
Per. 1-8 

December 14 (33) March 28 (18) 

September 8 (1) December 15 ILT   MTG   
(34) 

March 29 ILT   MTG   
(19) 

September 9     
*Advisory       
(1) 

December 16 REV. 
SHORT. 

DAY 

March 30 CESAR 
CHAVEZ 

September 12  (2) WINTER RECESS 
DECEMBER 17, 2011 

THROUGH 

JANUARY 6, 2012 

SPRING RECESS 
APRIL 2, 2012 

THROUGH 

APRIL 6, 2012 

September 13 (2) 

September 14 (3) 

September 15 (3) 

September 16 *Advisory     
(4) 

September 19 (4) January 9 (34) April 9 (19) 

September 20 PRO F. DEV 
(5) 

January 10 PRO F. DEV 
(35) 

April 10 PRO F. DEV 
(20) 

September 21 (5) January 11 (35) April 11 (20) 

September 22 ILT   MTG   
(6) 

January 12  (36) April 12  (21) 

September 23 *Advisory     
(6) 

January  13 *Advisory     
(36) 

April 13 *Advisory     
(21) 

September 26 (7) January 16 MARTIN L. 
KING  

April 16 (22) 
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September 27 PRO F. DEV 
(7) 

January 17 PRO F. DEV 
(37) 

April 17 PRO F. DEV 
(22) 

September 28 (8) January 18 (37) April 18 (23) 

September 29 UNASSIGN
ED 

January 19  (38) April 19 (23) 

September 30 *Advisory     
(8) 

January 20 *Advisory     
(38) 

April 20 *Advisory     
(24) 

October 3 (9) January 23 (39) April 23 (24) 

October 4 PRO F. DEV 
(9) 

January 24 PRO F. DEV 
(39) 

April 24 PRO F. DEV 
(25) 

October 5 (10) January 25 (40) April 25 (25) 

October 6  (10) January 26 ILT   MTG   
(40) 

April 26 ILT   MTG   
(26) 

October 7 *Advisory     
(11) 

January 27 *Advisory     
(41) 

April 27 *Advisory     
(26) 

October 10 (11) January 30 (41) April 30 (27) 

October 11 PRO F. DEV 
(12) 

January 31 PRO F. DEV 
(42) 

May  1 PRO F. DEV 
(27) 

October 12 PSAT       
(12) 

February 1 (42) May 2  (28) 

October 13 (13) February 2 (43) May 3 (28) 

October 14 *Advisory     
(13) 

February 3 *Advisory     
(43) 

May 4 *Advisory     
(29) 

October 17 (14) February 6 OPENING 
Per. 1-8 

May  7 (29) 

October 18 PRO F. DEV 
(14) 

February 7 PRO F. DEV 
(1) 

May  8 PRO F. DEV 
(30) 

October 19 (15) February 8 (1) May 9 (30) 

October 20 (15) February 9  (2) May 10 (31) 

October 21 *Advisory     
(16) 

February 10 *Advisory     
(2) 

May 11 *Advisory     
(31) 

October 24 (16) February 13 (3) May  14 (32) 

October 25 PRO F. DEV 
(17) 

February 14 PRO F. DEV 
(3) 

May  15 PRO F. DEV 
(32) 

October 26 (17) February 15 (4) May 16 (33) 

October 27 ILT   MTG   
(18) 

February 16 (4) May 17 (33) 

October 28 *Advisory     
(18) 

February 17 *Advisory     
(5) 

May 18 *Advisory     
(34) 

October 31 (19) February 20 PRESIDENTS 
DAY  

May  21 (34) 

November 1 PRO F. DEV February 21 PRO F. DEV May  22 PRO F. DEV 
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(19) (5) (35) 

November 2 (20) February 22 (6) May 23 (35) 

November 3  (20) February 23 (6) May 24 ILT   MTG   
(36) 

November 4 *Advisory     
(21) 

February 24 *Advisory     
(7) 

May 25 *Advisory     
(36) 

November 7 (21) February 27              
WASC Visit       
(7) 

May  28 MEMO RIA
L DAY 

November 8 PRO F. DEV 
(22) 

February 28            
WASC Visit        
(8) 

May  29 PRO F. DEV 
(37) 

November 9 (22) February 29              
WASC Visit       
(8) 

May 30 (37) 

November 10 (23) March 1 ILT   MTG   
(9) 

May 31 (38) 

November 11 VETERANS 
DAY 

March 2 *Advisory     
(9) 

June  1 *Advisory     
(38) 

November 14 (23) March 5 (10) June 4 (39) 

November 15 PRO F. DEV 
(24) 

March 6 PRO F. DEV 
(10) 

June  5 (39) 

November 16 (24) March 7  (11) June 6  (40) 

November 17   ILT   
MTG (25) 

March 8 (11) June 7 (40) 

November 18 *Advisory     
(25) 

March 9 *Advisory     
(12) 

June 8 *Advisory     
(41) 

November 21 (26) March 12 (12) June 11 (41) 

November 22 PRO F. DEV 
(26) 

March 13 PRO F. DEV 
(13) 

June  12 (42) 

November 23 (27) March 14 (13) June 13 (42) 

November 24 THANKSGI
VING 

March 15 (14) June 14 ILT   MTG   
(43) 

November 25 THANKSGI
VING 

March 16 *Advisory     
(14) 

June 15 *Advisory     
(43) 

November 28 (27) March 19 (15) June 18 (44) 

November 29 PRO F. DEV 
(28) 

March 20 PRO F. DEV 
(15) 

June  19 (44) 

November 30 (28) March 21 (16) June 20 (45) 

December 1 (29) March 22 (16) June 21 (45) 

December 2 *Advisory     
(29) 

March 23 *Advisory     
(17) 

June 22 *Advisory     
(46) 

December 5 (30)    June 25 PUPIL 
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FREE 
DAY     

December 6 PRO F. DEV 
(30) 

      

December 7 (31)       

December 8  (31)       

December 9 *Advisory     
(32) 

      

 

 

4: Department Matrices 

Language A Matrix 2011/2012 

Jr. High P1 P2 P3 P4 P5 P6 P7 P8 

Bollman-
Little Coordinator  HM 8E HM 8E HM 8E AP Eng Lit  

Coordinato
r   

Youngbloo
d-J H8E 8 E   Yearbook H8E   H8E 

Yearbo
ok 

Torrez Int 2  ESL 3 7E Int 2  ESL 3 7E 

 Beg 1  RSL 4  Beg 1  RSL 4  

9th Grade         

Jovanelly WOE WOE H9 E     WOE 9 E 10ST 

Sullivan H9 E H9 E   R9 E 9 ST R9 E   9 ST 

Ortiz  AVID 11 R7 E 9 E H9 E H7 E   9 E 

                  

10th - 12th          

Seo-Powell R11 E 10 E   10 E   R11 E 11 E 11 E 

Crowther   H10 E H10 E 9 E R10 E R10 E R10 E  

Russell 10 E   Film   HM 8 ST H10 E 10 E H10 E 

Early 
R12 

SHAKE 11 E 11 E 
R12 

SHAKE 12 SHAKE Film Prod  H11 E  

Bart Peer Coun 
12 WR 
SEM  R8 E 12 WR SEM 8 E   R8 E 

Ward-
Roncalli 

AP ENG 
LNG 

Peer 
Mentor 

AP ENG 
LNG   H7 E H7 E 

AP ENG 
LNG   

Winters  Adv Comp Adv Comp Adv Comp 10 ST 12 LIT 12 LIT   

Pak    7 E 
JOURNALI

SM  LEADER R7 E 

LEGEND:  Green: Period 1-4 MeetGrey:  Period 5-8 Meet     Rose:  Period 1-8 Meet    Beige: No School     *Advisory:  
Advisory MeetsILT MTG: Instruction Learning Team Meeting – Period 1  

      Prof. Dev:  Professional Development: Department/WASC/General Session(Students Dismissed at 2:00 p.m.) 
              

Calendar is subject to furlough days as approved by the Board and/or 
Superintendent for the 2011-2012 school year. 
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HM                 

Hicks HM7E HM7E  HM 7E Coordinator  HM 7St  HM 7St  

Hood HM 9E HM 9E HM 9E   HM 9ST  MUSIC  
HM 
9ST 

Clark Coordinator 
Coordinato

r AP Eng Lit  10 ST HM10E HM10E HM10E  

Malmed 
AP ENG 

LNG  HM 10 ST HM10 ST 
AP ENG 

LNG  LEADER 

AP 
ENG 
LNG 

Martinez   7 ST   7 ST HM 7 ST   SPORT 

Language B Matrix 2011/2012 
 P1 P2 P3 P4 P5 P6 P7 P8  
          

BODNER 
FRENCH 

1 French 2 
FRENCH 

2   
FRENCH 

3 
French 
1-JH FRENCH 2   

GORDON   
Life 

Skills Life Skills   Life Skills 
Life 

Skills 9 ST 8 ST   

LOCKE   
Span 1-

JH 
HM Span 

1-7 GER 1 SPAN 1 
Span 1-

JH German 2    

        
GERMAN 

3   

MARTINEZ 
AP SP 
LANG 

Span 
2/JH 

AP Sp 
Lang  Sp Sp 2 SP 2 JH   Sp Sp 2  

MENDOZA Span Sp 1 
AP SP 

LIT   Span 1 Span 1 
Span Sp 

1   
SP SP 

2  

PAGE Span 3 SPAN 2  

HM 
Span 2-

8 HM SP 2 

Sp 
4/HM 
Sp4   Span 2  

LEVITS KY         SPAN 1 SPAN 1 Span 2 
SPAN 

1  

VAN 
KEULEN 

HM Span 
1-7 

HM 
Span 1-

7 
HM Span 

2-8 
SPAN 
1-10 Span 2     

HM 
Span 2-

8  
HM          

GUERRERO SPAN 2  
HM SPAN 

3-9 
SPAN 

1 SPAN 3 SPAN 2 SPAN 3    
 HM          

DOMINGUEZ SPAN 1  SPAN 2  SPAN 2   SPAN 2 
SPAN 

1  

Mathematics Matrix 2011/2012 

 P1 P2 P3 P4 P5 P6 P7 P8 
Aguilar 7 M 7 Alg 7 Alg     7ST 7ST Sport 
Lachica ALG 8   7M 7M 7M HM ALG 7M   
Fuentes   8 ALG ALG 9 ALG 9   9 ST 9 ST 8 ST  

NUNO HM ALG DM ALG   HM ALG   
DM 10 

ST 
HM 

GEOM HM ALG 
Kenney   H GEOM 7M  ALG 8 ALG 9 ALG 2B 9 ST GEOM 
Fawaz 8 ALG 8 ALG 8 ALG   8 ST 9 ALG 8 ST   
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Abell Alg 2   ALG   Alg 2 MA  Alg 2 Alg 2A   
Flatley   AP Cal AB AP Cal AB ALG 1B GEP, ST Calc ST Calc  

Gamage   10 ST GEOM  H GEOM 10 ST ALG 2B GEOM   

Navailles ALG 1 ALG 2B 
DM alg 1A 

p6   
AP 

STAT 
dm 10 ST 

p3 HM ALG 2   

Yan 
HM 

GEOM   
HM ALG 

2 MA ALG 2 MA   ALG 2 

Zerfu 
DM Alg 1 

p5  Trig Trig  GEOM DM ST p2 H GEOM 

Si H GEOM HMAlg 2 AP CAL B 10 ST MA HM GEOM 
HM 

GEOM  

Science Matrix 2011/2011 

 P1 P2 P3 P4 P5 P6 P7 P8 
Jr. High         

GRAHAM HM 8 HM 8 HM 8 HM 7 HM 7   GEOLOGY 

KOBAISSI 7 7 
AP 

PSYCH  9 ST 9 ST H7  

DE LEON 
AVID 

10 8 8  8 H8  8  
9TH 

GRADE         
GALLEGOS BIO H CHEM  H BIO CHEM BIO HM BIO  
BRANSFORD BIO  H BIO  BIO  AVID 7 BIO HM BIO 
BROMBACH COORD MARINE   H 8 MARINE BIO  H 8 

SANCHEZ BIO BIO BIO AVID 8 BIO AVID 9  H BIO 
HEALTH         
ZUBER  7 9 7 9 9 H7  
PIERCE 7 9  SPORT HM 7 HM8 ST HM 8 ST  

HS         

LORD AP BIO ZOOLOGY  SPORT HM BIO 
H 

PHYSIO 
H 

PHYSIO  
OSWALD  APES APES LEADER COORD APES  APES 

RAMOS-LOPEZ  PHYSICS PHYSICS PHYSICS  
AP 

PHYSICS 
H 

PHYSICS PHYSICS 

TICZON 
H 

CHEM CHEM  CHEM H CHEM CHEM  CHEM 

Humanities Matrix 2011 /2012 

 P1 P2 P3 P4 P5 P6 P7 P8 
          

YOUNG-
DIAZ   7 8 H7 8 8   7 
CEA 10 10 H 7    H 7 7 7 SPORT 

ESPANTA 
HM HM8  HM8 HM8   HM7 8 H8 

AVILA H8 H8   11 11 11 11  
SCHERY 11 11 11 11 ANTHRO ANTHRO   11 

MCGUIRE AP ART HIST   10 H10 H10    10 10 

BEATY   AP US AP US AP US AP GOVT    
AP 

GOVT 
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WENDEROFF ECON ECON ECON     ECON   GOVT 
SCHOLES    GOVT GOVT SPORT GOVT  10 GOVT  
LEE HM APWH APWH   APWH H7E   HM7 HM7 

STEINORTH 
HM COORDINATOR COORDINATOR APHG APWH     APWH APWH 

JACOBSON AP PSYCH INTRO PSYCH 
INTRO 
PSYCH  

AP 
PSYCH  

AP 
PSYCH Tennis 

Technology & Fine Arts Matrix 2011/2012 

 P1 P2 P3 P4 P5 P6 P7 P8 

COMP 
SCI              

Amiri Exp  Comp Exp  Comp 
Dig ital 

Imag HS   
Dig ital 

Imag HS   Web Dev 
Dig ital 

Imag HS 

Simonian 
Dig ital 

Imag HS 
Dig ital 

Imag HS 7 DI   7 DI 
Dig ital 

Imag HS  7 DI 

AGRI              

CHRIST Flor Plant So il JH Flor   9 Flor JH Flor Hort   

INDUSTR
IAL Gr Arts 9 gr arts   9 gr arts   9 gr arts 9 gr arts 9 gr arts 

LAIRD                 

ROP 11,12 11,12 11,12 11,12 11,12 11,12 11,12 11,12 

Barrientos Comp OP Comp OP Comp OP Comp OP Comp OP Comp OP 
Comp 

OP Comp OP 

Harrison 
Woodwor

king  
Woodwor

king  
Woodwor

king  
Woodwor

king  
Woodwor

king  
Woodwor

king  
Construct
ion Work 

Woodwor
king  

 

 P1 P2 P3 P4 P5 P6 P7 P8 

MUS IC             

Lee CC Chorus SH Choir 8 AVID jh choir   
sh 

choir jh choir   

Samuel instruments Jazz Ens gen mu   beg band 
ADV 

BAND   JAZZ  

                 

ART         
gen 
mu    

Bauer d 
Cou   DRAWING DRAWING DRAWING DRAWING   DRAWING DRAWING 

Oliveros GEN ART AP Art   PHOTO   GEN GEN ART PHOTO 
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ART 

Kaufman DESIGN GEN ART DESIGN 10 design PAINTING   PAINTING DESIGN 

                  

V/PERF                 

Copley 
HM 8 Th 

Lab   
INTRO 

THEATRE 
Theatre 

Prod 
THEATRE 

LAB  IMPROV stage 

 

Physical Education Matrix 2011/2012 

 P1 P2 P3 P4 P5 P6 P P8 

 CISNEROS 10 9 JH JH   10 JH 

 DEVINE JH JH  SPORT JH JH JH  

 KUNIYUKI 9  9 9 9 9 9  

 PANDULO 10 10 10  10 10  JH 

 PIERCE 
7 

HEALTH 
9 

HEALTH  SPORT 
HM 7 

HEALTH 
HM8 
ST 

HM8 
ST  

 REDFORD JH JH JH  9,10  JH SPORT 

 APE   APE    APE  

 

Special Education Matrix 2011/2012 

  P1 P2 P3 P4 P5 P6 P7 P8 

SDP         

Pontrelli ECON/GOVT HEALTH 
CONT 
COMP   

CON 
MATH 

World 
Hist 
10 US Hist  

Garcia READ 180 Read 180 7 8 ENG  
Read 
180 9 

9 
ENG 

CONT 
COMP   

Shine   GEOLOGH 
Science 

7 9 ST 8 SCI   10 ST Biology 9 

Lopez 7 ST   ALG 
ALG 

READ Math 7  ALG Geometry 

Ford GOVT  8 ST   7 HIST 
10 

ENG 
8 

HIST  7 ENG 

SPECIALITY          

CLASSES         

AUT-Ruiz COORD GEOLOGY  CHEER 
AUT 
ST  COORD AUT ST 
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MRM-Tiede    C     C  

CBI-
McLaughlin   C    C   

AUT-Smith   C     C 

ED-Zubiate    C   C  

 

 

 

5: Professional Development Schedule 2011/2012 

 

ERHS: 2011-2012 
Professional Development Plan (as of 

01/10/12) 

WASC – Focus Groups 
IB – MYP Units (Assessments, Criterion Chart), Mapping ATL 
Skills, Supporting ELLs, Personal Pro ject & Showcase 
DATA-DRIVEN S TANDARDS-BAS ED INSTRUCTION 

        DATE   Break-Out by: PLAN 

1 September 20 Department IB Course Outline Revisions, Common Assessment Dates, 
Department Business 

2 September 27 WASC thru Focus 
Groups 

Focus Group – Present/Feedback/Input 

3 October 4 WASC thru Home 
Groups 

Jigsaw Focus Group 

4 October 11 WASC thru Home 
Groups 

Present Findings 

5 October 18 
(WASC Vis it) 

Rotation Groups 3 Group Rotation 
A:  Personal Pro ject                       B: WASC – Data Analysis 
                               C: MyData 6 October 25 Rotation Groups 

7 November 1 Rotation Groups 

8 November 8 Individual IB Mentor/Student Meetings regarding Personal Pro jects 

9 November 15 WASC 
Focus Groups 

Focus Groups – Reports and Action Plan  

10 November 22 WASC 
Focus Groups 

Focus Groups – Reports and Action Plan 

11 November 29 Department Group Rotation – (Choose A1 or A2) 
A1:  IB Personal Pro ject                          A2:  MyData  
                                   B:  Department Meetings 

12 December 6 Department 

13 December 13 Individual IB Mentor/Student Meetings regarding Personal Pro jects 

14 January 10 WASC thru Focus WASC Visitation Overv iew 
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Groups 

15 January 17 WASC thru Focus 
Groups 

Read WASC Report – Ch. 1 (Student/Community Profile and 
Supporting Data) & Ch. 2 (Student/Community Profile: Overall 
Summary From Analysis of Data) 

16 January 24 WASC thru Focus 
Groups 

Read WASC Report–Ch. 3 (Progress Report) & Ch. 4 (Self-Study–
Section 1) 

17 January 31 Individual IB Mentor/Student Meetings regarding Personal Pro jects 

18 February 7 WASC thru Focus 
Groups 

Read WASC Report – Ch. 4 (Self-Study – Section 2 and 3) 

19 February 14 WASC thru Focus 
Groups 

Read WASC Report – Ch. 4 (Self-Study – Section 4 and 5) 

20 February 21 WASC thru Focus 
Groups 

Read WASC Report – Chapter 5 – School-wide Action Plan  

21 February 28 Individual IB Mentor/Student Meetings regarding Personal Pro jects 

22 March 6 Rotation Groups 
(from 01/21-01/23 
IB Training) 

A: Math Department B: IB-Areas of Interaction C: Approaches to 
Learn ing 
D:  Data Analysis  E:  Diploma Programme   F:  Science 
(SpEd Assistants - How to Collect Data with Lesa Macewan) 

23 March 13 

24 March 20 

25 March 27 Individual IB Mentor/Student Meetings regarding Personal Pro jects 

26 April 10 Departments IB – MYP Units 

27 April 17 Departments IB – MYP Units 

28 April 24 Individual IB Mentor/Student Meetings regarding Personal Pro jects 

29 May 1 Departments IB - Assessments 

30 May 8 Departments IB - Assessments 

 



ERHS 2011/2012 
 

 153 

6:  Professional Development Schedule 2010/2011 

Eagle Rock Junior/Senior High School 
 Professional Development Plan  

2010 – 2011 

Guiding Questions for the Year 
It’s All About Assessment! 

1.What do we want students to know and be able to do? 
2.How do we know they know it? 
3.What do we do when they don’t “get it”?  What do we do when they do? 

Session: Topics Additional Activities 

ILT Opening 
Retreat:   

Preparing to Lead  
2Days 

Overview of School-wide Action Plan:  Fierce Conversations and Action 

•Tools for leading collaborative teacher groups 
•Introduction to Instructional Rounds 
•Analyzing Periodic Assessment Data: RTI Process 
•MyData Subject Specific Data Analysis: RTI 
•Identifying Student needs:  RTI 
•Collaborative work on MYP Units: Revisiting and Revising Vertical and Horizontal Planning  
•AOI:  Bring it  together: SLC Leads/Dept Chair Responsibilit ies. 
•The Personal Project 
•Analysis of Course Outlines: Revisions 

Faculty/ Staff 
Opening Session:   

2-3 Day 

IB Assessment in Action 

How do we know if they learned it? 
Then what do we do? 

AUTHORIZED OR IN-HOUSE PD DEPENDING ON  

BUDGET AND TRAINER AVAILABLITY 
Session 1  

Department 
(Discipline Specific) 

•Analysis of Periodic Assessment Data 
•MyData Subject Specific Data Analysis 
•Identifying student needs 
•Collaborative work on MYP Units 
•AOI Exploration and alignment 
•Analysis of Course Outlines: Revisions 
•Assessment Protocols and Planning  

ILT  
Retreat 

What? 
So what? 
Now what? 

Session 2 

Session 3 

Session 4  

GENERAL 
Values, Assumptions, Beliefs, IB 

and Sharing of Our Work 

Session 5  

SLC 
(Interdisciplinary) 

•MyData Student Analysis: Multiple Measures of 
progress. 

•Identifying Student needs/Design-administer 
Intervention. 

•Identifying students’ needs. 
•Collaborative work on developing/assessing 

Interdisciplinary MYP Units 
•Analysis of Grade-Level Projects: Revisions 

 
Instructional 

Rounds 
Visitations: 

 

Mathematics/ 
StudyTech 7 

Session 6 

Session 7 

Session 8  

GENERAL 

Incorporating IB 
Learner/Approaches to Learning 

throughout the Curriculum 
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and Sharing of Our Work 

Session 9  
Department 

(Discipline Specific) 

•Analysis of Periodic Assessment Data 
•MyData Subject Specific Data Analysis 
•Identifying Student needs 
•Collaborative work on MYP Units 
•Analysis of Student Work 
•Refining current and future MYP Units based on 

identified needs: inclusion SDAIE/Access Strategies 
•Refining Assessment Protocols and Planning 

 
ILT  

Retreat 
What? 
So what? 
Now what? 

Session 10 

Session 11 

Session 12  

GENERAL 
Building Up to the Personal 

Project 
And Sharing our Work 

 
 
 
 
 

Session: Topics Additional Activities 
Session 13  

SLC 
(Interdisciplinary) 

•MyData Student Analysis: Multiple Measures of 
progress. Grades/Attendance/Behavior 

•Identifying Student needs/Design-administer 
Intervention. 

•Identifying students’ needs. 
•Collaborative work on developing/assessing 

Interdisciplinary MYP Units 
•Analysis of Grade-Level Projects: Revisions 
•Career Pathways Development 

 

Instructional 
Rounds 

Visitations: 

Humanities/ 
StudyTech 8 

Session 14 

Session 15 

Session 16 GENERAL WASC FOCUS GROUPS 

Session 17  
Department 

(Discipline Specific) 

•Analysis of Periodic Assessment Data: 
•MyData Subject Specific Data Analysis 
•Identifying Student needs 
•Collaborative work on MYP Units 
•AOI Exploration and alignment 
•Analysis of Student Work 
•Refining current and future MYP Units based on 

identified needs: inclusion SDAIE/Access Strategies 
•Refining Assessment Protocols and Planning 

 

ILT  
Retreat 

What? 
So what? 
Now what? 
 
Review Task 
Progression 

Session 18 

Session 19 

Session 20 GENERAL Values, Assumptions, Beliefs and 
IB II 

And Sharing of Our Work 

Session 21 SLC 
(Interdisciplinary) 

 

•MyData Student Analysis: Multiple Measures of 
progress. Grades/Attendance/Behavior 

•Identifying Student needs/Design-administer 
Intervention. 

•Identifying students’ needs. 
•Collaborative work on developing/assessing 

Interdisciplinary MYP Units 

Instructional 
Rounds 

Visitations: 
Session 22 

Session 23 
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•Analysis of Grade-Level Projects: Revisions 
•Career Pathways Development 

 

 

Science/ 
StudyTech 9 

Session 24 GENERAL AOI: Areas of Interactions Check 
and Sharing of Our Work 

 

Session 25  
Department 

(Discipline Specific) 

•Analysis of Periodic Assessment Data 
•MyData Subject Specific Data Analysis 
•Identifying Student needs 
•Collaborative work on MYP Units 
•AOI Exploration and alignment 
•Analysis of Student Work 
•Refining current and future MYP Units based on 

identified needs: inclusion SDAIE/Access Strategies 
•Refining Assessment Protocols and Planning 
•Recommendations to WASC Focus Groups 

 

Instructional 
Rounds 

Visitations: 

Language A/ 
StudyTech 10 

 
StudyTech 10 

Session 26 

Session 27 

Session 28 GENERAL The Personal Project In ACTION 
and Sharing of Our Work 

Session 29  
SLC 

(Interdisciplinary) 

•MyData Student Analysis: Multiple Measures of 
progress. Grades/Attendance/Behavior 

•Identifying Student needs/Design-administer 
Intervention. 

•Identifying students’ needs. 
•Collaborative work on developing/assessing 

Interdisciplinary MYP Units 
•Analysis of Grade-Level Projects: Revisions 
•Recommendation to WASC Focus Groups 

 

ILT  
Retreat 

What? 
So what? 
Now what? 
 
Review/Revise Action 
Plan 

Session 30 
Session 31 

Session 
 

32 GENERAL WASC FOCUS GROUPS 
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7:  School Report Card 2009 - 2010 
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8:  School Report Card 2010 – 2011 

 

 
 
 



ERHS 2011/2012 
 

 161 

 



ERHS 2011/2012 
 

 162 

 
 



ERHS 2011/2012 
 

 163 

 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 

 

 

 

 



ERHS 2011/2012 
 

 164 

9:  CST Scores for Students with Disabilities 2010/2011 
Total Enrollment on First Day of Testing: 2,515 
Total Number Tested: 2,499 
Total Number Tested in Selected Subgroup: 242 
 
Reported Enrollment 

Result Type 7 8 9 10 11 
EO
C 

Reported Enrollment 334 376 778 513 514   

CST English-Language Arts 

Result Type 7 8 9 10 11 
EO
C 

    Students Tested 24 16 46 32 18   

     %  of Enrollment 7.2 
% 

4.3 
% 

5.9 
% 

6.2 
% 

3.5 
% 

  

    Students with Scores 24 16 46 32 18   

    Mean Scale Score 301.
7 

296.
9 

287.
8 

309.
9 

308.
8 

  

     % 
 Proficient and Above 

13 % 19 % 2 % 19 % 11 %   

CST Mathematics 

Result Type 7 8 9 10 11 
EO
C 

    Students Tested 22           

     %  of Enrollment 6.6 
% 

          

    Students with Scores 22           

    Mean Scale Score 302.
4 

          

     % 
 Proficient and Above 

9 %           

CST General Mathematics 

Result Type 8 9 10 11 
EO
C 

    Students Tested 24 1     25 
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     %  of Enrollment 6.4 
% 

0.1 
% 

      

    Students with Scores 24 1     25 

    Mean Scale Score 283.
0 

 *     281.
2 

     % 
 Proficient and Above 

17 %  *     16 % 

CST Algebra I 

Result Type 7 8 9 10 11 
EO
C 

    Students Tested 2 2 43 8 1 56 

     %  of Enrollment 0.6 
% 

0.5 
% 

5.5 
% 

1.6 
% 

0.2 
% 

  

    Students with Scores 2 2 43 8 1 56 

    Mean Scale Score  *  * 262.
2 

 *  * 267.
9 

     % 
 Proficient and Above 

 *  * 0 %  *  * 5 % 

CST Geometry 

Result Type 9 10 11 
EO
C 

    Students Tested   22 14 36 

     %  of Enrollment   4.3 
% 

2.7 
% 

  

    Students with Scores   22 14 36 

    Mean Scale Score   259.
0 

252.
2 

256.
4 

     % 
 Proficient and Above 

  0 % 0 % 0 % 

CST Algebra II 

Result Type 7 8 9 10 11 
EO
C 

    Students Tested     1 1 4 6 

     %  of Enrollment     0.1 
% 

0.2 
% 

0.8 
% 
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    Students with Scores     1 1 4 6 

    Mean Scale Score      *  *  *  * 

     % 
 Proficient and Above 

     *  *  *  * 

CST Summative High School Mathematics  

Result Type 7 8 9 10 11 
EO
C 

    Students Tested       1   1 

     %  of Enrollment       0.2 
% 

    

    Students with Scores       1   1 

    Mean Scale Score        *    * 

     % 
 Proficient and Above 

       *    * 

CST History - Social Science Grade 8 

Result Type 8 9 10 11 
EO
C 

    Students Tested 27         

     %  of Enrollment 7.2 
% 

        

    Students with Scores 27         

    Mean Scale Score 268.
7 

        

     % 
 Proficient and Above 

7 %         

CST World History 

Result Type 8 9 10 11 
EO
C 

    Students Tested   13 40 1 54 

     %  of Enrollment   1.7 
% 

7.8 
% 

0.2 
% 

  

    Students with Scores   12 40 1 53 

    Mean Scale Score   240.
4 

293.
6 

 * 281.
0 
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     % 
 Proficient and Above 

  0 % 25 %  * 19 % 

CST U.S. History 

Result Type 9 10 11 EOC 

    Students Tested     36   

     %  of Enrollment     7.0 %   

    Students with Scores     36   

    Mean Scale Score     293.3   

     %  Proficient and Above     17 %   

CST Science - Grade 5, Grade 8, and Grade 10 Life Science 

Result Type 7 8 9 10 11 
EO
C 

    Students Tested   16   34     

     %  of Enrollment   4.3 
% 

  6.6 
% 

    

    Students with Scores   16   33     

    Mean Scale Score   270.
3 

  314.
5 

    

     % 
 Proficient and Above 

  19 %   18 %     

CST Biology 

Result Type 8 9 10 11 
EO
C 

    Students Tested   60 7 24 91 

     %  of Enrollment   7.7 
% 

1.4 
% 

4.7 
% 

  

    Students with Scores   60 7 24 91 

    Mean Scale Score   287.
1 

 * 300.
4 

292.
2 

     % 
 Proficient and Above 

  5 %  * 17 % 9 % 

CST Chemistry 

Result Type 9 10 11 
EO
C 
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    Students Tested 7 21 4 32 

     %  of Enrollment 0.9 
% 

4.1 
% 

0.8 
% 

  

    Students with Scores 7 21 4 32 

    Mean Scale Score  * 280.
5 

 * 273.
1 

     % 
 Proficient and Above 

 * 0 %  * 0 % 

CST Earth Science 

Result Type 9 10 11 
EO
C 

    Students Tested   2   2 

     %  of Enrollment   0.4 
% 

    

    Students with Scores   2   2 

    Mean Scale Score    *    * 

     % 
 Proficient and Above 

   *    * 

CST Physics 

Result Type 9 10 11 
EO
C 

    Students Tested   4 2 6 

     %  of Enrollment   0.8 
% 

0.4 
% 

  

    Students with Scores   4 2 6 

    Mean Scale Score    *  *  * 

     % 
 Proficient and Above 

   *  *  * 

CST Integrated/Coordinated Science 1 

Result Type 9 10 11 
EO
C 

    Students Tested 1 8 7 16 

     %  of Enrollment 0.1 
% 

1.6 
% 

1.4 
% 
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    Students with Scores 1 8 7 16 

    Mean Scale Score  *  *  * 277.
7 

     % 
 Proficient and Above 

 *  *  * 0 % 

 
 
 
 
 

10:  2010 -11 Accountability Progress Reporting (APR) 
 
2010 Statewide Rank: 5     2010 Similar Schools Rank: 2 

 
Number of 
Students 

Included in 
2010 API 

Numerical
ly 

Significan
t   2010 Base 

2010-11 
Growth 
Target 2011 Target 

 Schoolwide  2374    740  5  745 
 Black or 
African 
American 

29 No 724   

 American 
Indian or 
Alaska 
Native 

9 No    

 Asian 100 Yes 903 A A 
 Filipino 453 Yes 826 A A 
 Hispanic or 
Latino 1559 Yes 693 5 698 

 Native 
Hawaiian or 
Pacific 
Islander 

1 No    

 White 196 Yes 837 A A 
Two or 
More Races 27 No 767   

Socioecono
mically 
Disadvantag
ed 

1658 Yes 712 5 717 

http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga4�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga5�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga9�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga9�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga9�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga9�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga10�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga10�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga10�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga10�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga13�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga14�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga14�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga14�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga15�
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English 
Learners 729 Yes 626 9 635 

Students 
with 
Disabilities 

252 Yes 501 15 516 

 

11:  2011 Academic Performance Index (API) Report 

Met Growth Targets  

Schoolwide:  Yes  

All Student Groups:  No  

All Targets:  No  

Groups        

 

Number 
of 

Student
s 

Include
d in 
2011 
API 

Numericall
y 

Significant 
in Both 
Years  

 

2011 
Growt

h  

201
0 

Bas
e 

2010-
11 

Growt
h 

Target 

2010-
11 

Growt
h 

  

Met 
Studen

t 
Group

s 
Growt

h 
Target 

Schoolwide 2384     749 740 5 9  
    

 Black or African American 37 No  729 724    
   

 American Indian or Alaska Native 9 No       
   

 Asian 114 Yes  881 903 A -22  
  Yes 

 Filipino 474 Yes  832 826 A 6  
  Yes 

 Hispanic or Latino 1554 Yes  704 693 5 11  
  Yes 

 Native Hawaiian or Pacific 
Islander 3 No       

   

 White 188 Yes  835 837 A -2  
  Yes 

http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf8�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf9�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf10�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf15�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf16�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf16�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf16�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf16�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf16�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf16�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf16�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf16�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf17�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf17�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf17�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf17�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf17�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf4�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf4�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf4�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga3�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga3�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga3�
http://www.cde.ca.gov/ta/ac/ap/glossary11b.asp#ga3�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf6�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf6�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf6�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf6�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf6�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf7�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf7�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf7�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf7�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf11�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf11�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf11�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf11�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf11�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf11�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf11�
http://www.cde.ca.gov/ta/ac/ap/glossary11f.asp#gf11�
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Two or More Races 5  No    767      

 Socioeconomically 
Disadvantaged 1668 Yes  723 712 5 11  

  Yes 

 English Learners 692 Yes  630 626 9 4  
  No 

 Students with Disabilities 238 Yes  508 501 15 7  
  No 

 
 
 
 
 

 
12:  California English Language Development Test (CELDT) 2009/2010 

Number and Percent of Students at Each Overall Performance Level 
Performance 

Level K 1 2 3 4 5 6 7 8 9 10 11 12 Total 

Advanced 
 

(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

1 
(3.0%) 

3 
(13.0

%) 
11 

(8.0%) 
4 

(5.0%) 
5 

(10.0
%) 

2 
(5.0%) 

26 
(7.0%) 

Early Advanced 
 

(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

12 
(40.0

%) 

6 
(26.0

%) 

33 
(25.0

%) 

20 
(24.0

%) 

15 
(31.0

%) 

12 
(28.0

%) 

98 
(27.0

%) 

Intermediate 
 

(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

10 
(33.0

%) 

7 
(30.0

%) 

64 
(48.0

%) 

37 
(45.0

%) 

14 
(29.0

%) 

19 
(44.0

%) 

151 
(42.0

%) 

Early 
Intermediate 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

2 
(7.0%) 

5 
(22.0

%) 

14 
(10.0

%) 

15 
(18.0

%) 

11 
(23.0

%) 

5 
(12.0

%) 

52 
(14.0

%) 

Beginning 
 

(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

5 
(17.0

%) 

2 
(9.0%) 

12 
(9.0%) 

6 
(7.0%) 

3 
(6.0%) 

5 
(12.0

%) 

33 
(9.0%) 

Number Tested 
 

(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

 
(0.0
%) 

30 
(100.0

%) 

23 
(100.0

%) 

134 
(100.0

%) 

82 
(100.0

%) 

48 
(100.0

%) 

43 
(100.0

%) 

360 
(100.0

%) 
 
Domain Mean Scale Scores 

Domain K 1 2 3 4 5 6 7 8 9 10 11 12 

Listening 0.
0 

0.
0 

0.
0 

0.
0 

0.
0 

0.
0 

0.
0 511.8 533.3 545.9 563.4 556.4 553.0 

Speaking 0.
0 

0.
0 

0.
0 

0.
0 

0.
0 

0.
0 

0.
0 556.1 548.8 566.3 561.2 564.1 566.4 

Reading 0.
0 

0.
0 

0.
0 

0.
0 

0.
0 

0.
0 

0.
0 514.7 553.8 549.9 569.7 578.9 551.2 

Writing 0.
0 

0.
0 

0.
0 

0.
0 

0.
0 

0.
0 

0.
0 525.1 521.1 551.9 550.8 562.6 540.8 
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15:  Advanced Placement Five-Year Score Summary 
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16:  LAUSD Graduation Requirements  
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17:  School Activities & Clubs 

OOrrggaanniizzaattiioonn  SSppoonnssoorr//CCooaacchh  TTiimmeess//LLooccaattiioonnss  DDeessccrriippttiioonn  
AAccaaddeemmiicc  
Academic Decathlon (9th-

12th) 
Mr.Laird Period 4 fall semester and 

after school through January 
 Rm: S-6 

A team based academic competition with 
medals and awards given in 7 objective 
subjects; math, literature, music, etc. Field 
trips available. 

AP Tutors (12th) Ms. Gonzalez After school Tutor Eagle Rock students; 12th grade only; 
3.0 minimum GPA; must be in at least 1 AP 
or Honors course.  Must complete 45 
hours. Tutors awarded with their Senior 
package/yearbook/grad-nite or prom ticket 

Bookworms Book Club (7th-
12th) 

Ms. Lynch Thursdays during lunch in the 
library 

We select a book to read and have 
discussions based on the book during our 
meetings. 

C.S.F. (10th-12th) (California 
Scholarship Federation) 

  

Mr. Malmed 

2 Wednesdays a month 

during Lunch Rm. B25 

CSF is a scholarship and community service 
oriented organization for academically 
minded students with a 3.5 Grade point 
average or above. 

Debate Club (7th-12th) Ms. Sanchez Rm. 305 @ lunch every other 
Tuesday 

For the expression of controversial issues 
among students. Open to all students 7-12. 

Homework Assist. (7th-12th) See Ms. 
Gonzalez 

(GEAR UP 
Office #2) 

Tuesdays 2:15-4:15 pm 

Rm. 116, 120, & B5 

Offered by “A World Fit for Kids” 

Journalism (7th-12th) Mr. Hurley Sr high green days 3rd per. 
Rm 324 

Jr high grey days 7th per.    
Rm 324 

We make the Eagle’s Scream newspaper in 
print and soon online edition. Field trips 
might be available. 

SAT Club (9th-12th) Mr. Lord Fridays @ lunch 

Rm. 300 

Prepare for the SAT college entrance exam. 

Tutoring (7th-12th) See Ms. 
Gonzalez 

(GEAR UP 
Office #2) 

Mon, Wed, & Thurs  

3:15-4:15 PM in the Library 

Offered by “A World Fit for Kids” 

World of Education (11th-
12th) 

Mr. Jovanelly Advisory & 2nd or 3rd Period 
class 

Rm. 203 

Social studies elective course; students 
examine the role of education in society. 
Students serve as teacher’s aids/tutors in at 
Eagle Rock Elementary during the semester. 
11th-12th only. 

Math Club Mr.Flatley 

  

Thurs after school Rm B27 

  

Train for the American Mathematics 
Competition (AMC). Fun math club!!! 

AArrtt ss  
Advanced Orchestra (9th-
12th) 

Mr. Samuel Zero period class, Rm. M1 Open to all orchestral instrumentalists 
grades 9-12 with at least 2 years of 

http://erhs.la/students/library/book_club/�
http://erhs.la/students/library/book_club/�
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instrumental experience 

Anime Club (7th-12th) Ms. R. Lee Thursdays @ 3:15-4:15 

Rm.  M2 

Students share knowledge, activities and 
experience in Asian anime, especially 
Japanese anime. 

Junior chamber singers (7th-
8th) 

Ms. R. Lee Afterschool  rm. M2 Advanced A Capella choir for 7th/8th 

Madrigal singers (9th-12th) Ms. R. Lee After school  rm. M2 Advanced A Capella choir  9th-12th 

Harry Potter Club!!! (7th-
12th) 

Ms. Wiant Fridays  during lunch 

@ magnet office 

Discuss Potter news, play related games, eat 
wizarding world food, pottering luck, 
support Oxy Quid ditch!!! 

Latin Jazz Band (7th-12th) Mr. Samuel 
and Carlos 
Kuhlmann 

Tuesdays @ 2-4 pm 

Rm. M1 

Open to all instrumentalists/singers grades 
7-12. This band explores salsa, Afro-Cuban 
and other styles of Latin music. 

The Writer’s Bloc (7th-12th) Ms.Clark Wed &Thurs @ lunch 

Plus once a month on a 
weekend. 

Rm. B9 

Creative writing club structured like a 
writing workshop; includes reading and 
writing exercises that hopefully evoke 
powerful ideas, imagery and characters in 
one’s writing. Publishes a literary journal, 
inkwell, at the end of the year. 

Yearbook (9th-12th) Mrs. 
Youngblood- 

Jarman 

Period 5 class  

Rm. 218 

Creating and publishing the annual 
yearbook, “The Totem”. Interviews open to 
all the preceding year. 

CCaarreeeerr   
MESA: 
Math/Engineering/Science/ 

Achievement (9th-12th)  

Mr. Kenney 

Mrs. Becerra 

To be determined 

Rm. B11 

MESA is a 40-year-old program that 
exposes students to careers in tech fields. 
Focuses on underrepresented groups and 
prepares kids to be engineers. Field trips 
available. 

Teen Fit For Success (TFS) 
9th-12th) 

Ms. Gonzalez After school Work readiness program with emphasis on 
conflict management and emergency 
preparedness. 2.1 GPA required.  
Community service hours and job 
shadowing. 

EEnnvviirroonnmmeenntt aall   
Recycling Club (7th-12th)   

Ms. Gallegos  

Tues & Thurs 

@ lunch Rm. 202 

Recycle bottles and cans on campus and 
raise awareness. Field Trips Available. 

Nature Club (7th-12th) Mr. Christ Horticulture Thurs @ lunch & 
afterschool(periodically) 

Students tend to plants, animals, insects in 
the horticulture center. They will assist 
recycling club and develop other earth 
friendly activities. 

EEnntt eerrtt aaiinnmmeenntt   
Battle of the Bands (9th-12th) Mr. Beaty ERHS Auditorium 12/3/10   

7-10 PM 

6 bands compete for 1st and 2nd place in a 
Friday night concert in the auditorium. 

Sierra Club (7th-12th) Ms. Adrian-
Thiroux 

Meetings are held the week 
before a hike (Listen for 
announcements  or read 
bulletin) 

Hikes in the mountains! Snow Days!! 
Camping Trips!!! Fun! Fun!! Fun!!! See Ms. 
Adrian-Thiroux in the second GEAR UP 
office. Field trips available. 
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SSeerrvvii ccee   
Amnesty International (9th-
12th) 

 

Mr. McGuire Thursdays @ Lunch 

Rm. 200 

Work legally and internationally to promote 
human rights, combat world hunger, 
poverty, and educate the ERHS community 
about these issues. 

GEAR UP Mentoring (10th-
12th) 

Ms. Ward-
Roncalli 

Apply in 

GEAR UP Office #1 

Promotes higher education for all students. 
We mentor 9th graders. We meet with our 
mentees once a month. Meetings are 
mandatory. Overnight UCLA field trip 
every summer. Open to grades 10-12 only. 

Key Club (9th-12th) Ms. Page Tuesdays @ Lunch 

Rm. B33 

Kiwanis Educating Youth. An international 
organization that aims at serving the 
community around the world. KEY clubbers 
do volunteer work, meet new people, and 
learn new values. Volunteer hours count for 
college credit. Field trips available. 

Circle of Knit Teens (7th-
12th) 

Ms. R. Lee Lunch once a week  Rm. M2 Knit/crochet hats for donations. Lunch once 
a week, details TBA. 

PAWS Club (7th-12th) Mrs. Sanchez Tuesdays @ Lunch, Rm. 305 Animal Rights Club; awareness of 
endangered wildlife species; volunteer at 
shelters; fundraise for organizations. Open 
to all students. 

LLeeaaddeerrsshhiipp   
ASB Leadership (7th-12th) Mr. Oswald Senior high 3rd & 7th period 

Junior high 8th period  
Rm.302 

Conducts and supports all school based 
activities, clubs, and school culture. Field 
trips available. 

J.C.O. Junior Class Officers 
(11th) 

Mr. Pak (meetings as needed)  Rm. 
323 

Leadership activities for the class of 2012. 
Fundraising and organizing class events 
such as Junior Dinner Dance and helping out 
with Senior Prom. 

S.C.O.(12th) Senior Class 
Officers 

Mr. Novoa  (meetings as needed) Rm. 
B15 

Leadership activities for the class of 2011. 
Fundraising and organizing class events 
such as prom and helping out with Senior 
events. 

Kids for Christ (KFC) (7th-
12th) 

Ms. Locke 

  

Wed lunch @ noon Rm.201 1. Grow spiritually 

2. Show Gods love 

3. Bring people to the saving knowledge of 
Jesus Christ. 

SSpp oorrtt ss  
Drill Team (9th-12th) Ms. Smith 6th Period class through after 

school in the quad 
Military Drill Team. Performs at football 
games and participates in competitions. 

Step Aerobics (7th-12th) See Ms. 
Gonzalez 

(GEAR UP 
Office #2) 

3:15-4:45 pm Mon & Wed 

Dance Room 

Offered by “A World Fit for Kids” 

Street Dance Workshop (7th-
12th) 

See Ms. 
Gonzalez 

(GEAR UP 

Tues  2:15-3:45 pm 

Thurs  3:15-4:45 pm 

Offered by “A World Fit for Kids” 
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Office #2)  @Dance room 

Fitness Club (7th-12th) See Ms. 
Gonzalez 

(GEAR UP 
Office #2) 

Mon & Wed  @ 4:30-5:30 pm 

Fitness Rm/ Weight Rm 

Offered by “A World Fit for Kids” 

Cheer (9th-12th) Ms. Ruiz Mon 3-4 & Wed 3-5 

  

Cheer for your school team and entertain the 
crowd during football and basketball games. 
By tryout only. 

Tennis Club (7th-9th) Mr. Jacobson Mon & Thurs 3:15 - 4:30 

Beginning in late November 

Learn tennis skills & play games with other 
students your age. Instructors are tennis 
team guys and girls. 

Students Run LA (7th-12th) Dr. Johnson Mon & Wed @ 3:20 pm 

Sat @ 8:00 am (front of 
auditorium) 

Rm. S7B 

6-month training program to complete the 
26.2 mile LA Marathon. Field trips 
available. 

Cross Country (9th-12th) Mr. Martinez 

Mr. Cea 

6th period class through after 
school 

Cross-country encourages those students 
who like to run and love to compete with 
other high school runners.  Fall semester. 

Football JV/V (9th-12th) Coach Guthrie 

  

4th period and after school Fall 

Boy’s Frosh/Soph (9th-10th) 

Basketball 

Coach Lord South (Boys) Gym Office 

Most games are Wed& Fri 

  

Fall 

Girl’s Tennis Team (9th-12th) Coach 
Jacobson 

2:10-4:30 pm daily Tennis 
Courts 

  

Fall 

Girl’s Volleyball 
Frosh/Soph, JV, Varsity (9th-
12th) 

Coach 
Bergeron/ 
Manahan 

4th period 3:06-6 pm 

South (Boys) Gym Office 

  

Fall 

Boy’s JV/ Varsity 

Basketball (9th-12th) 

  

Coach Lord 

Most games are Wed& Fri 

South (Boys) Gym Office 

  

Winter 

Girl’s JV/ Varsity Basketball 
(9th-12th) 

  

Coach Redford 

  

North (Girls) Gym Office 

  

Winter 

Co-ed Water Polo (9th-12th) Coach Devine Park Pool Winter 

Girl’s Soccer (9th-12th) Coach 
Zuber/Coach 
Aguilar 

Rm. 316 Winter 

Boy’s Soccer (9th-12th) Coach Cea 

Coach Rizo 

Football field during 8th 
period 1:32-3:06 after 
November 8th  up to 4 pm 

Winter 

Track and Field (9th-12th) Coach 
Martinez/ 
Pierce/ Cea/ 

South (Boys) Gym Office Spring 
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Guthrie 

Baseball (9th-12th) Coach Zuber/ 
Palomino 

South (Boys) Gym Office Spring 

Softball (9th-12th) Coach Butchko South (Boys) Gym Office Spring 

Girl’s Frosh/Soph (9th-
12th) Basketball 

  

Coach Redford 

  

North (Girls) Gym Office 

  

Spring 

Boy’s/Girl’s Swimming (9th-
12th) 

Coach Devine Park Pool Spring 

Boy’s Tennis (9th-12th) Coach 
Jacobson 

Counseling Office Spring 

Boy’s Volleyball (9th-12th) Coach 
Bergeron 

South (Boys) gym Office Spring 

Water polo club (7th-8th) Coach Devine Park pool usually thurs 3:10-
4:30 

More info in spring 2011 

A water polo club for seventh and eighth 
graders 

18:  Administrative Office Contacts 
Main Office 

   Salvador Velasco, Principal 
   Martha Cobian, School Administrative 

Assistant 
Assistant Principals' Office 

   Koh Ikeda, Assistant Principal 
   Carmina Nacorda, Assistant Principal 
Attendance Office 

   Ruby Moten, Assistant Principal 
   Sara Corrales, Senior Office Assistant 
   Maria Ochoa, Office Assistant 
College Office 

Stephen Williams, College Counselor / 
Career Counselor 

Counseling Office 

   Diane Lewis, Assistant Principal 
   Janet Lord, 7th & 8th Grade Counselor 
   David Dominguez, 9th Grade 

Counselor 
   Dolores Cannata, 10th Grade 

Counselor 
   Stephen Calhoun, 11th Grade 

Counselor 

Highly-Gifted Magnet 

   Derek Steinorth, Magnet Coordinator 
Sports 

   Richard Martinez, Athletic Director 
Support Services 

   Frederica Jarani-Wyatt, Special 
Education Coordinator 

   Aline Hacopians, School Psychologist 
   Laura A. Perales, Supervisor of 

Special Ed. Assistants 
Business Office 

   Lorenzo Lewis, Financial Manager 
   Otty Jaramillo 
Nurse's Office 

   Gayle De Leon, School Nurse. 
Technology Office 

   Daniel Steiner, Technology 
Coordinator 

   Steve Torres, Network Administrator 
   Mark Endab, Hardware Technician 
   Susie Sapian, Office Assistant 
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   Stephani Healy, 12th Grade Counselor 
   Cyn Pitpitan, Senior Office Assistant 
Deans' Office 

   Donald Pinegar, Dean of Students  

   Khristal Santoro, Community Parent 
Rep. 

Community Representatives/Parent Center 
Valerie Hoverson 
Cindy Woodard 
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